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Effective Motivational Strategies for English

Classes in Japan (2)
—Based on Questionnaires to Teachers and Students—
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Abstract

The present article aims at exploring effective motivational strategies through investigating how junior
high and senior high school students are motivated by the strategies. The questionnaire titled “Research on at-
titudes toward English classes and English learning” with the same 50 items utilized in the questionnaire for
teachers in the previous article (1) (Narikawa and Okazaki, 2011) was administered to 223 junior high school and
492 senior high school students. Two remarkable findings were discovered: one is that both junior and senior
high school students hope for more opportunities in which they can use English than they presently have and
the other is that strategies for promoting extrinsic motivation can be effective for students who seem not to have
high motivation for learning English. The pedagogical implications suggest Japanese English teachers can moti-
vate their students if they increase the opportunities inside and outside classes in which students can actually
use English, and that teachers can utilize extrinsic motivation more effectively.
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1. Introduction

The previous article (Narikawa and Okazaki,
2011) presented the results of an empirical sur-
vey on motivational strategies from the perspec-
tives of English teachers. Eighty-six Japanese
teachers of English from junior high and senior
high schools were asked how important they
considered a selection of 50 teaching strategies
(Dornyei and Csizér, 1998). Based on their re-
sponses, a concise set of ten motivational
macrostrategies called the 'Ten commandments
for motivating Japanese students' were com-
piled, and then compared with those proposed
by Doérnyei and Csizér (1998). We could under-
stand motivational strategies which teachers
considered important. However, it is not clear
whether these strategies are really effective for
students or not.

Therefore, the present article aims at explor-
ing effective motivational strategies through in-
vestigating how junior high and senior high
school students are motivated by the strategies.

We will suggest differences between teachers’
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attitudes and students' attitudes, and propose
necessary strategies which teachers should

adopt when they motivate their students.

2. Method
2.1. Participants

We administered the questionnaire to stu-
dents studying English at 2 junior high schools
and 5 senior high schools, and received a total of
223 completed questionnaires from the junior
high school students and 492 completed ques-
tionnaires from the senior high school students.
With regard to senior high schools, the future
course of students upon graduation is different.
The students of three senior high schools gener-
ally proceed to university after graduation. The
students of the other two generally work after
graduation. The motivation for learning English
which students have is probably different in

these senior high schools.

2.2. Questionnaire
The questionnaire titled "Research on atti-
tudes toward English classes and English learn-

ing” was administered to the students in October,

— 185 —



November and December of 2007. We asked the
teachers of each school to issue the question-
naire to their students. We utilized the same 50
items as in the questionnaire administered to
teachers (Narikawa and Okazaki, 2011), but al-
tered the language to reflect the perspective of
the students. Some of the language of the origi-
nal version of the questionnaire was simplified
to make it easier for students to understand.
The questionnaire consisted of 50 items ar-
ranged in a five-point Likert scale with per-
ceived importance from “utterly unimportant”
to “greatly important”. The reason we chose a
five-point Likert scale was to enable the stu-
dents to answer the questionnaire easily. We

thought a seven-point Likert scale would be

hard for students to answer.

2.3. Procedure and Statistical Analysis

Descriptive statistics were conducted on the
data collection of students. We divided the data
according to junior high and senior high school.
Table 1 gives the descriptive statistics for the 50
items.

The data was analyzed in two ways. First, a
t-test was performed to compare the attitudes of
junior high school students with those of senior
high school students. Second, a factor analysis
was administered to summarize the underlying
characteristics of students’ motivational factors
in learning English. These two analyses will be

explained in detail.

Table 1: Descriptive Statistics for the S0 Questionnaire Items to Students

Junior High | Senior High S(Zlclzi?iregf)h ?\fgciz:i?rfll)]
N Strategy M SD M SD M SD M SD
1 | Teachers prepare for the lessons properly. 299 | 0.84 | 3.05 | 0.94 | 3.23 | 0.87 | 2.66 | 0.97
2 |Teachers create a pleasant atmosphere in the classroom. | 3.54 | 1.02 | 3.80 | 0.94 | 3.99 | 0.88 | 3.40 | 0.97
3 | Teachers give clear instructions to you. 338 | 095 | 3.62 | 0.98 | 3.86 | 0.88 | 3.09 | 0.99
4 |You develop a good relationship with your teachers. 324 | 1.05 | 348 | 0.99 | 3.72 | 0.89 | 2.95 | 1.01
5 | Teachers give positive feedback and appraisal to you. 320 | 1.07 | 349 | 1.02 | 3.69 | 0.94 | 3.05 | 1.06
6 | Teachers select interesting tasks. 370 | 1.10 | 395 | 0.94 | 4.11 | 0.88 | 3.61 | 0.99
7 | Teachers encourage creative and imaginative ideas. 326 | 1.02 | 3.47 | 091 | 3.64 | 0.84 | 3.08 | 0.94
] ;l;e:;};irasn:rzfoa}rfl;iu.ﬁll the tasks with personal content that 349 | 104 1377 1 092 | 380 | 084 | 352 | 1.02
9 ggﬁﬁ:iﬂ?ﬂ; you develop realistic expectations about| 5 4y | 4 53 | 38 | 098 | 406 | 0.88 | 3.29 | 1.00
10 ;Zﬁ’:;;;g?g‘oﬁlzfeyl‘;rggthe cultural background of| 5 531y 66 | 289 | 1.03 | 299 | 1.01 | 2.67 | 1.03
11|Regular group work is included in your class. 276 | 1.07 | 2.8 | 097 | 2.89 | 0.94 | 2.61 | 1.02
12| Teachers help you realize that it is mainly effort that s\ 53 06 | 1,12 | 2.88 | 107 | 298 | 1.04 | 266 | 1.09
13 | Teachers emphasize the usefulness of the language. 3.18 | 098 | 3.05 | 0.98 | 3.18 | 0.94 | 2.77 | 1.00
14 | Besides giving grades, teachers give you other rewards. | 2.71 | 1.14 | 2.67 | 1.00 | 2.6 | 0.94 | 2.83 | 1.12
15| You are involved in creating your own classroom rules. | 2.88 | 1.08 | 2.62 | 0.95 | 2.58 | 0.88 | 2.73 | 1.07
16 | You are allowed to create products that you can display.| 2.57 | 1.15 | 2.33 | 1.01 | 2.32 | 0.98 | 2.36 | 1.10
17 ;z*]‘f;‘ftrsc:;yc‘l’ﬁr;‘ﬁ; Yoy ;%fi‘;’fate the classroom and| 79 | 1 15 | 246 | 0.99 | 2.47 | 0.97 | 245 | 1.04
18| You are not compared with other students. 3.07 | 1.08 | 3.12 | 0.88 | 3.19 | 0.86 | 2.96 | 0.91
19| Teachers show a good example by being commitied and 3 19 | 111 | 337 | 097 | 3.53 | 0.90 | 3.02 | 104
20| Teachers bring in humor, laughter and smile. 332 | 1.19 | 3.61 | 1.00 | 3.77 | 0.96 | 3.25 | 1.00
21 | Teachers provide guidance about how to do the task. 3.05 | 1.01 | 329 | 092 | 342 | 0.84 | 299 | 1.03
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22| You can experience success regularly. 3.15 | 096 | 3.37 | 0.92 | 3.52 | 0.88 | 3.03 | 0.93
23 Teach_ers choose interesting topics and supplementary 341 1 103 1369 | 094 | 385 | 084 | 333 | 1.05
materials.
2 ;I;Z?rclh;(r)i ' encourage questions and other contributions 255 1 103 1 266 | 092 | 275 | 0.87 | 2.48 | 1.00
25| You set up several specific learning goals. 2.68 | 0.99 | 3.00 | 1.05 | 3.22 | 0.97 | 2.53 | 1.05
26 | Authentic materials are used. 277 | 1.06 | 2.87 | 1.03 | 3.00 | 0.99 | 2.60 | 1.07
27|You can get to know one another. 3.03 | 1.66 | 3.01 | 095 | 3.12 | 0.89 | 2.75 | 1.01
28 ;gﬁcffgzp?jép maintain the set of classroom rules that| » 76| g9 | 266 | 0.83 | 2.71 | 0.79 | 2.55 | 0.90
29 | Teachers try to behave naturally and be themselves in class.| 2.85 | 1.12 | 3.34 | 0.93 | 3.53 | 0.84 | 2.94 | 0.99
30 |Games and fun are had in class. 344 | 1.12 | 3.50 | 1.02 | 3.62 | 0.97 | 3.22 | 1.09
31| Teachers state the purpose and the utility of every task. | 3.21 | 1.01 | 3.38 | 0.93 | 3.57 | 0.83 | 2.97 | 1.02
32| Teachers constantly encourage you. 277 | 1.09 | 3.07 | 0.99 | 3.22 | 098 | 2.74 | 0.94
33 | Teachers offer a variety of materials. 2.79 | 0.92 | 2.88 | 0.90 | 3.01 | 0.85 | 2.61 | 0.96
34 ngﬁliflag“pﬁfcvfssass I;;‘:;bf:§p°n5ibility to organize the| » 76 | 699 | 267 | 0.84 | 273 | 0.79 | 2.55 | 0.93
35| Teachers increase the group’s goal-orientedness. 271 | 091 | 2.76 | 0.92 | 2.82 | 0.87 | 2.62 | 1.00
36 [ Native speakers teach some classes. 292 | 1.06 | 3.03 | 0.96 | 3.07 | 094 | 292 | 1.01
37 iﬁﬂhﬂ:s'ﬂ;oys‘s’ﬁﬂf.e an ordinary member of the group as| , g9 | (97 | 289 | 0.93 | 3.01 | 0.90 | 2.62 | 0.93
38 Ee{ggh;z?‘ﬂaﬂy review the classroom rules with your| , 5, | g5 | 550 [ 081 | 2.55 | 0.78 | 2.38 | 0.85
39 | Teachers are sensitive and accept you. 282 | 098 | 3.05 | 09 | 3.14 | 0.88 | 2.86 | 0.92
40| You do game-like competitions within class. 335 | 1.23 | 3.14 | 1.15 | 3.20 | 1.09 | 3.01 | 1.27
41 | Teachers say that mistakes are a natural part of learning.| 2.78 | 1.05 | 2.98 | 0.98 | 3.08 | 0.96 | 2.78 | 1.00
42 | There are various activities. 3.17 | 1.03 | 3.26 | 0.97 | 3.40 | 091 | 295 | 1.02
43 | Teachers analyze your language goals and needs. 3.09 | 1.05 | 3.17 | 0.98 | 3.34 | 0.89 | 2.79 | 1.06
44 |You have pen-friends. 274 | 1.18 | 2.77 | 1.13 | 2.96 | 1.10 | 2.36 | 1.10
45|You have extracurricular (out-of-class) activities. 2.80 | 1.18 | 2.85 | 1.14 | 3.03 | 1.10 | 245 | 1.13
46 | Teachers select tasks that do not exceed your competence. | 2.92 | 1.06 | 3.10 | 0.98 | 3.27 | 0.89 | 2.73 | 1.07
47 | Teachers make tasks challenging to involve you. 3.03 | 1.13 | 2.82 | 1.06 | 2.99 | 1.00 | 2.44 | 1.10
48| You design your individual study plans. 2.81 | 1.12 | 2.77 | 1.07 | 2.99 | 1.00 | 2.31 | 1.08
49 ;faa;ehsefs El‘glgla?r‘: erylfc’gizi;‘rti‘?iaﬁﬁz than tests or| 307 | 114 | 321 | 1.05 | 340 | 097 | 2.81 | 1.10
50| Leachers raise your curiosity by introducing unexpected| 3 19 | 117 | 316 | 0.94 | 332 | 086 | 281 | 1.03

3. RESULTS AND DISCUSSION
3.1. Comparison of Junior and Senior High
School Students
3.1.1. Results of Factor Analysis — Junior High
School Students
Applying Unweighted Least Squares and
Varimax with Kaiser Normalization, we ex-
tracted three factors. Table 2 presents the factor
matrix with items loading greater than 0.45 as

the criterion of salience. These factors accounted

for 58.4 % of the variance in the 27 items.
Factor 1 obtained loading from twelve items
(14, 19, 24, 28, 29, 32, 35, 36, 37, 38, 39 and 41).
Nine items (14, 19, 24, 29, 32, 36, 38, 39 and 41)
relate to teachers’ behavior, while the other
three (28, 35 and 37) are relevant to classmates.
We suppose that those three items are ensured
by teachers’ consideration. Therefore, this factor
is called the thoughtful consideration of teachers.

Factor 2 received loading from eight items
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Table 2: Results of Factor Analysis for Junior High School Students

N Questionnaire Items F1 F2 F3

32 Teachers constantly encourage you. 0.79

39 Teachers are sensitive and accept you. 0.75

38 You regularly review the classroom rules with your teachers. 0.70

41 Teachers say that mistakes are a natural part of learning. 0.69

35 Teachers increase the group's goal-orientedness. 0.65

24 Teachers encourage questions and other contributions from you. 0.60

19 Teachers show a good example by being committed and motivated. 0.58

14 Besides giving grades, teachers give you other rewards. 0.56

28 Teachers help maintain the set of classroom rules that you accepted. 0.55

29 Teachers try to behave naturally and be themselves in class. 0.52

37 You think you are an ordinary member of the group as much as possible. 0.51

36 Native speakers teach some classes. 0.45

49 Teachers. build on your interests rather than tests or grades as the main energizer 0.70
for learning.

47 Teachers make tasks challenging to involve you. 0.69

43 Teachers analyze your language goals and needs. 0.67

50 Teachers raise your curiosity by introducing unexpected or exotic elements. 0.66

46 Teachers select tasks that do not exceed your competence. 0.66

31 Teachers state the purpose and the utility of every task. 0.54

48 You design your individual study plans. 0.53

12 Teachers help you realize that it is mainly effort that is needed for success. 0.48

6 Teachers select interesting tasks. 0.74

30 Games and fun are had in class. 0.73

2 Teachers create a pleasant atmosphere in the classroom. 0.67
Teachers try and fill the tasks with personal content that is relevant to you. 0.62

20 Teachers bring in humor, laughter and smile. 0.54

40 You do game-like competitions within class. 0.53

1 Teachers prepare for the lessons properly. 0.46
Eigenvalue 12.10 4480 44.80
Percentage of Variance 2.05 7.59 52.40
Cumulative Percentage of the Total Variance 1.62 6.01 58.40

(12,31, 43, 46,47, 48, 49 and 50). Three items (12,
31 and 43) are concerned with understanding of
the necessity of learning, while three items (46,
47 and 50) relate to activities. Item 48 is related
to planning of learning English, and item 49 is
relevant to the interest of students. With regard
to all items of this factor, they are linked to the
usefulness of content of learning. Therefore, we

call this factor the usefulness of content of learn-

ng.

Factor 3 obtained loading from seven items
(1, 2, 6,8, 20, 30 and 40). All items except for the
first item are relevant to the fascinating aspect
of learning and activities. Item 1 is fundamental
to other items and the loading of this item is not
so great (0.46) in this factor. Therefore, this fac-

tor is called the fascinating aspect of activities.

— 188 —



Effective Motivational Strategies for English Classes in Japan (2)

3.1.2. Results of Factor Analysis — Senior High
School Students

Applying Unweighted Least Squares and
Varimax with Kaiser Normalization, we ex-
tracted three factors. Table 3 shows the factor
matrix with items loading greater than 0.45 as
the criterion of salience. These factors accounted
for 52.1 % of the variance in the 38 items.

Factor 1 received loading from nineteen
items (10, 12, 13, 24, 25, 26, 28, 32, 33, 34, 35, 37,
38, 43, 44, 45, 47, 48 and 50). These items are
very diverse. We classify these items into seven
categories. The first category is related to con-
tent of learning (10, 16, 33, 44, 45 and 50). The
second category is concerned with the under-
standing of the need for learning English (12, 13
and 43). The third category is relevant to a goal
of learning English (25 and 35). The fourth cate-
gory relates to teachers’ behavior (24 and 32).
The fifth category deals with the rules of behav-
ior in English classes (28 and 38). The sixth

category has to do with activities (37 and 47).
The last category is relevant to students' auton-
omy (34 and 48). Altogether, we consider that
those categories can be integrated into meaning-
ful classes. Therefore, this factor is called mean-
ingful classes.

Factor 2 obtained loading from fourteen
items (1, 2, 3,4,5,6,7,8,9, 19, 20, 22, 23 and 29).
There items are divided into 4 categories. The
first category is related to teachers’ behavior (1,
3,4,5,7,19, 20 and 29). The second category is
concerned with activities (6, 8, 9 and 22). The
third category is relevant to classroom atmos-
phere (2). The last category relates to interesting
topics (23). We suppose that these categories are
linked to teachers’ consideration. Therefore, we
call this factor teachers’ consideration.

Factor 3 received loading from 5 items (11,
15, 16, 17 and 27). These items relate to group
activities. Therefore, this factor is called collabo-

rative learning.

Table 3: Results of Factor Analysis for Senior High School Students

N Questionnaire Items F1 F2 F3
33 Teachers offer a variety of materials. 0.69
35 Teachers increase the group’s goal-orientedness. 0.67
38 You regularly review the classroom rules with your teachers. 0.65
43 Teachers analyze your language goals and needs. 0.65
47 Teachers make tasks challenging to involve you. 0.65
25 You set up several specific learning goals. 0.64
24 Teachers encourage questions and other contributions from you. 0.62
37 You think you are an ordinary member of the group as much as possible. 0.60
12 Teachers help you realize that it is mainly effort that is needed for success. 0.60
32 Teachers constantly encourage you. 0.59
28 Teachers help maintain the set of classroom rules that you accepted. 0.58
13 Teachers emphasize the usefulness of the language. 0.58
44 You have pen-friends. 0.57

34 You can have as much responsibility to organize the learning process as possible.  0.56

48 You design your individual study plans. 0.54

10 Teachers familiarize you with the cultural background of the language you are 054
learning.

26 Authentic materials are used. 0.52

45 You have extracurricular (out-of-class) activities. 0.50

50 Teachers raise your curiosity by introducing unexpected or exotic elements. 0.46

6 Teachers select interesting tasks.

0.74
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3 Teachers give clear instructions to you. 0.71

4 You develop a good relationship with your teachers. 0.69

9 Teachers help you develop realistic expectations about your learning. 0.67

5 Teachers give positive feedback and appraisal to you. 0.66

2 Teachers create a pleasant atmosphere in the classroom. 0.66

8 Teachers try and fill the tasks with personal content that is relevant to you. 0.65

7 Teachers encourage creative and imaginative ideas. 0.62

22 You can experience success regularly. 0.61

23 Teachers choose interesting topics and supplementary materials. 0.60

20 Teachers bring in humor, laughter and smile. 0.56

19 Teachers show a good example by being committed and motivated. 0.54

1 Teachers prepare for the lessons properly. 0.50

16 You are allowed to create products that you can display. 0.67

17 Teachers encourage you to decorate the classroom and make it cozy in any way 0.66
you can.

15 You are involved in creating your own classroom rules. 0.57

27 You can get to know one another. 0.49

11 Regular group work is included in your class. 0.48
Eigenvalue 14.8 39 39
Percentage of Variance 2.99 7.86 46.8
Cumulative Percentage of the Total Variance 2 5.26 52.1

4. Overall Discussion-Teachers and Students
4.1. Comparison of Ten Commandments from
Teachers’ and Students’ Perspectives

We compare three sets of Ten Command-
ments, from the teachers’ perspective and the
students’ perspective. Focusing on four major
differences between teachers’ and students’ per-
spectives, we point out Commandments which
teachers should keep in mind (see Table 4).

First, the Commandment “set a personal ex-
ample with your own behavior” was ranked
highest for teachers, while it was tenth for jun-
ior high school students, and ninth for senior
high school students. As one of reasons, teachers
may regard the item “prepare for the lessons
properly”, which has the highest ranking in
their Commandments, as being extremely im-
portant for teaching English, and therefore they
answered giving high priority to this item. On
the other hand, students may take it for granted
that teachers ought to be eager and properly
prepare for classes, and so they did not give high

priority to this item. As a result, there is a big
difference between teachers and students with
regard to this Commandment.

Second, the Commandment “make the English
classes interesting” was ranked highest for both
junior and senior high school students, while it
was sixth for teachers. This Commandment re-
lates to the content of learning and tasks in
English classes. Through these results, we can
observe that interest in English classes, namely
the content of learning and tasks, seems to influ-
ence students’ motivation. In accordance with
Kimura (1995, p.129), who mentioned that “the
best attraction of communicative activities is
the enjoyment of them” (translated by the
author), we suppose that it is important that
there are interesting factors in activities or
English classes themselves. However, Kimura
(1995) also indicated the compatibility of mak-
ing classes interesting and meaningful, so teach-
ers should always consider tasks or classes

which have enjoyment and meaningfulness as
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Table 4: Ten Commandments for Motivating Students from Teachers’
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and Students’ Perspectives

, . Junior High School Students’ Senior High School Students’
Teachers’ perspective . .
perspective perspective
1 Set a personal example with your | Make the English classes Make the English classes
own behavior. interesting. interesting.
Create a pleasant, relaxed Increase the students’
2 | Present the tasks properly. . )
atmosphere in the classroom. goal-orientedness.
Develop a good relationship with . . Create a pleasant, relaxed
3 Personalize the learning process. .
students. atmosphere in the classroom.
Increase the students’ linguistic Increase the students’ . .
4 ) Personalize the learning process.
self-confidence. goal-orientedness.
5 Create a pleasant, relaxed Present the tasks properl Present the tasks properl
atmosphere in the classroom. propetiy. propetiy.
6 Make the English classes Promote students' autonomy. Increase the students’ linguistic
interesting. self-confidence.
7 Increase the students’ Develop a good relationship with the | Develop a good relationship with the
goal-orientedness. students. students.
8 |Personalize the learning process. Increase the students” linguistic Promote students' autonomy.
self-confidence.
9 Familiarize students with the target | Emphasize the usefulness of the Set a personal example with your
language culture. language learning. own behavior.
10| Utilize collaborative learning. Set a persopal example with your [ Avoid any comparison of students to
own behavior. one another.
well. differences among the three sets of the Ten

With regard to the Commandment “persona-
lize the learning process”, it was ranked eighth
for teachers, while it was third for junior high
school students and fourth for senior high
school students. Through these results, students
seem likely to hope for tasks which are relevant
to their personal interests. Therefore, we con-
sider that teachers need to grasp students’ per-
sonal interests.

Finally, the Commandment “increase the
students’ goal-orientedness” was ranked seventh
for teachers, while it was second for senior high
school students and fourth for junior high
school students. Especially senior high school
students seem to be motivated when they have
clear goals of learning English. Students can un-
derstand what the content of learning is effec-
tive for, or what abilities they can acquire
through tasks, if teachers make goals of learning
clear. Therefore, teachers should tell their stu-
dents the goals before starting new tasks or les-
sons.

As we mentioned above, there were some

Commandments of teachers and students. We
that the

Commandments which students themselves

suggest teachers should utilize

consider important for their motivation.

4.2. Comparison of Junior High School Teachers
and Students

A two-tailed t-test was calculated to investi-
gate the differences between attitudes of teach-
ers and those of students with regard to
motivational strategies (see Table 5). At the
same time, the data of students which were
gathered on a five-point point Likert scale were
changed into a seven-point Likert scale to com-
pare them with teachers’ data. The t-test results
show that significant differences exist in all ex-
cept 7 items (16, 17, 34, 40, 44, 45 and 46). In the
items in which significant differences exist, the
mean of junior high school students in only item
15 is higher than that of teachers. We focus on
this item here.

With regard to the 15" item “students are

involved in creating their own classroom rules”,
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we can find the aspiration of students to be posi-
tively involved in English classes. In the factor
analysis of junior high school teachers, the fac-
tor “autonomy” was extracted. However, teach-
ers may not live up to this in actual fact.

Additionally, we focused on the items which
occupy the highest and lowest 15 rankings in
each group (see Appendices A and B). We found
that there were large differences in the 40" and
50" items, which were ranked highly by stu-
dents and lowly by teachers. On the other hand,
there were large differences in the 32" and 41%
items, which were ranked highly by teachers
and lowly by students.

With regard to the 40™ item “there are
game-like competitions within classes”, it was
ranked eighth by students while it was ranked
fortieth by teachers. Through this result, teach-
ers are likely to consider that games are not seri-
ous activities, and we agree with Kimura (1995),
who mentioned that while students and teachers
suppose that games are enjoyable, they are not
considered effective for learning. However, it
could be very effective for motivating students
to adopt game-like activities if teachers ponder
deeply about making the activities meaningful.

Regarding the 50" item “teachers raise
students’ curiosity by introducing unexpected
or exotic elements”, students may expect sur-
prises or new experiences in every English class.
On the other hand, teachers seem to feel diffi-

culty in introducing new activities every time,

much as Doérnyei (2001b, p.75) stated that
“teachers have little time to introduce new acti
vities”. As a result, the gap between rankings of
teachers and students might appear.

With regard to item 32 “teachers constantly
encourage their students” and item 41 “teachers
say that mistakes are a natural part of learning”,
the results were unexpected for us. We expected
that they would be ranked highly by students,
but in fact item 32 was ranked thirty-eighth by
students and eleventh by teachers. Furthermore,
students ranked item 41 as thirty-seventh, while
teachers ranked it as twelfth.

The 32" item itself would be ambiguous in
terms of whether teachers encourage students’
efforts, performances or ideas. As conjectured
from items 10 and 13 in the ranking list
(Appendix B), junior high school students would
be motivated when they are given encourage-
ment and feedback on their creative ideas or per-
formances.

Regarding item 41, what would be most im-
portant for students is that their English class
should be a safe and pleasant place where they
can make mistakes without being self-conscious
with other students. The teachers’ claim that
“mistakes are a natural part of learning” would
not persuade and motivate students to use
English. A pleasant atmosphere, however, cre-
ated by teachers would motivate students to try
to use English, as implied from the 2nd item in
the ranking list (Appendix B).

Table S: Results of T-test for Junior High School Students and Teachers

School Mean SD t df p

S! 4.19 1.17

1 5 -19 92.4 0.000%**
T 6.64 0.69
S 4.95 1.42

2 -8.3 84.6 0.000%**
T 6.36 0.91
S 4.73 1.33

3 -12 87.1 0.000%**
T 6.60 0.83
S 4.53 1.47

4 -14 131 0.000%**
T 6.60 0.66
S 4.48 1.50

5 -15 134 0.000%**
T 6.57 0.67
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S 5.18 1.54

6 -6.9 115 0.000%**
T 6.26 0.77
S 4.56 1.42

7 -4.5 69.1 0.000%**
T 5.45 1.11
S 4.89 1.45

8 -5.6 79.3 0.000%**
T 5.90 0.98
S 4.78 1.45

9 -8.8 94.1 0.000%**
T 6.21 0.84
S 3.82 1.48

10 -5 63.7 0.000%**
T 4.93 1.28
S 3.86 1.50

11 -10 82.5 0.000%**
T 5.74 0.99
S 4.29 1.57

12 -6.3 75.8 0.000%**
T 5.55 1.11
S 4.45 1.37

13 -3.1 261 0.0027**
T 5.17 1.24
S 3.80 1.60

14 -6.9 81.8 0.000%**
T 5.14 1.05
S 4.04 1.51

15 2.15 71.5 0.035*
T 3.61 1.09
S 3.59 1.61

16 -0.6 263 0.521
T 3.76 1.39
S 3.90 1.56

17 -1.9 262 0.055
T 4.40 1.43
S 4.30 1.52

18 -3.4 262 0.001**
T 5.17 1.45
S 4.34 1.55

19 -5.2 262 0.000%**
T 5.66 1.02
S 4.65 1.67

20 -6.8 95.4 0.000%**
T 5.90 0.96
S 4.28 1.42

21 -14 103 0.000%**
T 6.40 0.77
S 4.41 1.34

22 -10 80.7 0.000%**
T 6.12 0.89
S 4.77 1.44

23 -5.9 78.4 0.000%**
T 5.83 0.99
S 3.57 1.44

24 -8.8 67 0.000%**
T 5.36 1.16
S 3.75 1.39

25 -7.4 263 0.000%**
T 5.43 1.11
S 3.87 1.50

26 -8.8 69.7 0.000%**
T 5.63 1.11
S 4.24 2.32

27 -6.2 260 0.000%**
T 5.60 1.04
S 3.87 1.39

28 -4.4 262 0.000%**
T 4.93 1.54
S 3.99 1.56

29 -3.6 263 0.000%**
T 4.93 1.40
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S 4.82 1.56

30 -4 87.3 0.000%**
T 5.55 0.97
S 4.50 1.42

31 -4.4 263 0.000%**
T 5.55 1.40
S 3.88 1.52

32 -13 88.6 0.000%**
T 6.10 0.93
S 391 1.29

33 -12 84.5 0.000%**
T 5.76 0.80
S 3.87 1.39

34 -1.4 262 0.163
T 4.20 1.33
S 3.79 1.27

35 -6.5 261 0.000%**
T 5.19 1.31
S 4.09 1.48

36 -10 77.6 0.000%**
T 5.98 0.99
S 4.05 1.29

37 -6.4 263 0.000%**
T 543 1.29
S 3.50 1.23

38 -4.5 261 0.000%**
T 4.49 1.52
S 3.95 1.38

39 -7.7 261 0.000%**
T 5.69 1.16
S 4.69 1.72

40 -1 79.2 0.322
T 4.90 1.16
S 3.89 1.48

41 -13 87.8 0.000%**
T 6.05 0.91
S 4.44 1.44

42 -10 94.4 0.000%**
T 6.12 0.83
S 4.33 1.47

43 -3.3 262 0.001**
T 5.12 1.29
S 3.83 1.65

44 1.2 262 0.227
T 3.50 1.60
S 3.92 1.65

45 0.86 74.4 0.393
T 3.74 1.19
S 4.09 1.49

46 -1.8 260 0.076
T 4.52 1.33
S 4.24 1.58

47 -3.5 82.4 0.001**
T 4.90 1.03
S 3.93 1.57

48 -2 263 0.043*
T 4.45 1.25
S 4.29 1.60

49 -3.4 263 0.001**
T 5.19 1.23
S 4.47 1.63

50 -2.5 67.7 0.014*
T 5.05 1.31

1: Students 2: Teachers *p<0.05 **p<0.01 ***p<0.001

4.3. Comparison of Senior High School Teachers ate the differences between attitudes of senior
and Students high school teachers and those of senior high

A two-tailed t-test was calculated to evalu- school students, in the same way as we
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conducted for junior high school teachers and
students. At the same time, the data of students
which were collected on a five-point Likert scale
were changed into a seven-point Likert scale to
compare them with teachers’ data. The t-test re-
sults show that significant differences exist in
76 % of items. In the items in which significant
differences exist, the mean of students in only
the 44™ item was higher than that of teachers
(see Table 6). We focus on this item here.

Regarding item 44 “students have pen-friends”,
senior high school students seem to hope to
communicate with people by using English. On
the other hand, senior high school teachers tend
to underestimate the necessity to set opportuni-
ties in which students use English practically.
Teachers should increase the opportunities in
which students can use English practically in
order to motivate them. This is also in accor-
dance with the 1999 Course of Study for English
language, proposed by the Ministry of Education,
Culture, Sports, Science and Technology, which
mentions that students should develop basic
practical communication abilities.

Additionally, we focused on the items which
occupy the highest and lowest 15 rankings in
each group. We found that there were large dif-
ferences in the 29" item between teachers and

academically orientated senior high school stu-
dents and in the 40" item between teachers and
vocationally orientated senior high school stu-
dents.

With regard to the 29" item “teachers try to
behave naturally and be themselves in class”, it
was ranked fourteenth by academically orien-
tated senior high school students and thirty-
sixth by teachers. English is generally taught in
a style of teaching students en masse in
academically orientated senior high schools.
Therefore, students in these schools might hope
to shorten the mental distance between them-
selves and their teachers.

Regarding the 40th item “there are game-
like competitions within classes”, it was ranked
thirteenth by vocationally orientated senior
high school students while fortieth by teachers.
Teachers might tend to suppose that game-like
activities are not effective for motivating senior
high school students because of the students’
age. However, in reality, it seems that teachers
can motivate students in vocationally orientated
senior high schools by carrying out game-like
activities. Therefore, we believe that teachers
should utilize this strategy, as we mentioned in
3.2.

Table 6: Results of T-test for Senior High School Students and Teachers

School Mean SD t df p

S' 4.27 1.31

1 > -9.9 527 0.000%**
T 6.35 0.80
S 5.32 1.32

2 -2.7 530 0.008%**
T 5.90 1.24
S 5.06 1.37

3 -8.5 55.3 0.000%**
T 6.38 0.90
S 4.87 1.39

4 -8.2 53.1 0.000%**
T 6.18 0.91
S 4.89 1.43

5 -8.8 55.4 0.000%**
T 6.26 0.88
S 5.53 1.32

6 -2.7 514 0.010%*
T 5.98 0.97
S 4.85 1.27

7 2.1 50 0.044%*
T 5.20 0.99
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S 5.28 1.29

8 -2 526 0.047*
T 5.70 1.02
S 5.35 1.38

9 -3.3 52.4 0.0027**
T 5.90 0.98
S 4.04 1.44

10 -5.6 52.8 0.000%**
T 5.00 1.01
S 3.92 1.36

11 -5.2 528 0.000%**
T 5.08 1.10
S 4.03 1.49

12 -3.6 529 0.000%**
T 4.90 1.39
S 4.27 1.37

13 -0.9 529 0.368
T 4.48 1.47
S 3.74 1.40

14 -3.5 527 0.000%**
T 4.55 1.20
S 3.67 1.33

15 1.24 526 0.217
T 3.40 1.48
S 3.26 1.42

16 -2.6 527 0.009**
T 3.88 1.24
S 3.44 1.39

17 -2.2 529 0.027*
T 3.95 1.41
S 4.37 1.23

18 -3.9 41.6 0.000%**
T 5.41 1.62
S 4.72 1.36

19 -3.8 530 0.000%**
T 5.55 1.06
S 5.05 1.40

20 -4.6 543 0.000%**
T 5.80 0.94
S 4.60 1.29

21 -11 55.2 0.000%**
T 6.28 0.85
S 4.71 1.29

22 -6.2 51.9 0.000%**
T 5.70 0.94
S 5.16 1.32

23 -1.9 527 0.055
T 5.58 1.11
S 3.73 1.29

24 -6.5 530 0.000%**
T 5.10 1.13
S 4.20 1.46

25 -3.1 530 0.0027%*
T 4.93 1.05
S 4.02 1.44

26 -5.4 530 0.000%**
T 5.28 1.09
S 4.21 1.32

27 -4.5 526 0.000%**
T 5.18 0.98
S 3.73 1.16

28 -3.4 526 0.001**
T 4.38 1.25
S 4.68 1.31

29 -0.2 530 0.828
T 4.73 1.41
S 4.90 1.43

30 -0.6 529 0.582
T 5.03 1.33
S 4.73 1.31

31 -1.1 529 0.263
T 4.98 1.37
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S 430 1.39

32 6.9 529 0.000%**
T 5.85 112
S 4.03 1.26

33 7.8 528 0.000%**
T 5.67 1.20
S 3.74 1.19

34 25 528 0.014*
T 423 1.37
S 3.86 1.29

35 45 529 0.000%**
T 4.80 1.09
S 4.24 1.35

36 49 528 0.000%**
T 5.33 1.27
S 4.04 1.30

37 3.6 526 0.000%**
T 4.80 1.24
S 3.50 1.13

38 2.7 523 0.008%*
T 4.00 1.26
S 427 1.26

39 5.3 525 0.000%**
T 5.35 1.03
S 4.40 1.61

40 0.8 55.7 0.404
T 4.55 1.04
S 4.18 1.38

41 7.4 528 0.000%**
T 5.85 1.29
S 4.56 1.35

42 5.6 529 0.000%**
T 5.80 1.02
S 4.44 1.37

43 1.6 527 0.107
T 4.80 1.29
S 3.88 1.58

44 2.57 530 0.010%
T 3.23 1.27
S 3.98 1.60

45 0.4 529 0.724
T 4.08 1.35
S 434 1.37

46 14 528 0.171
T 4.65 1.19
S 3.94 1.49

47 2.7 530 0.007**
T 4.60 1.24
S 3.88 1.50

48 1.7 529 0.090
T 430 1.32
S 4.50 1.47

49 1.1 530 0.286
T 4.75 1.15
S 442 1.32

50 3.3 530 0.001%*
T 5.13 1.16

1: Students 2: Teachers

5. Conclusion
5.1. Summary of the Findings

The primary purpose of this article was to

find effective strategies for motivating students
in English classes in Japan. This primary pur-
pose was divided into two secondary purposes.

The first secondary purpose (1) was to propose

#p<0.05 **p<0.01 ***p<0.001

Ten Commandments for motivating students in
the Japanese context, and then compare them
with those proposed by Zoltan Dornyei and Kata
Csizér (1998) in the Hungarian context. The sec-
ond purpose (2) was to compare attitudes of
Japanese teachers of English with junior and
senior high school students through question-
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naires regarding motivational strategies.

Regarding the other secondary purpose, we
discovered two remarkable points. One was that
both junior and senior high school students
hope for more opportunities in which they can
practice English than they can presently. The
other was that extrinsic motivation can be effec-
tive for students who seem not to have high mo-
tivation for learning English. Moreover, we found
three effective strategies for junior high school
students: “teachers involve students in creating
their own classroom rules”, “there are game-like
competitions within classes” and “teachers raise
students’ curiosity by introducing unexpected
or exotic elements”. For senior high school stu-
dents, the strategy “teachers find pen-friends for
their students”, that is to say, they make oppor-
tunities in which their students can use English
outside the classroom, is effective. In addition,
we could also find a useful strategy especially
for academically orientated senior high school
students: “teachers try to behave naturally and
be themselves in class”, and one for vocationally
orientated senior high school students: “there
are game-like competitions within classes”.

As for the pedagogical implications of these
points, we anticipate that teachers can motivate
their students if they increase the opportunities
inside and outside classes in which students can
actually use English. Additionally, we suggest
that teachers can utilize extrinsic motivation
more effectively because there is a possibility
that extrinsic motivation increases intrinsic
motivation, as Hayamizu (1993) mentioned.
Therefore, teachers should observe what their
students hope for, and then utilize the motiva-
tional strategies which are appropriate and ef-
fective for them.

Additionally, we believe that more motiva-
tional research should be conducted in Japan
because motivation is essential in an environ-
ment in which people do not have to use English
in their daily life. Moreover, the motivation

which students have is different in different

kinds of schools, classroom atmospheres, and so
on. Therefore, we should carry out motivational
research which is appropriate for each particular
situation. Especially for students who appear to
have low motivation, we strongly believe that
we have to find effective motivational strate-

gies.

5.2. Suggestions for Future Research

For future research, some suggestions are
proposed based on this study. First, further
study is needed with a larger number of partici-
pants, especially the number of teachers, in
order to increase the reliability of the results.
Second, there can be more motivational strate-
gies which are appropriate for the Japanese con-
text. We adopted the motivational strategies
which Doérnyei and Csizér used in their question-
naire. Therefore, the strategies were based on
teachers in Hungary. The research into effective
motivational strategies for the Japanese context
could be conducted by questionnaires including
original strategies based on the suggestions of a
select group of Japanese teachers and students.

Through this article, we have explored the
effective strategies for motivating students in
the Japanese context. We sincerely hope that the
findings of this article will be utilized by teach-
ers, and students will have higher motivation

for learning English.
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Appendix A Ranking of 50 Items by Junior High School Teachers of English
* | ** | Strategy Mean | SD
1 | 1 | Prepare for the lessons properly. 6.64 | 0.69
2 | 3 | Give clear instructions. 6.60 0.83
3 | 4 | Develop a good relationship with your students. 6.60 0.66
4 | 5 | Give positive feedback and appraisal. 6.57 | 0.67
5 |21 | Provide guidance about how to do the task. 6.40 | 0.77
6 | 2 | Create a pleasant atmosphere in the classroom. 6.36 0.91
7 Select interesting tasks. 6.26 | 0.77
8 | 9 | Help the students develop realistic expectations about their learning. 6.21 0.84
9 |22 | Make sure that students experience success regularly. 6.12 0.89
10|42 | Vary the activities. 6.12 | 0.83
11|32 | Constantly encourage your students. 6.10 | 0.93
12 | 41 | Demystify mistakes: they are a natural part of learning. 6.05 0.91
13 | 36 | Invite native speakers to some classes. 5.98 0.99
14| 8 | Try and fill the tasks with personal content that is relevant to the students. 590 | 0.98
15|20 | Bring in humor, laughter and smile. 5.90 0.96
16| 23 | Choose interesting topics and supplementary materials. 583 | 0.99
1733 | Offer a variety of materials. 5.76 | 0.80
18 | 11 | Include regular group work in your class. 5.74 0.99
19 | 39 | Be as sensitive and accepting as you can. 5.69 1.16
20| 19 | Show a good example by being committed and motivated. 5.66 1.02
21|26 | Use authentic materials. 5.63 1.11
22| 27| Help students to get know one another. 5.60 1.04
23| 12 | Help students realize that it is mainly effort that is needed for success. 5.55 1.11
24130 | Have games and fun in class. 5.55 0.97
25| 31| State the purpose and the utility of every task. 5.55 1.40
26| 7 | Encourage creative and imaginative ideas. 5.45 1.11
27|25 | Set up several specific learning goals for the students. 543 1.11
28 | 37 | Be an ordinary member of the group as much as possible. 5.43 1.29
29 | 24 | Encourage questions and other contributions from the students. 5.36 1.16
30 | 35 | Increase the group’s goal-orientedness. 5.19 1.31
31 | 49 igilndinogr.l the students' interests rather than tests or grades, as the main energizer for 519 123
32 | 13 | Emphasize the usefulness of the language. 5.17 1.24

— 199 —



33| 18| Avoid any comparison of students to one another. 5.17 1.45

34| 14 | Besides giving grades, give the language students other rewards. 5.14 1.05
35|43 | Do a needs analysis about students’ language goals and needs. 5.12 1.29
36| 3 | Raise students' curiosity by introducing unexpected or exotic elements. 5.05 1.31

37| 4 | Familiarize the students with the cultural background of the language they are learning. 4.93 1.28

38 |22 | Try to behave naturally and be yourself in class. 4.93 1.40
39 | 42 | Help maintain the set of classroom rules that students accepted. 4.93 1.54
40 | 32 | Have game-like competitions within class. 4.90 1.16
41|41 | Make tasks challenging to involve your students. 4.90 1.03
42136 | Select tasks that do not exceed the students’ competence. 4.52 1.33
43| 8 | Regularly review the classroom rules with your students. 4.49 1.52
44120 | Help students design their individual study plans. 4.45 1.25
45123 | Encourage the students to decorate the classroom and make it cozy in any way they can. | 4.40 1.43
46| 49 IS)E:SrieblzLSI much responsibility to organize the learning process with your students as 420 133
47113 | Allow students to create products that they can display. 3.76 1.39
48 | 18 | Organize extracurricular (out-of-class) activities. 3.74 1.19
49 | 14 | Involve students in creating their own classroom rules. 3.61 1.09
50|43 | Find pen-friends for your students. 3.50 1.60

* Ranking ** Number of the items listed in the questionnaire

Appendix B Ranking of 50 Items by Junior High School Students

* | ** | Strategy Mean | SD
1 Teachers select interesting tasks. 3.70 1.10
2 Teachers create a pleasant atmosphere in the classroom. 3.54 1.02
3 Teachers try and fill the tasks with personal content that is relevant to you. 3.49 1.04
4 |30 | Games and fun are had in class. 3.44 1.12
5| 9 | Teachers help you develop realistic expectations about your learning. 341 1.03
6 |23 | Teachers choose interesting topics and supplementary materials. 341 1.03
7 | 3 | Teachers give clear instructions to you. 3.38 0.95
8 |40 | You do game-like competitions within class. 3.35 1.23
9 |20 | Teachers bring in humor, laughter and smile. 3.32 1.19
10 Teachers encourage creative and imaginative ideas. 3.26 1.02
11 You develop a good relationship with your teachers. 3.24 1.05
12 | 31 | Teachers state the purpose and the utility of every task. 3.21 1.01
13| 5 | Teachers give positive feedback and appraisal to you. 3.20 1.07
14 | 50 | Teachers raise your curiosity by introducing unexpected or exotic elements. 3.19 1.17
15 | 13 | Teachers emphasize the usefulness of the language. 3.18 0.98
16 | 42 | There are various activities. 3.17 1.03
17 22| You can experience success regularly. 3.15 0.96
18 | 19 | Teachers show a good example by being committed and motivated. 3.10 1.11
19|43 | Teachers analyze your language goals and needs. 3.09 1.05
20 | 18 | You are not compared with other students. 3.07 1.08
21149 E;?fllilrel:; build on your interests rather than tests or grades as the main energizer for 3.07 114

— 200 —



Effective Motivational Strategies for English Classes in Japan (2)

22| 12 | Teachers help you realize that it is mainly effort that is needed for success. 3.06 1.12
23|21 | Teachers provide guidance about how to do the task. 3.05 1.01
24 | 47 | Teachers make tasks challenging to involve you. 3.03 1.13
25 (27| You can get to know one another. 3.03 1.66
26| 1 | Teachers prepare for the lessons properly. 299 | 0.84
27 | 36 | Native speakers teach some classes. 2.92 1.06
28 | 46 | Teachers select tasks that do not exceed your competence. 2.92 1.06
29137 You think you are an ordinary member of the group as much as possible. 2.89 | 0.92
30| 15| You are involved in creating your own classroom rules. 2.88 1.08
31|29 | Teachers try to behave naturally and be themselves in class. 2.85 1.12
32|39 | Teachers are sensitive and accept you. 2.82 | 0.98
33 |48 | You design your individual study plans. 2.81 1.12
34| 45| You have extracurricular (out-of-class) activities. 2.80 1.18
35|33 | Teachers offer a variety of materials. 2.79 | 0.92
36 | 17 | Teachers encourage you to decorate the classroom and make it cozy in any way you can. | 2.79 1.12
37|41 | Teachers say that mistakes are a natural part of learning. 2.78 1.05
38| 26 | Authentic materials are used. 2.77 1.06
39 |32 | Teachers constantly encourage you. 2.77 1.09
40 | 28 | Teachers help maintain the set of classroom rules that you accepted. 2.76 1.00
41134 | You can have as much responsibility to organize the learning process as possible. 2.76 | 0.99
42|11 | Regular group work is included in your class. 2.76 1.07
43|44 | You have pen-friends. 2.74 1.18
44110 | Teachers familiarize you with the cultural background of the language you are learning. 2.73 1.06
45| 14 | Besides giving grades, teachers give you other rewards. 2.71 1.14
46 | 35 | Teachers increase the group's goal-orientedness. 2.71 0.91
47|25 | You set up several specific learning goals. 2.68 | 0.99
48| 16| You are allowed to create products that you can display. 2.57 1.15
49 | 24 | Teachers encourage questions and other contributions from you. 2.55 1.03
50|38 | You regularly review the classroom rules with your teachers. 2.50 | 0.88

* Ranking ** Number of the items listed in the questionnaire
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