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Effective Motivational Strategies for English

Classes in Japan (1)
—Based on Questionnaires to Teachers and Students—
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Abstract

Although most teachers would agree that motivation has a very important role in determining success or
failure in English language learning, research on motivational strategies has infrequently been conducted until
now in Japanese contexts. The complete study consists of two related investigations aimed at exploring effective
motivational strategies for Japanese junior and senior high school students, with the following article presenting
the results of an empirical survey on motivational strategies from the perspectives of English teachers. Eighty-
six Japanese teachers of English from junior high and senior high schools were asked how important they con-
sidered a selection of 50 teaching strategies (Dornyei and Csizér, 1998). Based on their responses, a concise set of
ten motivational macrostrategies called the “Ten commandments for motivating Japanese students’ were com-
piled, and then compared with those proposed by Doérnyei and Csizér (1998).

keywords : Motivational Strategies, Japanese English Classes, Ten Commandments

1. Introduction

In English education in Japan, motivation
for learning has been emphasized for a long
time. The Ministry of Education, Culture, Sports,
Science and Technology announced the Establi-
shment of an Action Plan to Cultivate “Japanese
with English Abilities” in 2003. This Action Plan
mentioned the importance of motivation for
English learning. However, the plan said that it
was difficult for students to be motivated to
learn English in a Japanese context in which
they do not have opportunities to use English
every day. Therefore, it is a major issue to moti-
vate students effectively in everyday Japanese
contexts.

Learners’ motivation for study is generally
connected to the success of their learning
(Hiromori, 2006). Dornyei (2001a, p.2) also stated
that “most teachers and researchers would agree
that motivation has a very important role in de-
termining success or failure in any learning
situation”. However, their focuses have not been
on how to motivate students but on what moti-

vation was (Dornyei, 1994, 2001b). Especially in
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Japan, research on effective motivational strate-
gies has hardly been conducted until now. It is
more important for teachers to know how to mo-
tivate students than to understand a structure
of motivation (Hiromori, 2006).

The primary purpose of this study (1), (2) is
to find effective strategies in the Japanese con-
text. In order to accomplish this, we have di-
vided this primary purpose into two secondary
purposes: (1) to propose Ten Commandments for
motivating students in the Japanese classroom,
and then compare them with those proposed by
Zoltan Dornyei and Kata Csizér (1998) in a
Hungarian context: and (2), which will be ex-
plored in a subsequent article, to compare atti-
tudes of Japanese teachers of English with those
of junior and senior high school students
through questionnaires regarding motivational

strategies.

2. Theoretical Background

Zoltan Dornyei and Kata Csizér researched
effective motivational strategies in Hungary, an
EFL country, in 1998. They considered that this
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research was useful for teachers who taught
English in Hungary in motivating students in
English classes. The purpose of the study was to
examine teachers perspectives and beliefs on
the importance of motivational strategies and to
assess how often each strategy was used in the
teachers’ own practice (Dornyei, 2001a).

They conducted two types of questionnaires
on 200 English teachers who had various teach-
ing backgrounds. The first questionnaire asked
116 English teachers how important they con-
sidered each of 50 strategies, and the second
questionnaire asked 84 English teachers how
frequently they used the 50 strategies in their

teaching practice. The first questionnaire used a

seven-point scale with perceived importance,
and the second questionnaire also used a seven-
point scale by means of frequency of motiva-
tional strategies’ use. Both questionnaires used
the same 50 motivational strategies.

The 50 motivational

strategies were

grouped into clusters. Dornyei and Csizér
adopted a “highest-ranking strategy” when they
ordered the 50 items. The highest-ranking strat-
egy was the way of ordering items depending on
the highest mean item in one cluster. As a result,
a total of ten scales were formed, and eight
strategies remained individual strategies (see

Table 1).

Table 1: Final Rank Order of the Strategy Scales and the Individual Strategies
(adapted from Doérnyei and Csizér, 1998)

Scale Strategy Mean S.D.
1 Teacher Prepare for the lessons properly. 6.70 0.61
Show a good example by being committed and motivated. 6.43 0.89
Be as sensitive and accepting as you can. 6.35 0.87
Try to behave naturally and be yourself in class. 6.14 0.94
2 Climate Create a pleasant atmosphere in the classroom. 6.46 0.82
Bring in humor, laughter and smile. 6.21 0.94
Have games and fun in class. 5.52 1.35
Have game-like competitions within class. 4.90 1.45
3 Task Give clear instructions. 6.45 0.86
Provide guidance about how to do the task. 5.70 1.09
State the purpose and the utility of every task. 4.60 1.73
4 Rapport Develop a good relationship with your students. 6.37 0.79
5 Self-confidence Give positive feedback and appraisal. 6.32 0.78
Make sure that students experience success regularly. 6.25 0.93
Constantly encourage your students. 6.21 0.89
Demystify mistakes: they are a natural part of learning. 5.67 1.32
Select tasks that do not exceed the students’ competence. 5.33 1.49
6 Interest Select interesting tasks. 6.28 0.76
Choose interesting topics and supplementary materials. 6.23 0.80
Offer a variety of materials. 6.05 0.94
Vary the activities. 5.97 1.03
Make tasks challenging to involve your students. 5.86 0.99
Build on the students’interests rather than tests or grades as the main 5.43 1.24
energizer for learning.
Raise students’ curiosity by introducing unexpected or exotic elements. 4.90 1.45
7 Autonomy Encourage creative and imaginative ideas. 6.10 1.03
Encourage questions and other contributions from the students. 6.07 1.05
Share as much responsibility to organize the learning process with your 4.56 1.75

students as possible.
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8 Personal
relevance

9 Goal

10 Culture

11 Group

12 Effort
13 Usefulness
14 Reward

15 Rule

16 Finished
products

17 Comparison

18 Decoration

Effective Motivational Strategies for English Classes in Japan (1)

Try and fill the tasks with personal content that is relevant
to the students.

Help the students develop realistic expectations about their
learning.

Set up several specific learning goals for the students.

Increase the group's goal-orientedness.

Do a needs analysis about the students' language goals and needs.
Help students design their individual study plans.

Familiarize the students with the cultural background of the language
they are learning.

Use authentic materials.

Invite native speakers to some classes.

Find pen-friends for your students.

Include regular group work in your class.

Help students to get to know one another.

Be an ordinary member of the group as much as possible.

Organize extracurricular (out-of-class) activities.

Help students realize that it is mainly effort that is needed for success.
Emphasize the usefulness of the language.

Besides the grades, give the students other rewards.

Help maintain the set of classroom rules that students accepted.
Involve students in creating their own classroom rules.

Regularly review the classroom rules with your students.

Allow students to create products that they can display.

Avoid any comparison of students to one another.

Encourage the students to decorate the classroom and make it cozy in
any way they can.

571

5.66

5.56
5.22
5.18

4.46
5.60
5.57
4.34
3.26
5.46
5.31
4.35
3.86

5.36

5.25
5.17
5.09
4.25
3.75

5.08

4.32

3.97

1.30

1.07

1.27
1.28
141

1.68
1.25
1.34
1.97
1.73
1.32
1.48
1.90
1.60

1.23

1.44
1.51
1.68
1.76
1.68

1.38

1.65

1.88

Finally, the first ten entries in Table 1 be-

came Ten Commandments for motivating English

Table 2: Ten Commandments for Motivating Language Students
(adapted from Doérnyei and Csizér, 1998)

Set a personal example with your own behavior

Create a pleasant, relaxed atmosphere in the classroom.
Present the tasks properly.

Develop a good relationship with the students.
Increase the students’ linguistic self-confidence.

Make the language classes interesting.

Promote student autonomy.

Personalize the learning process.
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Increase the students’ goal-orientedness.
10 Familiarize students with the target language culture.
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3. Present Study

It is essential for English teachers to moti-
vate students when they teach English in junior
or senior high schools in Japan. Therefore, teach-
ers need effective motivational strategies. The
present study aimed at investigating attitudes
toward the importance of motivational strate-
gies of Japanese teachers of English by using a
questionnaire. The results of this questionnaire
were compared to the results of Dornyei and
Csizér (1998). The purpose of this questionnaire
was to examine how important to Japanese
teachers of English each motivational strategy
was. Moreover, we will propose Ten Command-
ments for motivating students in the Japanese

context.

3.2. Method
3.2.1. Participants

The subjects were 42 junior high school
teachers, 40 senior high school teachers, two
teachers of schools for special support educa-
tion, and two teachers who did not identify
which kind of school they were at. The total
number of teachers was therefore 86, of which
85 were from Toyama prefecture and one from

Kanagawa prefecture.

3.2.2. Questionnaire

The questionnaire titled “Research on moti-
vation in English classes and English learning”
(see Appendix) was administered between July
and December, 2007. It revealed the attitudes of
Japanese teachers of English with regard to mo-
tivational strategies by querying the rate of im-
portance of 50 motivational strategies. We
distributed the questionnaire in official meet-
ings with Toyama English teachers, and sent the
same questionnaire by e-mail to teachers in
Toyama prefecture and Kanagawa prefecture. A

total of 86 responses were returned out of the

approximately 200 that were distributed.

We utilized the 50 items which Doérnyei and
Csizér (1998) adopted. Those items were trans-
lated from English into Japanese in order to re-
duce the possibility of misunderstanding, and
therefore increase the reliability of the results.
The translation was inspected by some junior
and senior high school teachers in Toyama pre-
fecture. At that time, we endeavored not to
change Dornyei and Csizér’s intention. The ques-
tionnaire consisted of 50 items arranged in a
seven-point Likert scale with perceived impor-
tance from ‘utterly unimportant’ ‘to greatly im

portant’.

3.2.3. Procedure and Statistical Analysis

The 50 items were grouped into clusters,
just as Dornyei and Csizér (1998) handled them.
Each cluster was called a macro-strategy. As a
result, ten multi-item scales were formed and
eight items remained as individual strategies,
which mean that each of the eight items was not
composed of any other item except itself. Each
scale and individual item was ordered according
to the highest-ranking strategy Dornyei and
Csizér (1998) used. Finally, the first ten macro-
strategies and individual strategies were pro-
posed as Ten Commandments for motivating

students in the Japanese context.

4. Results and discussion
4.1. Comparison of the Results of Dornyei
and Csizér (1998 ) and the Present Study
4.1.1. Results of Questionnaire to Japanese
Teachers of English
We administered a questionnaire to Japanese
teachers of English at junior and senior high
schools. Fifty items were ordered according to
the highest-ranking strategy Dornyei and Csizér
used. The results are as follows (Table 3):

— 160 —



Effective Motivational Strategies for English Classes in Japan (1)

Table 3: The Ranking of the Scales of Strategies by Japanese English Teachers

Scale Strategy Mean S.D.
1 Teacher Prepare for the lessons properly. 6.48 0.78
Show a good example by being committed and motivated. 5.61 1.03
Be as sensitive and accepting as you can. 5.51 1.09
Try to behave naturally and be yourself in class. 4.85 1.38
2 Task Give clear instructions. 6.45 0.88
Provide guidance about how to do the task. 6.28 0.89
State the purpose and the utility of every task. 5.26 1.38
3 Rapport Develop a good relationship with your students. 6.40 0.82
3 Self Give positive feedback and appraisal. 6.40 0.81
-confidence Constantly encourage your students. 5.95 1.03
Make sure that students experience success regularly. 591 0.95
Demystify mistakes: they are a natural part of learning. 5.88 1.13
Select tasks that do not exceed the students’ competence. 4.64 1.27
5 Climate Create a pleasant atmosphere in the classroom. 6.13 1.09
Bring in humor, laughter and smile. 5.83 0.96
Have games and fun in class. 5.28 1.19
Have game-like competitions within class. 4.71 1.13
6 Interest Select interesting tasks. 6.11 0.88
Vary the activities. 591 0.97
Choose interesting topics and supplementary materials. 5.71 1.04
Offer a variety of materials. 5.69 0.99
Raise students' curiosity by introducing unexpected or exotic elements. 5.08 1.12
Build on the students’ interests rather than tests or grades, as the main 4.97 1.19
energizer for learning.
Make tasks challenging to involve your students. 4.74 1.14
7 Goal Help the students develop realistic expectations about their learning. 6.01 0.96
Set up several specific learning goals for the students. 5.21 1.10
Increase the group's goal-orientedness. 5.02 1.22
Do a needs analysis about the students’ language goals and needs. 4.95 1.26
Help students design their individual study plans. 4.36 1.28
8 Personal Try and fill the tasks with personal content that is relevant to the 5.78 1.00
relevance students.
9 Culture Invite native speakers to some classes. 5.67 1.17
Use authentic materials. 5.42 1.14
Familiarize the students with the cultural background of the language 4.93 1.15
they are learning.
Find pen-friends for your students. 3.36 1.45
10 Group Help students to get to know one another. 5.37 1.06
Include regular group work in your class. 5.35 1.14
Be an ordinary member of the group as much as possible. 5.14 1.24
Organize extracurricular (out-of-class) activities. 3.91 1.26
11 Comparison  Avoid any comparison of students to one another. 5.36 1.45
12 Autonomy Encourage creative and imaginative ideas. 5.31 1.04
Encourage questions and other contributions from the students. 5.23 1.12
Share as much responsibility to organize the learning process with 4.24 1.32

your students as possible.

— 161 —



13 Effort
14 Reward
15 Usefulness

16 Rule

17 Decoration
any way they can.

18 Finished
products

Help students realize that it is mainly effort that is needed for success.
Besides the grades, give the students other rewards.

Emphasize the usefulness of the language.

Help maintain the set of classroom rules that students accepted.
Regularly review the classroom rules with your students.

Involve students in creating their own classroom rules.

Encourage the students to decorate the classroom and make it cozy in

Allow students to create products that they can display.

5.22 1.29
4.85 1.13
4.82 1.36
4.69 1.42
4.27 1.38
3.52 1.28
4.20 1.53
3.85 1.32

Additionally, we propose Ten Command-
ments for motivating students in the Japanese
them with the Ten

context, comparing

Commandments in the Hungarian context

Dornyei and Csizér proposed in 1998 (Table 4).

Table 4: Ten Commandments for Motivating Students in Hungary and Japan

in the Hungarian context
(adopted from Doérnyei and Csizér, 1998)

in the Japanese context

1 Set a personal example with your own behavior.

1 Set a personal example with your own behavior.

2 Create a pleasant, relaxed atmosphere in the
classroom.

2 Present the tasks properly.

3 Present the tasks properly.

3 Develop a good relationship with the students.

4 Develop a good relationship with the students.

4 Increase the students' linguistic self-confidence.

o1

Increase the students’ linguistic self-confidence.

5 Create a pleasant, relaxed atmosphere in the
classroom.

Make the language classes interesting.

6 Make the language classes interesting.

Promote student autonomy.

7 Increase the students’ goal-orientedness.

[0 o8 BN @)

Personalize the learning process.

8 Personalize the learning process.

9 Increase the students' goal-orientedness.

9 Familiarize students with the target language
culture.

10 Familiarize students with the target language
culture.

10 Utilize collaborative learning.

4.1.2. Differences between Ten Commandments
in Hungary and Japan

Comparing the Ten Commandments of
Japan with those of Hungary, we observe that
the rankings of both sets of Commandments are
almost the same. However, we would like to
focus on one difference here.

The Commandment “promote student auto-
nomy” is seventh in the Hungarian context. On
the other hand, this Commandment is not in-
cluded in the Ten Commandments in the
Japanese context. Although Kozima (2003,
p.140) stated that “the importance of developing

learner autonomy has become a prominent theme”,
the result shows that in fact Japanese teachers
of English do not give high priority to this. One
possible explanation is that Japanese ways of
teaching may be teacher-centered rather than
student-centered instruction which is consid-
ered to be very important in promoting auton-
omy. As a further explanation, Japanese teachers
understand the importance of student auton-
omy; however, they may not have the confi-
dence to implement it, because they have not
been used to promoting autonomy. As a result,

this Commandment did not gain high ranking in
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Effective Motivational Strategies for English Classes in Japan (1)

Japan.

4.2. Comparison of Japanese Teachers of
English in Junior and Senior High Schools

4.2.1. Results of Factor Analysis — Junior High
School Teachers of English

Adopting Unweighted Least Squares and
Promax with Kaiser Normalization, we ex-
tracted three factors. The ten items with ceiling
effects were eliminated at the time. Table 5
shows the factor matrix with items loading
greater than 0.45 as the criterion of salience.
These factors accounted for 52.3% of the vari-
ance in the 27 items.

Factor 1 received loading from ten items. It
includes various items, as Table 5 shows. Four
items (12, 13, 31 and 43) are related to emphasis
on the necessity of learning English, while two
items (18 and 19) are relevant to teachers' atti-
tudes toward students. Moreover, other four
items (7, 10, 25 and 37) are diverse: creativity,
the cultural background of the target language,
goals of learning English and the group.
Concerning items 7, 10, 18, 19, 25 and 37, we
suppose that all of those items are finally linked

to the necessity of learning English. Therefore,

this factor is called emphasis on the necessity of
learning English.

Factor 2 received loading from eight items
(11, 20, 26, 29, 30, 33, 39 and 40). These items are
divided into three categories. First, three items
(11, 30 and 40) are concerned with activities.
Second, three items (20, 29 and 39) are related to
teachers' attitudes toward students. Finally, two
items (26 and 33) are relevant to materials.
Teachers consider whether the activities and
materials are interesting and new for students.
As a result, teachers try to make students inter-
ested in English classes. According to three
items 20, 29 and 39, teachers focus on their own
behavior or attitudes toward students to make
English classes interesting. Therefore, this factor
is called the device for making students interested
in English classes.

Factor 3 received loading from nine items
(15,16, 17,28, 34, 38, 44, 49 and 50). Seven items
(15, 16, 17, 28, 34, 38 and 44) are relevant to the
autonomy of students. The other two items (49
and 50) are related to student-centered learning,
which is considered to be important for student
autonomy. Therefore, this factor is called student

autonomy.

Table 5: Results of Factor Analysis for Junior High School Teachers of English

N Questionnaire Items F1 F2 F3
12 Help students realize that it is mainly effort that is needed for success. 0.70

43 Do a needs analysis about students’ language goals and needs. 0.69

10 Fami_liarize the students with the cultural background of the language they are 0.68

learning.

25 Set up several specific learning goals for the students. 0.67

31 State the purpose and the utility of every task. 0.65

37 Be an ordinary member of the group as much as possible. 0.63

18 Avoid any comparison of students to one another. 0.61

7 Encourage creative and imaginative ideas. 0.60

19 Show a good example by being committed and motivated. 0.48

13 Emphasize the usefulness of the language. 0.47

30 Have games and fun in class. 0.89
39 Be as sensitive and accepting as you can. 0.87
20 Bring in humor, laughter and smile. 0.83
26 Use authentic materials. 0.66
33 Offer a variety of materials. 0.60
29 Try to behave naturally and be yourself in class. 0.59
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40 Have game-like competitions within class. 0.57

11 Include regular group work in your class. 0.46

28 Help maintain the set of classroom rules that students accepted. 0.71

50 Raise students’ curiosity by introducing unexpected or exotic elements. 0.70

17 Encourage the students to decorate the classroom and make it cozy in any way 0.66
they can.

16 Allow students to create products that they can display. 0.64

15 Involve students in creating their own classroom rules. 0.64

34 Share as much responsibility to organize the learning process with your students 0.60
as possible.

44 Find pen-friends for your students. 0.57

38 Regularly review the classroom rules with your students. 0.53

49 Build on the students' interests, rather than tests or grades, as the main energizer 050

for learning.

Eigenvalue

832 334 246

Percentage of Variance

308 124 9.11

Cumulative Percentage of the Total Variance

308 432 523

4.2.2. Results of Factor Analysis — Senior High
School Teachers of English

Adopting Unweighted Least Squares and
Promax with Kaiser Normalization, we extracted
three factors. The eight items with ceiling ef-
fects were eliminated at the time. Table 6 shows
the factor matrix with an item loading greater
than 0.45 as the criterion of salience. These fac-
tors accounted for 59.6% of the variance in the
21 items.

Factor 1 obtained loading from ten items
(16, 17, 28, 30, 32, 33, 36, 39, 49 and 50). Seven
items (16, 17, 28, 32, 39, 49 and 50) are related to
being student-centered. On the other hand, three
other items (30, 33 and 36) are connected to the
variety of English classes. We suppose that the
reason of making English classes so diverse is
that teachers try to think of the English classes
from the perspective of students. Accordingly,
those three items are linked to being student-
centered. Therefore, this factor is called student-
centered classes.

Factor 2 received loading from six items (7,
11,12, 35,37 and 47). Three items (11, 35 and 37)

relate to learning English in group activities,
while the other three items (7, 12 and 47) are dif-
ferent. Item 7 concerns the creativity of stu-
dents. Reflecting on item 7, we guess that
students can think creatively and originally in
group activities. With regard to item 12, related
to effort toward learning English, we believe
that students can feel the importance of making
an effort to acquire English through the group
activities. Moreover, item 47 is pertinent to the
challenging activities. This item can be included
into the category of the group activities because
we can make group activities challenging. As a
result, we consider that it is possible to include
these three items into the category of group ac-
tivities. Therefore, this factor is called group ac-
tivities.

Factor 3 obtained loading from five items (6,
22, 23, 25 and 31). At first sight, those items are
incoherent. However, we suppose that they are
connected to the sense of fulfillment of learning
English. Therefore, we name this factor the sense

of fulfillment of learning English.
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Table 6: Results of Factor Analysis for Senior High School Teachers of English

N Questionnaire Items F1 F2 F3
50 Raise students’ curiosity by introducing unexpected or exotic elements. 0.82
32 Constantly encourage your students. 0.72
16 Allow students to create products that they can display. 0.68
36 Invite native speakers to some classes. 0.68
28 Help maintain the set of classroom rules that students accepted. 0.67
33 Offer a variety of materials. 0.67

49 Build on the students' interests rather than tests or grades, as the main energizer for 066

learning.

39 Be as sensitive and accepting as you can.

0.58

17 Encourage the students to decorate the classroom and make it cozy in any way 055

they can.

30 Have games and fun in class.

0.50

11 Include regular group work in your class.

0.90

35 Increase the group’s goal-orientedness.

0.78

12 Help students realize that it is mainly effort that is needed for success. 0.67

7 Encourage creative and imaginative ideas.

0.66

47 Make tasks challenging to involve your students.

0.49

37 Be an ordinary member of the group as much as possible. 0.45

6 Select interesting tasks.

0.89

31 State the purpose and the utility of every task.

0.79

23 Choose interesting topics and supplementary materials. 0.66

22 Make sure that students experience success regularly. 0.63

25 Set up several specific learning goals for the students. 0.49

Eigenvalue

745 289 218

Percentage of Variance

365 138 104

Cumulative Percentage of the Total Variance

355 492 596

4.2.3. Results of T-test

We researched the differences between atti-
tudes of junior high school teachers of English
and those of senior high school teachers of
English with regard to motivating students.
This is because we predicted that each group of
teachers would have a different idea as to what
constituted effective motivational strategies.
Therefore, we calculated a two-tailed ¢-test and
analyzed the results (see Table 7).

Comparing the results of junior high school
teachers with those of senior high school teach-
ers, the t-test results demonstrate that signifi-
cant differences exist (p<0.05) in the 4™ 11",
12", 13™ 14", 22", 25™ 30", 36™ and 37" items.
The means of all of these items are higher in jun-
ior high school teachers than senior high school

teachers. Concerning each mean of the items, the

means were more than 4.5 points in both groups
of teachers. We suppose that both groups of
teachers’ attitudes toward motivational strate-
gies are quite high. However, we consider that
there are differences in the degree of attitudes.
Therefore, we compare the results of the ¢-test

below.

Table 7: Results of T-test for Japanese
Teachers of English

School | Mean SD t df P

J 6.64 0.69

1 1.77 80 0.080
S 6.35 0.8
J 6.36 0.91

2 1.92 80 0.061
S 5.9 1.24
J 6.6 0.83

3 1.16 80 0.251
S 6.38 0.9
J 6.6 0.66

4 2.33 79 0.023*
S 6.18 0.91
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J 6.57 0.67 J 4.93 1.4

5 1.80 79 0.075 29 0.65 80 0.515
S 6.26 0.88 S 473 141
J 6.26 0.77 J 5.55 0.97

6 1.49 80 0.141 30 2.04 80 0.044*
S 5.98 0.97 S 5.03 1.33
J 5.45 1.11 J 5.55 1.4

7 1.08 80 0.282 31 1.87 80 0.065
S 5.2 0.99 S 498 1.37
J 5.9 0.98 J 6.1 0.93

8 0.93 80 0.357 32 1.08 80 0.284
S 5.7 1.02 S 5.85 1.12
J 6.21 0.84 J 5.76 0.8

9 1.56 80 0.123 33 0.39 78 0.694
S 5.9 0.98 S 5.67 1.2
J 4.93 1.28 J 4.2 1.33

10 -0.30 80 0.780 34 -0.10 79 0.921
S 5 1.01 S 4.23 1.37
J 5.74 0.99 J 5.19 1.31

11 2.88 80 0.005** 35 1.46 80 0.148
S 5.08 1.1 S 4.8 1.09
J 5.55 1.11 J 5.98 0.99

12 2.34 80 0.022* 36 2.58 79 0.012*
S 4.9 1.39 S 5.33 1.27
J 5.17 1.24 J 5.43 1.29

13 2.30 79 0.024* 37 2.24 80 0.028*
S 4.48 1.47 S 4.8 1.24
J 5.14 1.05 J 4.49 1.52

14 2.39 80 0.019* 38 1.57 79 0.120
S 4.55 1.2 S 4 1.26
J 3.61 1.09 J 5.69 1.16

15 0.73 79 0.470 39 1.41 80 0.164
S 3.4 1.48 S 5.35 1.03
J 3.76 1.39 J 4.9 1.16

16 -0.40 80 0.700 40 1.45 80 0.150
S 3.88 1.24 S 4.55 1.04
J 4.4 1.43 J 6.05 0.91

17 1.45 80 0.152 41 0.80 80 0.424
S 3.95 141 S 5.85 1.29
J 5.17 1.45 J 6.12 0.83

18 -0.70 78 0.487 42 1.56 80 0.123
S 5.41 1.62 S 5.8 1.02
J 5.66 1.02 J 5.12 1.29

19 0.47 79 0.639 43 1.12 80 0.266
S 5.55 1.06 S 4.8 1.29
J 5.9 0.96 J 3.5 1.6

20 0.50 80 0.619 44 0.86 80 0.392
S 5.8 0.94 S 3.23 1.27
J 6.4 0.77 J 3.74 1.19

21 0.73 80 0.469 45 -1.20 80 0.233
S 6.28 0.85 S 4.08 1.35
J 6.12 0.89 J 4.52 1.33

22 2.08 80 0.041* 46 -0.50 80 0.652
S 5.7 0.94 S 4.65 1.19
J 5.83 0.99 J 4.9 1.03

23 1.12 80 0.267 47 1.21 80 0.228
S 5.58 1.11 S 4.6 1.24
J 5.36 1.16 J 4.45 1.25

24 1.01 80 0.313 48 0.54 80 0.594
S 5.1 1.13 S 4.3 1.32
J 5.43 1.11 J 5.19 1.23

25 2.11 80 0.038* 49 1.67 80 0.099
S 4.93 1.05 S 4.75 1.15
J 5.63 1.11 J 5.05 1.31

26 1.47 79 0.146 50 -0.30 80 0.778
S 5.28 1.09 S 5.13 1.16
J 5.6 1.04 J: Junior High School Teachers

27 S 5.18 0.98 1.88 80 0.064 S: Senior High School Teachers

- - *p<0.05 **p<0.01

J 4.93 1.54

28 1.77 79 0.081
S 4.38 1.25

— 166 —




Effective Motivational Strategies for English Classes in Japan (1)

4.3. Discussion

With regard to the 4™ and 22™ items, ceiling
effects appeared in both groups of teachers.
Furthermore, we consider that the results indi-
cate that both groups of teachers attach impor-
tance to these two items, and therefore it is not
worth focusing on even though significant dif-
ferences exist.

Concerning the 11th item “teachers include
regular group work in their class”, we suppose
that the significant difference appeared because
we did not include the word “pair-work” along
with “group work” in that item. The reason for
this was that we adopted the sentence of
Dornyei and Csizér in 1998. If we had included
“pair-work” in the item, the result might have
been different. In any case, junior high school
teachers seem to consider that group-work is ef-
fective for motivating their students more than
senior high school teachers. Various students
exist in junior high schools from the perspective
of differences in motivation or learning ability,
while the abilities of senior high school students
are likely to be more equal within their schools.
Junior high school teachers might consider that
it is essential that junior high school students
study English by helping each other in the class-
room. Therefore, teachers at junior high schools
tend to make much of collaborative learning
such as group-work.

Regarding the 12" item “teachers help stu-
dents to realize that it is mainly effort that is
needed for success” and the 13" item “teachers
emphasize the usefulness of the language”,
teachers in junior high schools make much more
of the need to learn English than teachers in sen-
ior high schools. This can be also suggested by
the factor emphasis on the necessity of learning
English of junior high school teachers. Conside-
ring that students start to study English at jun-
ior high school, we suppose that their first
impression is important to determine whether
they feel like studying English or not. As a re-

sult, junior high school teachers try to motivate

their students by stressing the necessity of
learning English more than senior high school
teachers.

On the subject of the 14th item “besides giv-
ing grades, teachers give their students other
rewards”, it seems that junior high school stu-
dents are pleased at being given visible things
such as stamps or small testimonials more than
senior high school students. Consequently,
teachers at junior high schools look on this as an
effective strategy for motivating students.

Similarly, junior high school students tend
to enjoy game-like activities more than senior
high school students, who are accustomed to
such as activities. As a result, the significant dif-
ference might appear in the 30" item “there are
games and fun in classes”.

With regard to the 36" item “teachers invite
native speakers to some classes”, some reasons
might be put forward. As one of the reasons, the
encounter with native speakers of English may
be a fresh experience for junior high school stu-
dents. Therefore, junior high school teachers
may predict that their students seem to feel enli-
vened by studying English with an ALT. On the
other hand, senior high school students have
been accustomed to meeting native speakers of
English, so the encounter with native speakers
of English may not be so stimulating for them.
Therefore, senior high school teachers may re-
gard this item as a less effective motivational
strategy. Another possible reason is that some
senior high school teachers may believe native
speakers are not very effective in teaching stu-
dents in high school, where more emphasis is
likely to be put on study skills (such as reading
and writing) rather than practical skills (such as.
conversation, usage, or listening). Senior high
school English teachers, particularly in an exam-
oriented school, may thus assume that an ALT
is not directly conducive to helping students
successfully pass their entrance exams to the
universities they desire to enter.

As a further finding, all the means of the
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items for junior high school teachers of English
except for the means of seven items were higher
than those for senior high school teachers of
English. On the whole, junior high school teach-
ers tend to put more emphasis and consideration
on motivational strategies than senior high
school teachers. That is, they are more likely to
believe that motivating students is beneficial for
teaching English than senior high school teach-
ers do.

5. Conclusion

The primary purpose of this study was to
find effective strategies for motivating students
in English classes in Japan. This primary pur-
pose was divided into two secondary purposes.
The first secondary purpose was to propose Ten
Commandments for motivating students in the
Japanese context, and then compare them with
those proposed by Zoltdn Doérnyei and Kata
Csizér (1998) in the Hungarian context. The sec-
ond purpose to be explored in a subsequent arti-
cle (2) is to compare attitudes of Japanese
teachers of English with junior and senior high
school students through questionnaires regard-
ing motivational strategies.

With regard to the first secondary purpose,
we proposed Ten Commandments for the Japanese
context. The top five Commandments of the two
countries are as follows: in those of the Japanese
context, the first was “set a personal example
with your own behavior”, the second was
“present the tasks properly”, the third was
“develop a good relationship with students”, the
fourth was “increase the students’ linguistic
self-confidence” and the fifth was “create a pleas-
ant, relaxed atmosphere in the classroom”. On
the other hand, in those of the Hungarian con-
text, the first was “set a personal example with
your own behavior”, the second was “create a
pleasant, relaxed atmosphere in the classroom”,
the third was “present the tasks properly”, the
fourth was “develop a good relationship with
students” and the fifth was “increase the
students’ linguistic self-confidence”. Comparing
these and the remaining five Commandments of
the two countries, we did not find significant dif-
ferences.

For future research, some suggestions are
proposed based on this study. First, further
study is needed with a larger number of partici-
pants, especially the number of teachers, in
order to increase the reliability of the results.
Second, there can be more motivational strate-
gies which are appropriate for the Japanese con-
text. We adopted the motivational strategies
which Doérnyei and Csizér used in their question-
naire. Therefore, the strategies were based on
teachers in Hungary. The research into effective
motivational strategies for the Japanese context
could be conducted by questionnaires including
original strategies based on the suggestions of a
select group of Japanese teachers and students.
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