
1. INTRODUCTION
1.1 English Education in Japanese High Schools

The Japanese Ministry of Education, Culture,
Sports, Science and Technology (MEXT) emphasizes
the importance of promoting students’ awareness of
the necessity of English and stimulating their motiva-
tion for English learning (MEXT, 2011). Motivation
is crucial for determining the success of second/for-
eign language learning (Dörnyei, 2001) and for learn
ers’ lifelong learning. To stimulate students’ motiva-
tion and improve their general English skills, MEXT
(2011) indicates that English classes should provide
students with “educational materials based on actual
English usage, actively introduce debates and discus-
sions, and resort to other means for improvement of
lesson quality.”

In addition, Stewart (2009) states, “the proposed
new Course of Study for senior high school English
emphasizes nurturing communicative ability in
English amongst students through the integration of
listening, reading, speaking, and writing skills.”
However, the reality of a classroom situation does not
correspond to the promise to improve communicative
ability. Ushioda (2013) states that English classes in

high schools are grammar-focused with minimal at-
tention paid to the development of communication
skills. In this traditional grammar-translation instruc-
tion, all the sentences of the textbook are translated
into Japanese, so students can understand everything
by means of Japanese (Hamada, 2011).

Benesse (2013) investigated 3,106 Japanese high
school students concerning their awareness of learning
and the current situation. The participants were asked
about the characteristics of their classes and learning
strategies. The survey revealed that the type of
instruction used in class differed depending on the
school’s level. It suggests that various types of in-
struction (e.g. activities with a partner, discussion, or
presentation in class) are NOT used in upper level
schools. In other words, upper level schools relied
heavily on traditional teaching instruction such as
teacher-centered instruction (Benesse, 2013). It sug-
gests that English teachers still use grammar and
translation-based instruction.

The greatest obstacle to changing traditional in-
struction in order to improve communicative ability is
the university entrance exam. Kikuchi (2006) ana-
lyzed entrance examinations at 10 private and 10 pres-
tigious public universities, as well as one nationwide
examination. He concludes that there are many
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translationtasks,sostudentsneedtoacquiretransla-

tionskillsinordertobesuccessfulinsolvingtransla-

tionquestions(Kikuchi,2009).Highschoolstudents

muststudyhowtotranslateEnglishintoJapanese,fo-

cusingontranslationandgrammar,inordertopass

universityentranceexams.Okazaki(2014)claimsthat

traditionalcollegepreparatoryhighschoolEnglish

teacherssetagoalforpreparingstudentstopassen-

tranceexamsforprestigiousuniversities.Gorsuch

(2000;citedinFaloutetal.,2009)remarksthattradi-

tionalteaching instruction,such as grammar-

translationinstruction,・canbelinkedtoentrance

exam preparation,apracticeendorsedbyteachers,

schooladministratorsandparentsalike.・

Inaddition,Benesse・s(2013)surveyforhigh

schoolstudentsthroughoutJapanfoundthatonly

38.3%ofstudentsansweredtheitem,・Iunderstand

Englishclassesover70%.・Itsuggeststhatapproxi-

mately60%ofstudentsdonotfollowtheirEnglish

classes.Inotherwords,manyhighschoolstudentsfail

tofollowtheirEnglishclasses.Therefore,theyseem

tolosetheirinterestormotivationforlearning

English.

1.2StudiesonDemotivation

・A・demotivated・learnerissomeonewhowas

oncemotivatedbuthaslosthisorhercommitment/in-

terestforsomereason・(D・rnyei,2001).Theremight

bemanypossiblefactorsforlosingmotivation.Above

all,D・rnyei(2001)definesdemotivationas・specific

externalforcesthatreduceordiminishthemotiva-

tionalbasisofbehavior,intention,oranongoing

action・.Inotherwords,D・rnyei(2001)foundonly

externalfactorsfordemotivation(Hamada,2011).

IntheJapanesecontext,factorsofdemotivation

thathavebeenidentifiedincludeaheavyfocuson

translation,grammar,rotememorizationofvocabu-

lary,andalackofpracticalapplication(Arai,2004;

FaloutandMaruyama,2004;Faloutetal.,2009).In

addition,aninappropriatelevelofclassactivitiesand

courses(Arai,2004;FaloutandMaruyama,2004;

Faloutetal.,2009)andboringteachers・monotonous

instruction(Faloutetal.,2009)influencedlearners・

demotivation.Furthermore,SakaiandKikuchi(2009)

foundinternalfactors,suchaslackofintrinsic

motivation.

Teacher-relatedfactorsarethestrongestfactors

ofdemotivation.GorhamandChristophel・s(1992)re-

searchshowedthatapproximatelytwo-thirdsofthe

factorsofdemotivationinvolvetheteacher.D・rnyei・s

(2001)researchfoundthat40%ofthetotalfrequency

ofoccurrencesofdemotivationdirectlyconcernedthe

teacher.Trangetal.・s(2007)researchalsofoundthat

38%wereteacher-relatedfactors.Thesecurrentstud-

iesindicatethatteachers・teachingstyleandactivities

usedintheclassroomweredemotivatingsomelearners

(Hamada,2011).Therefore,examiningthecausesof

demotivationwouldbehelpfulforteacherstounder-

standthisprobleminordertoavoiddemotivatingstu-

dents(SakaiandKikuchi,2009).

Inordertorevealfactorsofdemotivation,many

researchershaveconstructedquestionnairesbasedon

D・rnyei・s(2001)ninedemotivationfactorswhich

wereidentifiedbyinterviewswithfiftysecondary

schoolstudentsinBudapest,Hungary.Participants

werechosenbytheirteachersorpeersasbeing

demotivatedwhilestudiedeitherEnglishorGerman

asaforeignlanguage.

Japaneseresearchers(Arai,2004;Faloutand

Maruyama,2004;Tsuchiya,2006;KikuchiandSakai,

2009;Kikuchi,2009;SakaiandKikuchi,2009;Falout

etal.,2009)exploredthefactorsofdemotivationin

Englishclassesatjuniorhighschool,seniorhigh

school,anduniversitylevelthroughquantitativestudy

withamultiple-itemquestionnaireorqualitativestudy

withanopen-endedquestionnaireandinterviews

(Hamada,2011).Basedonthesepreviousresearch

studies,SakaiandKikuchi(2009)identifiedsixcom-

monfactorsintheJapanesecontext:

1.Teachers

2.Characteristicsofclasses

3.Experiencesoffailure

4.Classenvironment

5.Classmaterials

6.Lackofgoals/interest

1.3QualitativeResearchonDemotivation

Therearetwosignificantpointsinexamining

learners・demotivationbyqualitativeresearch.First,

Kikuchi(2013)states,・Speaking directly with
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studentsandhearingtheirstoriescanprovideamore

situatedlookatthereasonsfordemotivationandhow

differentdemotivatorsoperatewithdifferentindividu-

alsandindifferenteducationalcontexts.・Second,

learners・motivationisnotstable,butflexibleand

fluctuating(Falout,2012),andtheirmotivationlevel

alwayschangesyearbyyear,presumablydaybyday

(Hamada,2011).

Kikuchi(2009)conductedinterviewswith5col-

legestudents(2maleand3female)inordertofind

outtheirexperiencesintheirhighschoolEnglish

classes.Theygraduatedfromvarioustypesofhigh

schools(4publicand1private)throughoutJapan.The

participantswerefreshmen,18-19yearsold.Heasked

thestudentsabouttheir・idealL2self,・whetherthey

enjoystudyingEnglishandtheiraspectsofstudying,

andeightopen-endedquestionsconstructedonthe

basisofdemotivatingfactorssuggestedbyD・rnyei

(2001).Inaddition,heasked42studentsatapublic

universitytowriteabouttheirexperiencesinanopen-

endedquestionnairewhichwascomprisedofthesame

questionsusedintheinterviews.Inqualitativedata

analysis,hemadematricesthroughthreeprocesses:

datareduction,datadisplay,andconclusiondrawing

andverification.Kikuchi(2009)askedaboutthese

eightfactorsonthequestionnairesandintheinter-

views:(a)teachers,(b)schoolfacilities,(c)students・

experiencesinthepast,(d)students・negativeattitudes

towardstheEnglishlanguageorcommunity,(e)the

compulsorynatureofEnglishstudyinhighschool,(f)

interferencecausedbyanotherforeignlanguagethat

studentsarestudying,(g)theattitudesofotherstu-

dentsintheirclasses,and(h)thetextbooksused.In

thecontextofJapanesehighschools,theresearcher

foundfivedemotivatingfactors:

1.Individualteacherbehaviorintheclassroom

2.Thegrammar-translationmethodusedininstruc-

tion

3.Testsanduniversityentranceexaminations

4.Memorizationrequiredforvocabularylearning

andrelatedissues

5.Textbook/referencebook-relatedissues

Basedonthefindings,Kikuchi(2009)statesthat

teachersshouldmakeanefforttolessendemotivation,

andreconsiderthenatureofthegrammar-translation

approachandclassesthatfocusentirelyonuniversity

entranceexampreparation.

D・rnyeiandUshioda(2011;citedinFalout,

2012)remarkthatmotivationinvolvescomplexinter-

relationshipsbetweenlearners・individual,internal

psychologicalprocessesandthewidercontextsof

theirlearningenvironments.Falout(2012)focuseson

psychologicalprocesses,especiallyEFL learners・

remotivationprocessandhow learnerscopewith

stressordemotivation.157universitylearnersin

Japanrespondedtoanopen-endedquestionnaireabout

thewaytheylost,regained,andmaintainedmotiva-

tionwhenlearningEnglishasacompulsorysubject.

He found typesofdevelopmentaladaptive or

maladaptivecopingprocessescorrelatedtolearners

withpositiveandnegativeself-conceptsregarding

EFL.Theparticipants・commentswereanalyzedwithin

aframeworkofcopingprocesses(Skinnerand

Zimmer-Gembeck,2007;citedinFalout,2012).It

coversawiderangeofcopingprocesses,andoffers

opposingadaptiveandmaladaptiveprocesses.Inthe

categoryofadaptiveprocesses,thereare・problem-

solving,・・information-seeking,・・self-reliance,・・support-

seeking,・・accommodation・and・negotiation.・Inthe

familyofmaladaptiveprocesses,thereare・helpless-

ness,・ ・escape,・ ・delegation,・ ・socialisolation,・

・submission・and・opposition.・Theresearchercon-

cludesthatstudentswhohavepositiveself-concepts

tendtouseadaptiveprocesses,suchas・problem-

solving・or・negotiation.・Hestatesthatoverthelong

termtheydevelopself-relianceandseeksupportfrom

theirsocialnetworks.Ontheotherhand,studentswho

havenegativeself-conceptsreactwithmaladaptive

processes,suchas・helplessness・and・escape.・Inthe

longterm,theytendtoblamethemselvesandremain

helplessunderthepressuretostudyEnglish.Hecon-

sidersthattheirlackofusingsocialnetworksforsup-

portdecidedtheoutcomeoftheirprocess.

1.4LimitationofPreviousStudies

Previous research explored the factors of

demotivationinEnglishclassesthroughoutJapan.At

thehighschoollevel,therearequantitativeresearch

(SakaiandKikuchi,2009)andqualitativeresearch

(Kikuchi,2009).However,theylackdetailedcharac-
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teristicsoftheparticipants.Thisstudyfocusedonstu-

dentsonlyinhighlycompetitiveuniversitypreparatory

highschools.

Secondly,・distinguishinginternalfactorsfrom

externalfactorsissometimesvague・(Hamada,2011).

Thisstudyfocusedonhowexternalfactorsinfluence

learners・behavior.Italsosuggestedhowlearners・

behaviorsinfluencetheiraffectivereactions-inother

words,howtheyperceivetheirexperiences.Manyre-

searchershavefocusedonthefactorsofdemotivation

forlanguagelearners,whereastherehavebeenjusta

fewstudiesfocusingontheprocessofdemotivation,

・how learners・idiosyncraticexperiencesrelateto

Englishlearningmotivationandhowtheirmotivation

changesandinteractswiththeirenvironments・(Kim

andKim,2013).Inordertorevealtheprocessof

demotivation,basedonKikuchi・s(2009)andFalout・s

(2012)questionnaires,wepreparedinterviewguides

coveringthefactorsofdemotivationinhighschool

Englishclasses,participants・reactionstodemotivation,

andtheirperspectivesafterafewyears.

1.5PurposeoftheStudy

Thisstudywascarriedoutwithqualitativeanaly-

sis using the Structure-Construction Qualitative

ResearchMethod(SCQRM)developedbySaijo

(2007,2008).Thepurposeofthestudywastocon-

structaconceptualmodelofuniversitystudents・per-

ceptionpatternsabouttheirexperiencesofdemotivation

intheirhighschooldays.Theresearchquestionsare

thefollowing:

1.Foruniversitystudentswhograduatedfrom

highlycompetitiveuniversitypreparatoryhigh

schools,whatfactorsdemotivatedthem inthe

studyofEnglish?

2.Howdotheynowperceiveandreacttotheirex-

periencesofdemotivationintheirstudyof

Englishinhighschool?

2.Method

2.1Participants

Thethree(onemaleandtwofemale)university

studentsinterviewedarefromthesamepublicuniver-

sity.Table1isadescriptionofparticipants・back-

groundintheinterview sessions,includingtheir

gender,thetypeofhighschoolfromwhichtheyhad

graduated,andtheiruniversityyear.Theparticipants

areidentifiedviapseudonyms.Mika,Toshikiand

HirokowereallmajoringinEnglisheducationand

wantedtobeteachersinpublicelementaryschool,

juniorhighschool,orseniorhighschool.Mikaand

Toshikiwerejuniors,andHirokowasamastercourse

student.Theywerechosenbecausetheygraduated

fromhighlycompetitiveuniversitypreparatoryhigh

schoolsintheHokurikuregioninJapanandtheyhad

theirfirstexperienceofdemotivationforlearning

Englishthere.

TheparticipantsenjoyedstudyingEnglishand

weremotivatedintheirjuniorhighschooldays.They

commented,・IenjoyedEnglishclassesinJHS,・

(Mika)・InJHS,IwasinterestedinEnglishpretty

well,soIenjoyedstudyingEnglish[…]andIwas

willingtodoit,・(Toshiki)・Iwasgoodatstudying

EnglishinJHS・(Hiroko).Theybelongedtothe

higherlevelgroupinJHS.However,theystruggled

afterenteringhighschool.Sincetheirhighschools

wereamongthetoponesintheirprefectures,they

wereexpectedtoobtainahighlevelofEnglishprofi-

ciencyinordertogetintoprestigiousuniversities.

Therefore,theparticipantsfacedmotivationalstrug-

gleswiththeinappropriateleveloftheirEnglish

courses.

2.2InterviewswiththeUniversityStudents

Theinterviewswereconductedfor30-60min-

utesinOctoberandNovember,2013.Weusedadigi-

talportableaudioplayertorecordtheinterviews.We

usedthesemi-structuredinterviewmethod.D・rnyei

(2001)states,・Althoughthereisasetofpre-prepared

guidingquestionsandprompts,theformatisopen-

endedandtheintervieweeisencouragedtoelaborate

ontheissuesraisedinanexploratorymanner.・

Theinterviewquestionswerebasedontwopre-

viousresearchstudies.ThefirstwasKikuchi・s(2009)
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Table1Participants・Background

Name Gender
TheTypeofHS
gradated

TheUniversity
year

Mika Female Public Junior

Toshiki Male Public Junior

Hiroko Female Public Mastercourse



interview andopen-endedquestionnaireforhigh

schoolstudents,basedontheninedemotivatingfac-

torsidentifiedinD・rnyei(2001).Thesecondwas

Falout・s(2012)open-endedquestionnaireforuniver-

sitystudents.Hisquestionscoveredparticipants・ex-

periencesinhighschoolandinjuniorhighschool.He

statesthatquestionsaboutnotonlytheparticipants・

experiencesbutalsotheirexpectationsandmotiva-

tionalstrugglesinEnglishlearningwouldbehelpful

forthemtoreflectbackonandactivelyengagewith

theirpastexperiences(Falout,2012).Theinterview

questionsareasfollows:

1.Warmupquestions

Weaskedtheparticipantsabouttheirpresentlearn-

ingofEnglishandhowtheylikedit:・Doyouenjoy

studyingEnglish?・

2.Questionsaboutjuniorhighschool

WeaskedthemabouttheirstudyofEnglishintheir

juniorhighschooldaysandthenhowtheyimag-

inedtheirstudyofEnglishwouldbeinhigh

school:・BeforeyoubegantostudyEnglishinhigh

school,whatdidyouimaginelearningEnglish

wouldbelike?・

3.Questionsabouthighschool

First,weaskedthemwhentheyhadexperiences

thatcausedthemtolosetheirmotivationtostudy

English,andaskedformoredetailabouttheir

Englishclassesinordertogainabetterunderstand-

ingaboutcoursebooksandespeciallyteachers:

・Whendidyouhaveexperiencesthatmadeyou

loseyourmotivationtostudyEnglish,anddoyou

haveanymoredetails?,・・Wasthereanythingabout

yourEnglishteachersthatdiscouragedyoufrom

studying?・Inaddition,wealsoaskedthemhow

theyperceivedandreactedtotheirexperiences:

・Howdidthisexperiencechangeyou?・

2.3DataAnalysis

Interviewdatawasobtainedfromthreeuniver-

sitystudents.Oneofthepurposesofthisstudywasto

generateaconceptmodelwhichwouldexplainuni-

versity students・perceived pastexperiencesof

demotivationintheirhighschooldays.Qualitative

analysiswascarriedoutusingtheModifiedGrounded

TheoryApproach(M-GTA)asdevelopedbyKinoshita

(2003).However,thistheoryisnotavailableforthe

employmentofconceptswhichhaveasmallnumber

of examples. Structure-Construction Qualitative

ResearchMethod(SCQRM)wasusedasameta-

theory.SCQRM,developedbySaijo(2007,2008),

makesthebestuseoftheessentialqualitiesofM-

GTA,andisappropriateforthestudy・ssmallsize.

SCQRMisaimedatdeterminingthenumberofcases

orsamplesbasedonresearchquestionsorresearchers・

interests,thereforepreservingscientificvalidityand

falsifiabilityinasmallsamplecasestudybystructur-

ingthemodelofthetargetdata(Okazaki,2014).

2.4DataAnalysisProcedure

Thedataanalysisprocedureisasfollows:

1.Examiningtheuniversitystudents・writtenre-

sponses,sentencesorpassagesthatseem to

havesimilarthemesorpatterns,whichare

gatheredasavariation(concreteexample).

2.Similarvariationsaregivenaconceptname.

3.Theconceptname,itsdefinition,andconcrete

examplesarewrittenonananalysisworksheet

(seee.g.,Table2)
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Table2AnExampleofAnalysisWorksheet

概念名 低いテストの点数

定義 テストで良い点数を取れないこと。

ヴァリエー
ション

Mika

中学校では上の方で入ったのに，成績
表を見て1から10まで分けられて，
「は」とショック。こんな成績見たこ
とない。

Mika

長期休暇としての課題も出たりするん
ですけど，やらないから，それがテス
ト範囲になるから，全然テストもでき
なくて。

Toshiki

復習してもまぁまぁ分からなくて，そ
のままテストにいって，なんかなあな
あになって，結局そうなるわなぁみた
いな。テストの点数が。っていうこと
が多くて。

Toshiki
最初は今度いい点数とればいいと思っ
ていたけど，テスト受けても変わらな
くて。

Toshiki
結局，模試とかでかいテストの時に，
全然できなくて。

Hiroko

高校はテスト範囲が広い。中学校のと
きと同じように完璧にやりたい。全範
囲，全教科みっちりやりたい。でも物
理的に無理。勉強しても全範囲できな
いから，テストで点数とれない。そし
たらやりたくなくなる，やらない方が
まし。

理論メモ

カテゴリー「外的な動機減退要因」の
「難しいテスト」の影響を受ける。ま
た，「復習ができない」の影響がある。
カテゴリー「情意反応」の「無力感」
「あきらめ」「自尊感情の喪失」に悪影
響。

DemotivationofEnglishLanguageLearnersinHighlyCompetitiveUniversityPreparatoryHighSchoolsinJapan



4.Ontheanalysisworksheet,aconceptname,its

definition,concreteexamplesandatheoretical

notewithoppositeexamplesandanalysisper-

spectivearerecorded.Oneanalysisworksheet

iscreatedforeachconcept(Okazaki,2012).

3.ResultsandDiscussion

3.1FactorsofDemotivationforUniversityStudents

Allconceptsandcategoriesweresummarizedin

aconceptualdiagram(seee.g.,Figure1),whichforms

thebasisofthediscussioninthissection.Theresults
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obtainedfromtheinterviewsevokedthreemajorcate-

gories:・Externalfactorsofdemotivation,・・Behavioral

reactionstoexperiencesofdemotivation,・・Affective

reactionstoexperiencesofdemotivation.・

Thefirstcategory,・Externalfactorsofdemotiva-

tion,・consistsoffiveconcepts:(Ex1)・Classesori-

entedforhigherlevelstudents,・(Ex2)・Teachers・

behavior,・(Ex3)・Grammar-translationinstruction,・

(Ex4)・Toodifficulttests,・(Ex5)・Agreatamountof

difficultassignments.・

Thesecondcategory,・Behavioralreactionsto

experiencesofdemotivation,・comprisesfivecon-

cepts:(Be1)・Failureinunderstandingclasses,・(Be2)

・Failureinreviewing,・(Be3)・Failureindoingpre-

paration,・(Be4)・Lowtestscores,・(Be5)・Significant

behavioramonglowerlevelstudents.・

Thethirdcategory,・Affectivereactionstoexpe-

riencesofdemotivation,・ismadeupoffiveconcepts:

(Af1)・Humiliationorfearofmakingamistakein

frontofclassmates,・(Af2)・Feelingunacceptedby

teachers,・(Af3)・Helplessness,・(Af4)・Givingup,・

(Af5)・Losingself-esteem.・

3.1.1ClassesOrientedforHigherLevelofStudents

Theconcept(Ex1)・Classesorientedforhigher

levelstudents・emergesfromthethreeparticipants・

comments.Toshiki・scommentsarethefollowing:

Teacherscheckedtoseeifupperlevelstudents

understood.Whentheteachersaskedquestionsto

them,theycouldanswerwell.Then,theteachers

carriedforward.Whereasinthecaseofstudents

whowerenotgoodatEnglish,eveniftheysaid,

・Idon・tunderstand,・teacherspassedoverthem

andsaid,・OK,next.・Iftheupperlevelstudents

answeredthattheydidnotunderstand,theteach-

ersmoreenthusiasticallyledthemtothecorrect

answer.Theirbehaviorstowardlowerlevelstu-

dentsobviouslylackedenthusiasm.Theteachers

passedthemover.(Toshiki)

Thesecommentsshowthatthepaceofinstructionwas

basedonthedegreeofunderstandingofupperlevel

studentsandteachersdidnotslowdownthepaceof

teachingforlowerlevelstudents.Hiroko・scomments

arethefollowing:

Therearegreatdifferencesbetweenindividuals,

Kojin-sa;itwashardforlowerlevelstudentsto

keepupwithhigherlevelstudents.[…]Actually,

theinstructionwasconductedinawaythatlower

levelstudentscouldn・tfollowtheclassesastime

wentby,whereashigherlevelstudentswereable

tofollowtheclasses.(Hiroko)

ThesecommentssuggestthatHirokonoticedasignifi-

cantcharacteristicoftheclasseswherelowerlevel

studentswerelikelytosufferfromfailureinunder-

standing.Italsosuggeststhattheinstructioncontin-

uedinthiswayoveralongperiod,andthereforethe

situationdidnotchangeandteachersdidnottakere-

medialactiontoimprovethesituation.

Thisinstructionstylesurfacesinthepaceofin-

struction.Toshiki・scommentsarethefollowing:

Thepaceofclasseswastoofast.[…]IfIdidn・t

dopreparation,Icouldn・tunderstandatall.I

couldn・tgraspthemeaningatall.[…]Teachers

said,・Youdon・tneedthispartofthetranslation

andadditionalexplanation,doyou?・・Ofcourse,

youunderstand.・(Toshiki)

Mikacommented,・Teacherssaid,・Iwillskipthis

part.Ibelieveyouhavealreadyunderstoodit.・ButI

didn・tunderstandatall.Ithoughteveryonecouldun-

derstandthispoint(butIcouldn・t).・Theparticipants・

commentsshowthatthestudentswereexpectedtoun-

derstandimmediatelyandtherewerenotalways

enoughexplanationsbytheteachers.Hiroko・scom-

mentsarethefollowing:

Thefirsttimeteacherssaid,・Mostofyoualready

know thesethings・andskippedoverwhatI

hadn・tlearned.Theydidnotslowdownforstu-

dentswhodidn・tunderstand.[…]Anyway,learn-

ing thecontentwasdifficult,thepaceof

instructionwasfast,andtherewastoomuchto

study.(Hiroko)

Duetotheteachers・instructionbasedonadvanced

students・understanding,somestudentsmayfailto

followtheclass.Toshikicommentedabouttheexperi-

encesoffailureinunderstandingclasses:

EvenafterIlistenedtotheteachers・explanations,

evenafterIdidpreparations,Ifailedtounder-

standthelessonpoints.Ialwaysthought・Oh...(I

don・tunderstandatall)・duringclasses.[…]Even

afterIreviewedbeforetests,Icouldn・tunder-
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standthecontentofthetextbook.AndIcouldn・t

getgoodscoresafterall.Ihadmanyexperiences

likethis.(Toshiki)

Thesecommentssuggestthattheparticipantsfeltthat

theclasseswereconductedatahighspeedandthey

madeanefforttodopreparationinordertokeepup

withthepace.However,theymighthaveexperienced

twothings.First,theparticipantsmighthavesuffered

frombeingunabletofollowtheclasses.Itseemsto

revealthatsomehighschoolstudentsmaylosetheir

motivationduetotheinappropriatespeedofclasses

andexperiencesoffailureinunderstandingclasses.

Secondly,Toshiki・scommentssuggestthathe

mighthavefailedtounderstandthecontentsofwhat

helearnedinclassesevenifhehadreviewed.Finally,

hecouldnotgetgoodscoresontests.Thatis,itsug-

geststhattheinstructionwasfocusedonhigherlevel

studentsandtheteachersdidnotpaymuchattention

tolowerlevelstudents.Therefore,somestudentsmay

fallbehindnotonlyinclasses,butalsoontestper-

formance.

Theconcept(Af1)・Humiliationorfearofmak-

ingamistakeinfrontofclassmates・emergesfrom

Mika・scomments.Mikastated,・Iseriouslydidnot

wanttofeelembarrassedinclasses.Ihatedfeeling

ashamednottoanswerorrespondwith・nonsense.・It

changedtheclassatmosphereandmyclassmates

mighthavethoughtofmyanswer,・What?・・Shealso

said,・Iattendedclassesandworriedaboutbeingun-

abletoanswerwell,(especially)whentheteacher

pointedtostudentsrandomly.・Thesecommentssug-

gestthatfailuresmadeMikafeelembarrassedinfront

ofherclassmates.Mika・scommentsshowthatshe

wasafraidofmakingmistakesbecauseshefeltcon-

stantlypressuredfromhigherlevelstudentsinher

classroom.Intheclassroomshefeltextremelyhumili-

atedandthefearofmakingamistakecontinued

throughouttheclass.Itseemstorevealthattheexter-

nalfactor,・Classesorientedforhigherlevelstudents,・

influencedMika・saffectivereaction-humiliationin

frontofhigherlevelclassmates.Ascomparedwith

otherclassmates,shemighthavefeltinferiorin

Englishclassandlosthermotivationforlearningover

alongspan.Jomairi(2011)considersthatcomparing

oneselfwithtopstudentsisoneofthefactorsof

demotivation.Itseemedtocontributetoasenseof

tensionduringclassesforMika.FromNarikawaand

Okazaki・s(2012)research,highschoolstudentstend

togiveemphasisto・Creatingapleasant,relaxedat-

mosphereintheclassroom・asamotivationfor

Englishlearning.

3.1.2Teachers・Behavior

Theconcept(Ex2)・Teachers・behavior・isob-

tainedfromToshiki・scomments:

Teacherschangedtheirbehaviorandreactionac-

cordingtotheproficiencylevelofthestudents.

[…]WhenstudentswhoweregoodatEnglish

wenttoteacher・sroomandaskedforhelp,the

teachers(kindly)recommendedsomereference

booksandsaid,・Whydon・tyoudoaddedassi-

gnments?・Itdidn・thappentome.[…]Inmy

case,theteachersansweredmyquestions,and

that・sall.[…]Ialreadythoughtitcouldn・tbe

helped.Atthattime,Ididmybesttounderstand

theteachers・answerstomyquestions.Itmight

havebeenalittlebitdifficultformetodoadded

assignments.(Toshiki)

Thesecommentssuggestthatteachersmighttreat

somestudentsdifferently,dependingonthestudent・s

level,outofclasses.Toshikimighthavebeende-

pressedaboutthedifferentbehaviortowardhimand

feltunaccepted.FaloutandMaruyama(2004)found

thatlackofacceptancebyteachersisoneofthefac-

torsofdemotivation.However,theirstudymadeno

mentionofteachers・differentbehaviordependingon

students.InthecaseofToshiki,hemighthavehada

feelingofbeingunacceptedbyteachersduetothe

openunfairnessoftheirbehavior.Hu(2011)stated,

・Teachersplayedanimportantroleinaffecting

students・learningprocess;if[they・re]notcareful,

teacherscaneasilydemotivatestudentstolearn.・

Toshikimighthaverealizedthattheteacherstreated

onlyhigherlevelstudentswellandhewasamongthe

unacceptedstudents.

3.1.3Grammar-translationInstruction

Theconcept(Ex3)・Grammar-translationinstruc

tion・wasgeneratedbyallthreeparticipants.Thepar-

ticipantsstated,・Inmostoftheclassesstudents
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preparedallJapanesetranslationsofthetextbook,an-

sweredquestionsbyteachers,andexplainedgrammar.

[…]Teachersalwayssaid,・Youshouldprepareyour

Japanesetranslationsofallthetextbooksentencesand

grammarexplanations・・(Mika)and・Studentspre-

paredallJapanesetranslationsofthetextbook.In

class,theteacherreadtheEnglishsentencesandasked

studentstoanswerwithatranslationofeachsentence

inJapanese・(Toshiki).Thesecommentssuggestthat

studentswererequiredtopreparetranslationsofsen-

tencesofthetextbookinJapanese.Inclasses,theylis-

tenedtotheirteachers・explanationofgrammarand

wereexpectedtotranslatethesentencesintoJapanese

correctlyaccordingtotheirrelevantgrammar.Thatis,

itseemstobeoneofthesignificantcharacteristicsof

grammar-translationinstruction.First,withthisin-

struction,studentsareexpectedtogiveJapanesetrans-

lationscorrectlyinclasses.Secondly,inorderfor

studentstofeelcompetentandcomfortableinclass,

studentsmademuchefforttotranslateallEnglishsen-

tencesofthetextbookintoJapanesebeforehand.

Hirokostatedthesituationindetail:

Iwrotetheentireteacher・sexplanationinmy

notebookbeforeIforgot.Itwouldbehelpfulto

studyfortests.Icopieddownalltranslationsin

mytextbook,too.IfIcouldpreparealltransla-

tions,allIhadtodowasonlycorrectsome

wrongtranslationsinclasses.ButIdidn・tpre-

pare,soIhadtowritedownallsentences,from

beginningtoend.[…]WhileIwaswritingtrans-

lationssomeonegave,thenextstudentwascalled

and gavetranslations,and immediately the

teachercorrectedtheanswer.Itriedhardtowrite

thestudents・answersandtheteacher・sexplana-

tion,butIcouldn・tfollowtheteacherandclass-

mates.(Andfinally,)Mynotebookwasfullof

holes,andlackedcontinuity.(Hiroko)

ItrevealsthatHirokomademuchefforttowriteallof

thetranslationsinherclasses.Ifsomeonedidnotpre-

paretranslations,orcouldn・ttranslatebythemselves,

whattheyneededtodoinclasseswouldbecopying

downalltranslations.Thisseemstoindicatetwoother

significantcharacteristicsofthisinstruction.First,stu-

dentswereexpectedtounderstandthecontentsofthe

textbook through sentence translation (Hamada,

2011).Secondly,inordertogetgoodscoresintests,

studentswererequiredtostudyalltranslations.

Hirokoalsocommented,・Beforetests,Iwantedto

reviewwhatwastaughtandlookedatmynotebook.

However,Ididn・twritedownalltranslations.I

couldn・tgraspthemeaningandtranslateEnglishinto

Japanese・(Hiroko).Thesecommentsshowthat,not

onlyinclassbutalsoontests,participantsareex-

pectedtosucceedindoingJapanesetranslation.If

theydon・tfollow teachers・explanationsorwrite

downallJapanesetranslationsintheclasses,they

mightfailtoreviewandgetgoodscores.

Furthermore,hercommentsarethefollowing:

Astimepassed,thelanguagecontentbecame

moredifficult,andtheamountoftextbookpas-

sagesincreased.Atthesametime,thepaceofin-

structionbecamefaster,soIcouldn・tfollowthe

classesandfailedtowritedownalloftheJapanese

translationsinmynotebook.Isucceededinwrit-

ingafewsentencesorthefirstsentenceofeach

paragraph,butIthought,・Thereisnomeaning.I

giveupwriting.・WhenIrealizedhowmyspeed

ofwritingwasslowerthanthepaceofinstruc-

tion,Ilostthemotiveofit.SoonIoftenfell

asleepinclassorcouldn・tkeepupmyconcentra-

tion.[…]Itriedhardtodopreparationforthe

firstmonth.Nevertheless,Ifailedtodoprepara-

tionagainandagain,andalsotheamountofwork

andassignmentshadincreaseddrastically.Atthat

time,Iassumed・Icouldn・tstudyEnglish.・

Finally,Icouldn・tdoanypreparationinthelast

halfofthe1styear.(Hiroko)

Hercommentsshowthatshemighthavelostthe

meaningofstudyingduetofrequentfailureinwriting

downtranslations.Then,shecouldnotdopreparation

andmighthavehadafeelingofhelplessnessovera

longspan.Oncestudentsfailtofollowclasses,orfail

todopreparation,orfailtoreview,theseexperiences

arerepeatedagainandagain.Itmaybehardforstu-

dentstogetoutofthecyclebecausetheinstructionis

notsuitableforstudentswhoarestrugglingandfalling

behindinEnglishlearning.Itsuggeststhatpartici-

pantscannothelpbutfeelhelplessduetofrequentex-

periencesoffailure.
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3.1.4TooDifficultTests

Inhighlycompetitiveuniversitypreparatoryhigh

schools,studentsareexpectedtostudyforexams.For

threeyearsinhighschooltheytakemockexams,mo-

shiinJapanese,frequently.Yildirim(2010)indicates

that・althoughstudentsandtheirteacherswereforced

toputalotofemphasisonmockexamquestionsand

testtakingstrategiesduetotheformatoftheexam,

thosestrategieswerenotveryusefultostudentsonce

theexamhaspassed.・Theconcept(Ex4)・Toodiffi-

culttests・emergesfromToshiki・scomments:

Ididn・twanttogotoschoolwhenIhadtotake

mockexamsonweekends.Teachersconducted

schooltestsevenonSundaysbecausetheydidn・t

wanttoreplaceregularclasses.WhenIwasin

3rdgrade,Ihadagreatamountoftests.Isuffered

fromfrequenttests.[…]EveryweekendIhad

tests.[…]Schooltestsweretoodifficult,defi-

nitely.80%washomework-relatedquestions,and

other20% wasquestionsfrom pastentrance

exams,butitwastoodifficult.[…]IbelievedI

couldtrytogetgoodscoresnexttime.However,

mybadscoresremainedunchanged.[…]Itended

tolosethepurposeofstudyingEnglishduetothe

greatamountoftests.(Toshiki)

Thesecommentsrevealthathesufferedfrom the

amountofdifficulttestsanditcausedfrequentfailure

togetgoodtestscores.Hiscommentsalsosuggest

thathewasdisappointedwithhisbadperformances

andunchangedsituation,andhehadafeelingofhelp-

lessness,suchaslosinghispurposeofstudying.

Theconcept(Be4)・Lowtestscores・isderived

fromthreeparticipants・comments,suchas,・Icouldn・t

getgoodscoresafterall.Ihadthesameexperiences

againandagain[…]Icouldn・tgetgoodscoreson

mockexamsatall・(Toshiki),and・Iwasshockedto

seemyreportcard(thefirsttime).Ihadnevergot

suchgrades,・・(Afewmonthslater)onholidaysthe

teachersgavealotofhomeworktocompletebutI

didn・tdoit.Itwasincludedintests,soIcouldn・tget

goodscoresatall・(Mika).Hiroko・scommentsarethe

following:

InHS,therewasabroadrangeofexams.I

wantedtostudythewholepartperfectlyinthe

samewayIstudiedinJHS.Iwantedtocovera

rangeofexamsforeachsubject.However,itwas

physicallyimpossible.Icouldn・tstudyforall

exams,soIgotlowscores.Then,Ilostmymoti-

vationtostudy.Ithoughtitmightbebetternotto

study.(Hiroko)

Thesecommentssuggestthattheparticipantsmight

havehadfrequentexperiencesofgettingbadscores.

Inaddition,thesecasesindicatethataffectivereac-

tionstodemotivationvaryfromstudenttostudent.

FromToshiki・scomment,hemighthavehadafeeling

ofhelplessnessduetoconsistentfailureintestsover

alongperiod.FromMika・sfirstcomment,herpride

mighthavebeeninjuredandshefeltdepressedormis-

erablebecauseitwasanunexpectedoutcomeforher.

FromMika・slattercommentandHiroko・s,theymight

havegivenupstudyingordoingassignments.

AsshowninStudy1,16.25%ofhighschoolstu-

dentsregard・badperformance・asoneofthefactors

ofdemotivation.Falout(2012;FaloutandMaruyama,

2004)statedthatEFLlearnersstartedbelievingthey

hadnoaptitudeforEFLlearningbytheirconsistently

lowtestscores,andtheyfelthelpless.Performanceis

veryimportantforstudentsandgettinggoodscoresis

regardedasoneofthesuccessfulexperiences.As

D・rnyei(2001)remarks,ifstudentscannotseeany

progressontests,theyloseself-confidenceandgive

upintheend.

3.1.5AGreatAmountofDifficultAssignments

Theconcept(Ex5)・Agreatamountofdifficult

assignments・emergesfrom twoparticipants・com-

ments.Toshiki・scommentsarethefollowing:

WhenIwasin1stgrade,Iboughtaworkbook

everytwoweeks.(Iwassupposedtocompletea

workbookwithintwoweeks).Theworkbookin-

cluded20chapterswithlongEnglishpassages

andquestionsfrompastentranceexams.Idid5

or6chaptersonweekends.[…]Atfirst,the

workbookwaseasy,butinthemiddleof1st

gradeitcomprisedthepastentranceexamsfrom

prestigiousuniversities,suchasKobeUniversity

orOsakaUniversity.[…]Ibecamehopelessand

Ithoughthomeworkwasimpossibletocomplete.

Icopiedthewholethingfromtheanswerbook.

(Toshiki)
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ThesecommentsshowthatToshikisufferedfromthe

amountofassignmentsduetotheextremelyhighlevel

oftheworkbook.Itrevealsthatstudentsareexpected

tosetagoalforentranceexamsandarerequiredtotry

questionsfrompastentranceexams.Toshiki・sbehav-

ioralreactiontotheinappropriatelevelofassignments

wascopyingtheanswerbook.Fromhiscommentit

seemsthathehadafeelingofhopelessness.

Mika・scommentsarethefollowing:

From thebeginning,Ibelievedgradedreader

homeworkonweekendsrequiredhardwork.(I

supposedthatittookmucheffort).Atfirst,books

werethinandcontainedinterestingstories.For

sometime,bookswerefullofunknownstories.

WhenIreceivedathickbook,Ithought・Oh,it・s

impossible.・[…]Iaskedmyfriendstoshowme

theirhomeworkeveryMondaymorning.[…]I

readthewholepart,butIcouldn・tanswerthe

homeworkquestions.Afterall,Iaskedforhelp.

(Mika)

ThesecommentssuggestthatMikastruggledwith

questionsofreadingassignmentsinspiteofthefact

thatshemademuchefforttoreadgradedreaders.It

alsoseemstorevealthatshehadafeelingofhelpless-

nessandaskedfriendsifshecouldcopytheirhome-

work.

Theconcept(Be5)・Significantbehavioramong

lowerlevelstudents・ismadeupofToshiki,Mika,

andHiroko・scomments.Hiroko・scommentsarethe

following:

Iaskedfriendstoshowmetheirnotebooksmuch

morethanbefore.WhenIwasin2ndgrade,I

couldn・tdopreparationbymyself.[…]Well,I

didnotcarewhenIaskedfriendsforhelp.In

otherwords,Ineverthought,・Infact,Idon・t

wanttoaskforhelp.・[…]But,actually,whenI

wasaloneinmyhome,Ifeltdepressedandlost

mypride.Reflectingonthat,Ifeltithadbeen

toughonmementally.(Hiroko)

Hirokotriedtostruggleinspiteofhersenseofhelp-

lessnessbutsometimesshesufferedfromthatfeeling

overalongperiodoftime.Thethreeparticipants・

commentsshowthattheyhadcontinuedcopyingwith

nootherchoice,andmighthavehadafeelingofhelp-

lessness.Inaddition,itrevealsthatHirokosuffered

frominjuredpride.

Hirokoalsocommented,・WhenIwasinJHS,I

showedmynotebooktofriendsortaughtthem.

However,mysituationturnedaroundintheHS.I

askedfriends,・Sorry,pleaseletmecopyyournote-

book,・and・Couldyouexplainthispoint?・Ifound

thatIwasoneofthemembersoftheclasswhowere

askinghigherlevelstudentsforhelp.・Thesecom-

mentssuggestthattheparticipantsmightstruggleto

accepttheirsignificantbehavioramonglowerlevel

studentsbecausetheyhadbeenoneofthehigherlevel

studentsinJHSandtheyhadneverdonesimilarbe-

haviortothatoflowerlevelstudents.Therefore,for

thefirsttime,theyrealizedthemselvesasbeingun-

abletostudy.Toshikistated,・WhenIwasinJHS,I

ordinarilystudied,thendidmybestonatest,andgot

adecentscore.Ibelieved,・Icanstudywell.・However,

Icouldn・tstudyinthesamewayinHS.・Itsuggests

thatherealizedthathedidnotfollowEnglishclasses

inthesamewayasinJHS,andhemighthaveinjured

hispride.

Theconcept(Af5)・Losingself-esteem・emerges

fromHiroko・scomment,・InJHS,Iwasahigherlevel

student,soIfeltcomfortableandIcouldstudyhard.

InHSIhadtoadmitthatIbelongedtothelowerlevel

group.Atthattime,Ithought,・Idon・tcare(tostudy

hard).・・Thiscommentrevealsthatshemighthave

givenup.D・rnyei(2001)indicatesthat,・peoplewith

alowsenseofself-efficacyinagivendomainper-

ceive difficulttasksaspersonalthreats.[…]

Consequently,theyeasilylosefaithintheircapabili-

tiesandarelikelytogiveup.・Essentially,losingself-

esteeminfluencesstudents・affectivereaction-they

giveup.Therefore,studentswhoweregoodatstudy-

inginJHSseemtofeeldepressedfromfrequentfail-

ureandfinallygiveupbecausetheycouldnotfillin

thegapsbetweentherealitiesofHSandtheirsuccess-

fulcareerinJHS.

From theirinterviewcomments,itseemsthat

theycouldreflectcalmlyontheexperiencesof

demotivation.Atthattime,however,itmightbein-

ferredthattheycouldnotovercomethiskindofgap,

andeventheycouldnotacceptthemselves.Duetoa

widelyunchangedsituation,theymightholdnegative

affectiveresponses,suchashelplessness,andtheyfelt
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depresseddaybyday.

3.2FindingsoftheStudy

Thepurposeofthisstudyistoconstructacon-

ceptualmodelofuniversitystudents・perceptionpat-

ternsabouttheirexperiencesofdemotivationinhigh

school.From theresultsanddiscussion,wefound

somesuggestions.Theyarebasedonthecause-result

relationshowninFigure1.

(Ex1)・Classesorientedforhigherlevelstudents・

influencedtwoconcepts,(Af1)・Humiliationorfear

ofmakingamistakeinfrontofclassmates・and(Be1)

・Failureinunderstandingclasses.・Oncestudentsfail

tounderstandwhattheylearnedinclasses,theymay

have(Be2)・Failureinreviewing.・Then,students

mayget(Be5)・Lowtestscores.・Theparticipantsfelt

demotivatedduetothefactor(Ex1):thepaceofin-

structionwasbasedonthedegreeofunderstandingof

upperlevelstudentsandteachersdidnotslowdown

thepaceofteachingforlowerlevelstudents.Wedis-

coveredfourremarkablepoints.First,whenthein-

structionstyleisunchanged,studentswhofailto

followtheclasseshavenochoicebuttocatchupby

themselves.Second,ifteachersdonotgivelower

levelstudentsspecialsupportorconsideration,they

continuetoholdafeelingofhelplessness.Third,fre-

quentfailureinclasswaspresentedasalackofsuc-

cessfulexperiences.Finally,ifstudentscouldhave

successfulexperiencesorinteractionwithteachers

andclassmates,theywouldnotfeelasenseoftension

duringclassesincasessimilartoMika・s.

(Ex2)・Teachers・behavior・relatedtoonecon-

cept,(Af2)・Feelingunacceptedbyteachers.・The

participantrealizedtheteachers・differentbehavior

dependingonthestudentsandthathewasamongthe

unacceptedstudents.D・rnyei(2001)states:・theteacher・s

personalrelationshipwiththestudents・isoneofthe

factorsofdemotivation.Thisstudysuggeststhatteachers・

differentbehaviordependingonstudents・levelisa

significantcharacteristicinhighlycompetitiveuniver-

sitypreparatoryhighschools.

(Ex3)・Grammar-translationinstruction・influ-

encedoneconcept,(Be3)・Failureindoingprepara-

tion.・Wefoundfoursignificantcharacteristicsofthis

instruction.First,studentsareexpectedtogive

Japanesetranslationscorrectlyinclasses.Second,stu-

dentsarerequiredtomakemuchefforttotranslateall

EnglishsentencesofthetextbookintoJapanesebe-

forehand.Third,studentswereexpectedtounderstand

thecontentsofthetextbookthroughsentencetransla-

tion(Hamada,2011).Ifstudentsfailtoprepareall

translations,theymayhave(Be1)・Failureinunder-

standingclasses.・Finally,inordertogetgoodscores

intests,studentswererequiredtostudyalltransla-

tions.Ifstudentsfailtostudyalltranslationsdueto

failureindoingpreparationorunderstandingwhat

theylearned,theymayhave(Be2)・Failureinreview-

ing.・Duetothisinstruction,onlycheckingsentence

translations,studentsmayhavealackofopportunity

tounderstandthecontentsofthetextbookdeeplyin

classes.Miyataetal.・s(2004)foundthatuniversity

studentstendtogiveemphasisto・Givenenoughtime

tothinkordiscuss・asagoodtypeofinstructionfor

Englishlearning.Therefore,monotonousgrammar-

translationinstructionshouldbeavoidedinorderto

preventdemotivatorsinEnglishclass.Wecanfind

therearesimilaritiesbetweenuniversityandhigh

school.

(Ex4)・Toodifficulttests・affectedtwoconcepts,

(Be4)・Lowtestscores・and(Af3)・Helplessness.・

Whenstudentscannotgetgoodscoresduetodifficult

testsbeyondtheirability,theymayfeeldepressed.

Oashi(2010)indicatesthatappropriatelevelofdiffi-

cultyandsuccessfulexperiencesaredesirableanda

lackofsuchexperienceswouldbeoneoftheobstruc-

tivefactorsofbuildingself-efficacy.Asinthecaseof

theparticipants,ifstudentssufferfrominjuredpride

orlowself-esteem,theyarelikelytogiveupandnot

trytocontrolsituations.

(Ex5)・Agreatamountofdifficultassignments・

isrelatedtooneconcept,(Be5)・Significantbehavior

amonglowerlevelstudents.・Studentswhoweregood

atstudyinginJHSseemtohaveafeelingof(Af5)

・losingself-esteem・or(Af3)・helplessness・fromfre-

quentfailurebecausetheycouldnotfillingapsbe-

tween therealitiesofHS and theirsuccessful

experiencesinJHS.D・rnyei(2001)indicatesthatone

ofthefactorsofdemotivationisthereductionofself-

confidence,notsimplylowself-confidence.Students

whoenterhighlycompetitiveuniversitypreparatory
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highschoolsweregoodatstudyingandbelongedto

thehigherlevelgroupinJHS.Therefore,whenthey

realizedthemselvesasbeingunabletostudy,their

pridemighthavebeeninjured.

4.Conclusion

Thisstudyattemptedtoexploresignificantfac-

torsofdemotivationinEnglishclasses,especiallyin

highlycompetitiveuniversitypreparatoryhighschools.

Accordingtotheresultsanddiscussion,forstudents

whoalreadyhaveexperiencesoffailure,thesituation

wouldnotchangeandcontinueoveralongspanif

theycannotreceivespecialsupportfromteachersor

classmates.Asaresult,throughtheseexperiences,

theycontinuetohaveafeelingofhelplessnessbe-

causetheirsituationdoesn・tchangeoveralongperiod

oftime.Thentheycontinuetostrugglewiththeir

senseofhelplessness,whichonceestablished,isvery

difficulttoreverse(D・rnyei,1994).

Examininglearners・demotivationwouldbehelp-

fulforteacherstounderstandthepossiblecausesof

students・demotivation,andteacherscanreconsider

theirteachingstylestoavoiddemotivatingstudents

(SakaiandKikuchi,2009).Inaddition,itwouldalso

beusefultoconsiderthestudents・backgrounds.In

otherwords,oneshouldconsidertheirexperiencesof

demotivation,・therootsoftheirnegativeattitudesto

learningEnglish・(Tsuchiya,2006).

Benesse・s(2013)survey,forhighschoolstudents

throughoutJapan,foundthat79.7%ofstudentschose

・English・astheitemfor・Thebestsubjectyoudo

muchefforttostudyfromnow.・Therefore,ifteachers

wouldmakeanefforttolessenexternalfactorsof

demotivationandtogivemuchsupport,theycould

sweepawayobstaclestokeeptheirstudents・motiva-

tionforthebestsubject・English.・
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