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1. Introduction
1.1. Foreign Language Activities

From fiscal 2002, the Japanese Ministry of
Education, Culture, Sports, Science and Technology
(MEXT) has permitted every public elementary
school to implement English activities in the
“period for integrated study” as a non-compulsory
part of the school curriculum. In 2008, MEXT re-
vised its Course of Study for elementary schools
and secondary schools, and one major change in
the elementary school curriculum was that
“Foreign Language Activities” became a com-
pulsory part of the school curriculum for 5™ and
6" grade students from fiscal 2011 (Davies,
Otani & Tsuido, 2010). For fiscal 2009 and
2010, MEXT had transition measures which al-
lowed prefectural and city education boards,
and elementary schools to decide whether to im-
plement Foreign Language Activities (Obunsha,
2008). According to MEXT’s (2011) survey,
about 99% of approximately 20,000 elementary
schools implemented Foreign Language Activities

in fiscal 2010.
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The main goal of these activities is to form
the foundation of pupils' communicative abili-
ties through foreign languages by achieving
three goals: (1) developing an understanding of
languages and cultures through various experi-
ences, (2) fostering a positive attitude toward
communication, and (3) familiarizing pupils with
the sounds and basic expressions of foreign lan-
guages (Davies, Otani & Tuido, 2010). MEXT
designated English as a main foreign language
which should be treated in Foreign Language
Activities (MEXT, 2008).

In order to achieve the goals and avoid im-
posing an excessive burden on pupils, Foreign
Language Activities is mainly focused on speak-
ing and listening. Writing and reading are just
treated to support instruction of speaking and
listening (MEXT, 2008). The annual number of
lessons of Foreign Language Activities is 35.
The total number of lessons of Foreign Language
Activities is 70 for two years (5™ and 6™ grade).
There is no government-designated textbook.

However, MEXT has distributed to elementary
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school pupils and teachers supplemental materi-
als named “Eigo Note” (fiscal 2009-2011) and
“Hi, friends” (fiscal 2012-), along with CDs and
DVD-ROMs which include audio and visual con-

tent related to the materials.

1.2. Transition of English Learning from

Elementary School to Junior High School
The overall purposes of foreign language

education in elementary school (ES) and junior

high school (JHS) are shown below.

Table 1: The Purposes of Foreign Language
Education in Elementary School and Junior High
School (Takahashi, 2011)

Foreign Language
Activities (ES)

Subject of Foreign
Language (JHS)

(1) developing the under-
standing of language and
cultures through various
experiences, (2) fostering
a positive attitude to-
ward communication, and
(3) familiarizing pupils
with the
basic expressions of for-

sounds and

(1) developing the under-
standing of language and
cultures, (2) fostering a
positive attitude toward
communication, and (3)
developing communica-
tion abilities that include
listening, speaking, read-
ing, and writing.

eign languages

Takahashi (2011) explains the bridging of
purposes between ES and JHS. Pupils' learning
in Foreign Language Activities (ES) is mainly
done through experimental activities, but the
subject of foreign language (JHS) includes, in ad-
dition, learning with textbooks. Linguistic in-
struction of Foreign Language Activities (ES) is
mainly focused on listening and speaking, but
the subject of foreign language (JHS) utilizes
students' experiences in ES in learning reading
and writing (Takahashi, 2011). Therefore, the
purposes of ES and JHS foreign language educa-
tion seem to be linked.

However, a survey conducted by Naganuma
et al. (2012), with 1,138 JHS Japanese teachers of
English (JHS JTEs) and 474 ES teachers, re-
ported that many ES teachers do activities of
singing and games in Foreign Language

Activities (English activities), but many JHS

JTEs expect activities for learning the letters of
the alphabet and basic English conversation.
This result seems to reveal that there are differ-
ences between JHS JTEs and ES teachers about
expectations for English education in ES and the
bridge between ES and JHS English education.
In addition, Naoyama (2011) states that the
purposes of Foreign Language Activities are de-
veloping pupils’ attitude and familiarizing pu-
pils with the English language, which are
difficult to be measured by qualitative assess-
ment. Therefore, Naoyama suggests that JHS
JTEs should construct lessons purposefully
based on students’ experiences in Foreign
Language Activities. Mantani et al. (2011) intro-
duces, for example, understanding the purposes
and character of Foreign Language Activities,
respecting ES teachers and their teaching ap-
proaches, and utilizing students’ communication
abilities developed in Foreign Language
Activities for instruction. Moreover, Naoyama
(2011) suggests that ES teachers should imple-
ment Foreign Language Activities with consid-
eration of pupils’ future English learning in JHS.
Kanamori (2011) introduces, for example, allow-
ing them to experience success in listening to
English through enough listening activities and
introducing speaking activities in small steps in
order to establish a certain level of pupils’ posi-
tive attitude toward English learning and famil-
iarization with English. In addition, Nakamura
(2012) suggests introducing activities for famil-
iarizing pupils with the letters of the alphabet in
small steps in order to reduce students’ burden
in reading and writing learning in JHS.
Regarding students’ opinions about ES and
JHS English education, Benesse’s (2012) survey
reveals that many JHS first grade students feel
unfilled by a lack of conversation activities and
classes with assistant language teachers (ALTSs),
and recognize that reading and writing the al-
phabet and basic English conversation learned
in Foreign Language Activities (or English ac-

tivities) are useful in their English learning in
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JHS. In addition, this survey reveals that many
JHS first grade students recognize they should
have learned reading and writing English in ele-
mentary school days.

However, there are few studies which inves-
tigate ES HRTS perception about how they
teach in Foreign Language Activities with con-
sideration of pupils’ future English learning in
JHS, and what they recognize as to how JHS
JTEs should teach students in order to utilize
students’ experiences in Foreign Language
Activities. ES HRTs’ perceptions about these is-
sues would seem to be of some help for many ES
HRTs and JHS JTEs to achieve a smooth transi-
tion of English learning from ES to JHS.
Therefore, it can be said that investigating
qualitatively and generating hypotheses regard-
ing ES HRTs’ perception patterns about these is-
sues would have significance. In addition, many
ALTs regularly teach in both ESs and JHSs
(sometimes and high schools); therefore, they
seem to understand the contents of lessons and
pupils’ (students’) abilities in both ES and JHS.
Moreover, Shinato’s (2010, 2012) qualitative re-
search reported that some HRTs indicated ALTs
are useful for teaching and as information re-
sources in order to achieve the smooth transi-
tion. Therefore, qualitative investigation and
generating hypotheses regarding ALTS’ percep-
tion patterns about the issues would seem to

have significance.

2. The Present Study
2.1. Purpose of the Study

The main purpose of this study is to con-
struct conceptual models (hypotheses) which ex-
plain elementary school homeroom teachers (ES
HRTs) and assistant language teachers’ (ALTSs)
perception patterns about ways for smooth tran-
sition of pupils’ English learning from elemen-
tary school to junior high school, not to
generalize the results to many ES HRTs and

ALTs. The research questions are shown below.

1. What do ES HRTs and ALTs recognize as

to how they teach pupils in Foreign
Language Activities in order to improve
pupils’ future English learning in junior
high school?

2. What do ES HRTs and ALTs recognize as
to how junior high school Japanese teach-
ers of English and ALTSs should utilize stu
dents’ experiences in Foreign Language

Activities?

2.2. Participants

The participants consisted of 10 public ele-
mentary school homeroom teachers (ES HRTSs),
a public school special classroom teacher, an
ex-teacher of an elementary school and 14 assis-
tant language teachers (ALTs). HRTs teach pu-
pils in almost all subjects and do guidance for
pupils in their school life. Special classroom
teachers are in charge of special classrooms, and
support and teach students with special needs.
Ministry of Education, Culture, Sports, Science
and Technology (MEXT) allows other class
HRTs and non-HRTSs, including vice-principals
and special classroom teachers, to teach Foreign
Language Activities instead of HRTs. ALTs are
foreign teachers who teach English language,
with Japanese teachers, in elementary, junior
high schools and high schools. Almost all ALTs
belong to the Japan Exchange and Teaching
Program (JET program) or are dispatched by pri-
vate companies. They are hired by city or
prefectural education boards. All the partici-

pants were recruited via e-mail or face to face.

2.2.1. Japanese Participants

The Japanese participants consisted of 11
elementary school homeroom teachers (A, B, C,
D, E,F, G, H 1 J, K), a special classroom teacher
(L) and an ex-teacher of an elementary school
(M). They were teachers and an ex-teacher who
have experience as a main teacher in foreign lan-

guage activity classes. They ranged in teaching
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years in elementary school from 3 to 29 years.
Two (K, M) have teaching experience in junior
high schools. The number of foreign language
activity classes which the participants teach per
week ranges from 0 to 3 for 5" grade, and from
0 to 3 for 6" grade. The majority of teachers
were females (n=8) and they were from 12
schools in 6 different cities. The frequency of
foreign language activity classes carried with
ALTs ranges from once a year to every time.

One (G) does not receive support from ALTSs.

2.2.2. Assistant Language Teachers

There were 14 assistant language teacher
(ALT) participants who ranged in working expe-
rience as an ALT from 1 to 7 years. 12 ALTs (A,
B,C,DF, G HIL]J K, M, N) have teaching expe-
rience in elementary schools and junior high
schools. One (E) teaches only in non-regular
English activities for 1% to 4" graders. One (L)
teaches only in junior high schools. The number
of elementary school foreign language classes
the participants teach ranged from 2 to 22. The
number of junior high school classes the partici-
pants teach ranged from 0 to 25. 9 ALTs are tak-
ing part in the Japan Exchange and Teaching
Program. 2 ALTs are hired by private compa-
nies. 3 ALTs are directly hired by city education
boards.

2.3. Research Instrument

The data collection instruments used in this
study were questionnaires. Two different lan-
guage type questionnaires for HRTs and ALTs
were developed by the researcher based on the
research questions (see Appendix A). In order to
obtain informed consent from participants, the
purpose of this research and a description of the
handling of information are described on the

first page of the questionnaires.

2.3.1. Questionnaire for the Japanese Teachers
The questionnaire for the Japanese partici-

pants is written in Japanese, including 7 items

for background information and two open-
ended questions. The two open-ended questions

are as follows:

1.How do you teach pupils in order to im-
prove their English language learning in

junior high schools?

2.How should junior high school Japanese
teachers and ALTSs teach students in order
to activate knowledge and skills they

learned in elementary schools?

2.3.2. Questionnaire for the Assistant Language
Teachers

The questionnaire for the ALT participants
is written in English, including 10 items for
background information and two open-ended
questions for each of the research questions. The

two open-ended questions are as follows:

1.How should ALTs and elementary school
HRTs teach pupils in order to improve
their future English language learning in

junior high schools?

2.How should ALTs and junior high school
Japanese teachers of English teach stu-
dents in order to activate knowledge and

skills they learned in elementary schools?

2.4. Data Analysis
2.4.1. Data Analysis Framework

Qualitative analysis was used because the
main purpose of this study is to generate con-
cept models (hypotheses) which would explain
Japanese teachers’ and ALTS perceptions re-
garding ways for smooth transition of pupils’
English learning from elementary school to jun-
ior high school. Analysis was carried out by
Modified Grounded Theory Approach (M-GTA)
developed by Kinoshita (2003). However, modi-
fied-grounded theory is not available for em-

ployment of concepts which have a small
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Therefore, Structure-
Qualitative Research Method
(SCQRM) was used as a meta-method. SCQRM
was developed by Saijo (2007, 2008), and it de-

termines the number of cases or samples based

number of examples.

Construction

on the research questions (or interest) of re-
searchers, therefore preserving scientific valid-
ity and falsifiability in a few case study by
structuring the model of target and showing

construction trail (Iwata et al, 2010).

2.4.2 Data Analysis Procedure

Examining the teachers’ written responses,
sentences or passages that seem to have similar
themes or patterns are gathered as a variation
(concrete example) and then given a concept
name. The concept name, its definition, and
concrete examples are written on an analysis
worksheet (see Appendix B). On the analysis
worksheet, a concept name, its definition, con-
crete examples and theoretical note with oppo-
site examples and analysis perspective are
recorded. One analysis worksheet is created for
each concept (Okazaki, 2012). Finally, concept
models for each research question were gener-
ated and summarized on conceptual diagrams
with descriptions of relationships among concepts

and categories which include some concepts.

3. Result and Discussion
3.1 Improving Pupils’ Future English Learning
in Junior High School
3.1.1 Questions in the Questionnaires

In the questionnaires, all Japanese partici-
pants were asked to answer the question, “How
do you teach pupils in order to improve their fu-
ture English language learning in junior high
schools (JHSs)?”, and all assistant language
teacher (ALT) participants were asked to answer
the question, “How should ALTs and elementary
school homeroom teachers (ES HRTs) teach pu-
pils in order to improve their future English lan-
guage learning in JHSs?”, in order to generate a

hypothesis for the research question, “What do

ES HRTs and ALTs recognize as to how they
teach pupils in Foreign Language Activities in
order to improve pupils' future English learning
in JHS? ”.

3.1.2 Conceptual Model

All concepts and categories for the second
research question were summarized in a concep-
tual diagram (Figure 2). The discussion will be
carried out based on Figure 1. The findings of
this study suggest that examining the results
obtained from the questionnaire provoked three
major categories: (1) improving instruction, (2)
improving instructors’ abilities, and (3) estab-
lishing an English environment outside Foreign
Language Activities.

The category “improving instruction” con-
sists of three concepts: “familiarizing pupils with

”

English language more deeply,” “establishing
pupils’ motivation, positive attitude, and interest
in learning English,” and “teaching writing,
reading and phonics”. The first concept, “famil-
iarizing pupils with English language more
deeply”, was generated by 8 participants (five
HRTs and three ALTs). One ALT (J) and one
HRT (G) stated their attempts to teach pupils
proper pronunciation. One HRT (I) stated her at-
tempt to give students enough opportunities to
English. One

teacher (L) stated her attempt to familiarize her

pronounce special classroom
pupils with classroom English. One HRT (H)
stated the importance of instruction of gestures
in activities (game, chants, and so on). One HRT
(B) stated that she shows pupils DVDs as English
teaching material. One ALT (F) stated that
teaching not only pronunciation, but also the
meaning of words and expressions, is necessary
for familiarizing pupils with them. One ALT (E)
claimed that HRTs and ALTs should not expect
pupils to remember all vocabulary and expres-
sions they learned in non-regular English activi-
ties through 1st to 4th grade. One ALT (F)
claimed that assessment of pupils understand-

ing is not always done.
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Figure 1 : Conceptual Model of Improving Pupils’ Future English Learning in Junior High School
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One of the purposes of Foreign Language
Activities is familiarizing pupils with English
sounds and basic expressions (MEXT, 2008). A
survey by Okazaki and Saida (2013), conducted

with approximately 900 JHS first grade stu-
dents, reports that in JHS they feel the efficacy
of Foreign Language Activities when they use

vocabulary and expressions learned in Foreign
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Language Activities (51.5%), they can achieve
conversation learned in Foreign Language
Activities (41.8%), they can understand what
ALTs say (25.3%), and so on. These results indi-
cate that many JHS first grade students feel the
efficacy of learning in Foreign Language
Activities. Aoki (2011) states that “familiariza-
tion” is not having pupils understand and
memorize everything in Foreign Language
Activities. However, Kanamori (2010) states that
familiarizing is achieved when pupils experience
success in using English in activities. Therefore,
deep familiarization is necessary and it seems to
contribute to the improvement of pupils’ future
English learning in JHS.

Kanamori (2011) states, as for pronunciation
instruction in Foreign Language Activities, mo-
notonous drills and delicate instruction of pro-
nunciation are not necessary because of the
purpose of Foreign Language Activities. However,
Allen-Tamai (2010) states that English teachers
(even ES HRT) should acquire proper English
pronunciation and have pupils discover English
sounds which are different from Japanese.
Although many ES HRTs worry about their
English ability (Benesse, 2006), Nakamura (2011)
states that ES HRTs can teach pupils proper
English sounds by using CDs and DVD-ROMs
which include native speakers’ voices.

Kanamori (2011) states that instruction of
the meaning of English vocabulary and expres-
sions should be done through giving pupils
enough input and having pupils imagine the
meaning of words and expressions they listen to.
Kanamori introduces the idea, for example, that
when ES HRTs have pupils listen to English
words and sentences, they should have the pu-
pils imagine pictures and feelings of the speak-
ers. Butler-Goto (2005) states that even in
English education in elementary school (ES), as-
sessing pupils is necessary to obtain information
(e.g., abilities, degree of acquisition) about pupils’
leaning in order to utilize the information to im-

prove instruction and pupils’ learning.

The second concept, “establishing pupils’
motivation and positive attitude toward learn-
ing English”, was generated by 5 participants
(one HRT and four ALTSs). One HRT (]) stated
his actual attempt to have pupils find communi-
cation to be fun. In addition, he tries to have pu-
pils have an interest in foreign countries. One
ALT (I) stated that Foreign Language Activities
should be fun in order to promote positive atti-
tudes toward learning English. One ALT (M)
claimed HRTSs should evaluate pupils’ interests,
motivation, and attitude in terms of active use of
the foreign language for communication. One
ALT (D) stated that discipline is necessary for
creating the proper attitude for
English. One ALT (G) indicated that HRT’s guid-

ance is necessary for confused pupils.

learning

The overall purpose of Foreign Language
Activities is “forming the foundation of commu-
nication abilities” (MEXT, 2008). Mantani (2011)
states that the foundation of communication
abilities seems to include an affective side and a
technical side. Mantani explains that the affec-
tive side includes interest, motivation, and the
attitude toward communication in English, and
the technical side includes being familiar with
English sounds and basic expressions. Kanamori
(2012) states that establishing pupils’ interest in
communication and the cultures of foreign
countries is important for forming pupils’ moti-
vation for learning English in JHS.

Making lessons fun seems to be effective in
fostering pupils’ positive feelings toward
English learning. According to Benesse’s (2012)
survey, conducted with approximately 1,500
JHS first grade students, 63% of the participants
answered that “they liked English activities (or
Foreign Language Activities)” and 73.3% of
them answered that “lessons were fun” as the
reason. Regarding discipline and supporting pu-
pils, Hinatahata (2011) states that only ES HRTs
can understand all students’ conditions and
abilities; therefore, they can teach according to

each student and offer pupils security. Butler-
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Goto (2005) states that assessing pupils’ atti-
tudes and other affective features is necessary
because establishing a positive attitude is one of
the important purposes in English education in
ES.

The concepts “familiarizing pupils with
English language more deeply” and “establishing
pupils’ motivation, positive attitude, and interest
in learning English” generated by the partici-
pants seem to correspond respectively with both
the technical and affective side of the founda-
tion of communication abilities (Mantani, 2011).
Therefore, it can be said that both HRTs and
ALTs recognize that forming the foundation of
communication abilities contributes to improv-
ing pupils’ future English learning in JHS.

The third concept, “instruction of writing,
reading, and phonics” was generated by 6 par-
ticipants (three HRTs and three ALTs). Two
ALTs (B, N) stated that HRTs should introduce
writing activities for pupils from ES. In addition,
one ALT (N) indicated one reason is that pupils
will encounter a lot of writing activities, thus,
writing activities from ES make the adjustment
of their learning between ES and JHS easier. One
ALT (A) stated that teaching reading and writ-
ing the letters of the alphabet is necessary. One
HRT (D) and special classroom teacher (L) indi-
cated that they do not teach reading and writing
words but they display letters of words. One
HRT (B) stated that she shows pupils DVDs for
phonics instruction.

MEXT (2008) indicates that writing and
reading should be treated only to support in-
struction of speaking and listening in Foreign
Language Activities. “Eigo Note” (supplemental
material developed by MEXT) includes activi-
ties for familiarizing pupils with the letters of
the alphabets (Nakamura, 2011). Nakamura ex-
plains that the purpose of this activity is to
make pupils interested in the alphabet and able
to recognize small and big letters of the alpha-
bet. Therefore, it can be said that MEXT sug-
gests that familiarizing pupils with the letters of

the alphabet is enough for writing and reading
instruction in Foreign Language Activities
(Tada, 2010). Nakamura (2011) states that the
reasons why writing and reading activities are
not done more than instruction of the alphabet
in Foreign Language Activities are difficulties
of instruction of writing and reading, limited les-
son time, and so on. However, according to
Benesse’s (2012) survey, conducted with ap-
proximately 2,400 JHS first grade students,
through English learning in English in JHS, they
feel they should have learned “writing English
words” (33.1%), “writing English sentences”
(26.7%), “reading English words” (26.9%), and
“reading English sentences” (33.1%) in ES days.
In addition, a survey conducted by Koizumi et
al. (2012), with 474 junior high school Japanese
teachers of English (JHS JTEs) in 2009, reports
that about half of the participants wish English
activities (Foreign Language Activities) would
include instruction of letters of the alphabet.
These results seem to reveal that many JHS
JTEs and students wish that Foreign Language
Activities would include some writing and read-
ing activities.

The category, “improving instructors’
abilities”, consists of two concepts: “HRTSs’ abili-
ties for teaching English” and “necessary abili-
ties as ALTSs”. The first concept, “HRTSs’ abilities
for teaching English”, was generated by 4 ALT
participants. One ALT (L) stated that HRTSs
should improve their teaching even without
ALTs. Two ALTs (D, H) claimed that HRTs
should improve their English ability and use
English more in instruction. One ALT (M) stated
that HRTs ability to draw up teaching plans
based on the pupils’ interests is important.
Therefore, HRTS' abilities for teaching English
seem to have a positive impact on improving in-
struction.

Yokoi (2012) states that JHS and high
school JTEs should have not only teaching abil-
ity but also a certain level of English ability, in

order to be able to teach students English in a
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practical manner. The ALTs who generated this
concept may recognize the point in Yokoi's
statement. The concept was generated by only
ALT participant. However, some surveys reveal
that many HRTs worry about their English abil-
ity (Benesse, 2006) and English teaching ability
(Otani & Tsuido, 2011), and it can be said that
many HRTs even currently worry about these
problems. Therefore, it is difficult to generate
the hypothesis that HRTs do not recognize they
should improve their abilities for teaching
English.

The second concept, “necessary abilities as
ALTSs”, was generated by 2 participants (one
HRT and one ALT). One HRT (K) stated that
ALTs who teach in JHSs take part in Foreign
Language Activities. One ALT (M) stated the
necessary of ALTs for
Language Activities. He/she stated that the abil-

ity of ALTs to create teaching content and ac-

abilities Foreign

tivities that suit pupils’ developmental stages
and capture their attention and interest, the abil-
ity to motivate pupils to actively communicate
with others, and the ability to familiarize their
pupils with the sounds and basic expression of
the foreign language are necessary for ALTSs in
Foreign Language Activities. Therefore, the nec-
essary abilities of ALTs seem to have a positive
impact on improving instruction.

The JET program, which includes many (ap-
proximately 4,000) ALTs in Japan, does not re-
quire applicants to possess a Bachelor of
Education degree, teaching experience, or lan-
guage proficiency in Japanese (Otani, 2007). In
addition, private companies can impose their
own application requirements. Therefore, there
seems to be ALTs who have various abilities
and personal attributes. However, Saito (2009)
reports there are some claims from ES teachers
who point out there are some ALTs who do not
have enough ability as teachers. At the same
time, many ES HRTs worry about their English
ability (Benesse, 2006) and English teaching
(Otani & Tsuido, 2011).

ability Therefore,

improving ALTs abilities as teachers seems to
be necessary for improving the teaching level of
Foreign Language Activities.

According to Shinato’s (2012) qualitative re-
search, conducted with ES teachers who teach
Foreign Language Activities, an ES teacher par-
ticipant indicated that some ALTSs consider the
smooth transition of pupils’ English learning
from ES to JHS and ES teachers should hear
their opinions about this matter. This result
seems to lead to the hypothesis that there are
some ES HRTs who utilize ALTSs’ opinions in im-
proving instruction for the smooth transition of
pupils’ English learning from ES to JHS, and
supports the concept generated by the current
study.

The category “establishing an environment
outside Foreign Language Activities” consists of
one concept: “establishing an English language
environment outside Foreign Language Activit
ies”. The concept “establishing an English lan-
guage environment outside Foreign Language
Activities” was generated by 5 participants (one
HRT and four ALTs). Three ALTs (C, K, L)
stated that even outside Foreign Language
Activities, HRTs should use some expressions of
classroom English (not always) and give pupils
opportunities to use them. One HRT (I) stated
her actual attempt to say numbers, days, and
weather in English on a daily basis. One ALT (A)
suggested showing pupils short movies every-
day from 1% to 6™ grade. In addition, one ALT
(K) stated the reason is to familiarize pupils with
the English language. Therefore, establishing an
English language environment outside Foreign
Language Activities seems to have a positive
impact on familiarizing pupils with the English
language more deeply.

Kasahara elementary school, which is an ex-
perimental school designated by MEXT, uses
English in school announcements and bulletin
boards, has 15 minutes of activities which utilize
audio and visual material twice per a week, and

holds events with foreign university students, in
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order to familiarize pupils with English outside
classes (Kasahara elementary school and junior
high school, 2011). In the listening and speaking
section of a test according to a “national survey
about English education” (National Institute for
Educational Policy Research, 2009), the score of
sixth grade students in Kasahara elementary
school is significantly higher than the average
score of participants all over Japan (Kasahara
elementary school and junior high school, 2011).
As this ES implements English activities from
first grade, establishing an English language en-
vironment outside classes seems to affect the
test score. Foreign Language Activities are im-
plemented once a week and have the aim to fa-
miliarize pupils with English. Therefore,
establishing an English language environment
outside classes seems to be effective for familiar-
izing pupils with English more deeply.

All concepts for the research question,
“What do ES HRTs and ALTs recognize as to
how they teach pupils in Foreign Language
Activities in order to improve pupils’ future
English learning in JHS?” can be put into the
categories “improving instruction”, “improving

instructors’ abilities”, and “establishing an
English language environment outside Foreign
Language Activities”. From this result, the fol-

lowing hypothesis was generated:

1.HRTs and ALTs recognize that improving
instruction and instructors’ abilities, and
establishing an English language environ-
ment outside Foreign Language Activities
are ways for achieving a smooth transition

of pupils’ English learning from ES to JHS.

Many concepts generated in the current
study are related to the purposes of Foreign
Language Activities (MEXT, 2008). Therefore,
ES HRTs and ALTs seem to recognize that the
success of Foreign Language Activities contrib-
utes to the smooth transition of pupils’ English

learning from ES to JHS. However, they have a

little different perception about the instruction
of writing and reading. HRT participants indi-
cated attempts to display letters just to support
listening and speaking but ALT participants
suggested implementing writing and reading ac-

tivities.

3.2 Utilizing Students’ Experiences in Foreign
Language Activities
3.2.1 Questions in the Questionnaires

In the questionnaires, all Japanese and assis-
tant language teacher (ALT) participants were
asked to answer the question “How should jun-
ior high school Japanese teachers (JHS JTEs)
and ALTs teach students in order to activate
knowledge and skills they learned in elementary
schools (ESs)?”, in order to generate a hypothesis
for the third research question “What do elemen-
tary school homeroom teachers (ES HRTs) and
ALTs perceive as to how JHS JTEs and ALTs
should utilize students’ experiences in Foreign

Language Activities?”

3.2.2 Conceptual Model

All concepts and categories for the third re-
search question were summarized into a concep-
tual diagram (Figure 2). The discussion will be
carried out based on Figure 2. The findings of
this study suggest that examining the results
obtained from the questionnaire provoked two
major categories: (1) understanding Foreign
Language Activities, and (2) improving instruc-
tion based on students’ experience in Foreign
Language Activities.

The category, “understanding Foreign
Language Activities”, consists of three concepts:
“understanding the contents of Foreign Language

» o«

Activities,” “understanding freshmen’s knowl-
edge and abilities”, and “cooperation with ES

HRTs and ALTSs".
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Figure 2 : Conceptual Model of Utilizing Students’ Experiences in Foreign Language Activities
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A

The first concept, “understanding the con-
tents of Foreign Language Activities”, was gen-
erated by 7 participants (3 Japanese participants
and 4 ALTSs). One special classroom teacher (L)
and two ALTs (H, M) indicated the importance
of understanding the contents and teaching

methods of Foreign Language Activities. In

> variations ( concrete examples ) from more than five paticipants

variations ( concrete examples ) from Japanese participants and ALTs

cause-result relation

order to understand the practice of Foreign
Language Activities and improve instruction,
two HRTs (], K) stated the importance of observ-
ing Foreign Language Activities, and two ALTs
(D, G) indicated that JHS JTEs and ALTSs should
become familiar with the course materials of

Foreign Language Activities (e.g., “Eigo Note”,
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“Hi, Friends”).
Mantani et al. (2011) states that there are
many differences between Foreign Language
Activities and junior high school (JHS) English
education because Foreign Language Activities
is not a subject and is for pupils at a different de-
velopmental stage than those at JHS. Therefore,
JHS JTEs should understand the purposes and
character of Foreign Language Activities.

Kobayashi et al. (2012) suggests that JHS
JTEs understand the contents of “Eigo Note”, in
order to understand the contents which students
learned in Foreign Language Activities because
many ES HRTs use “Eigo Note”, even if as sup-
plemental material. Naoyama (2011) recom-
mends observing lessons of Foreign Language
Activities as a way of understanding the con-
tents and teaching approaches of these activi-
ties.

The second concept, “understanding fresh
men’s knowledge and abilities”, was generated
by 5 participants (1 Japanese participant and 4
ALTSs). The ex-teacher (M) indicated the impor-
tance of understanding what new students can
and cannot do in using English, in order to make
lesson plans. One ALT (F) suggested having new
students realize what they can do in using
English, in order to motivate students. One ALT
(B) states that JHS JTEs and ALTs should not
assume that freshmen have no English knowl-
edge when they enter JHS. In contrast, two
ALTs (C, E) claimed that JHS JTEs and ALTs
should not assume that students remember eve-
rything learned in Foreign Language Activities.
In addition, one ALT (C) stated it is because the
goal of Foreign Language Activities is not estab-
lishing English skills and knowledge.

One of the purposes of Foreign Language
Activities is “familiarizing pupils with English
sounds and basic expressions” (MEXT, 2008).
Therefore, it can be said that JHS JTEs and
ALTs cannot highly expect students to remem-
ber all English vocabulary and expressions
which they

learned in Foreign Language

Activities. Hida (2011) recommends for JHS
JTEs to understand freshmen’s current knowl-
edge and attitude toward English, in order to
utilize their experiences in Foreign Language
Activities in their instruction. Hida recommends
observing freshmen in activities and conducting
questionnaires, in order to understand English
sounds, vocabulary and expressions they are fa-
miliar with, and their attitude towards English
communication. In addition, Hida states that
permitting freshmen to affirm their English
abilities contributes to improving their motiva-
tion for English learning in JHS.

The third concept, “cooperation with ES
HRTs and ALTS”, was generated by 6 partici-
pants (2 HRTs and 4 ALTs). Two ALTs (D, M)
described the importance of cooperation with ES
HRTs, in order to understand the contents of
Foreign Language Activities. In addition, one
ALT (M) stated that, through exchanging infor-
mation, JHS JTEs should learn teaching meth-
ods employed by ES HRTs. One ALT (B)
described the importance of cooperation with ES
HRTs, in order to assess freshmen’s ability and
knowledge in using English. One ALT suggested
that JHS JTEs can ask ALTs about the contents
of Foreign Language Activities. Therefore,
“cooperation with ES HRTs and ALTS” seems
to have a positive impact on “understanding
contents of Foreign Language Activities” and
“assessment and consideration of new students’
knowledge and ability”.

Naoyama (2011) states that information ex-
change and interaction among them is necessary
in order to achieve cooperation between ES
HRTs and JHS JTEs. Naoyama explains that in-
formation exchange involves ES HRTs and JHS
JTEs understanding each other’s teaching ap-
proaches, and includes lesson observation.
Interaction involves ES HRTs and JHS JTE dis-
cussing together to improve their teaching, and
includes discussion after lesson observation.

Sou (2011) states that to improve instruc-
tion, JHS JTEs can learn a lot from ES HRTs,
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even though ES HRTs are not professional
English teachers. ES HRTs are superior in terms
of utilizing the contents of other subjects into
instruction of Foreign Language Activities, giv-
ing pupils effective feedback which improves
pupils’ attitude toward learning, and teaching
non-verbal communication strategies (e.g., ges-
tures), because they teach pupils almost all sub-
jects and teach pupils in various developmental
stages.

Many ALTs teach in both ES and JHS.
Therefore, they seem to understand pupils’ con-
ditions, and the contents and teaching ap-
proaches of Foreign Language Activities. It can
be said that cooperation with ALTs contributes
to utilizing students’ experiences in JHS.

The category, “improving instruction based
on students’ experience in Foreign Language
Activities”, consists of three concepts: “utilizing
English sounds, words, and sentences students
are familiar with from learning in Foreign

”

Language Activities,” “maintaining and improv-
ing students’ motivation and attitude toward
learning English”, and “having enough commu-
nicative activities”. The first concept, “utilizing
English sounds, words, and sentences students
are familiar with from learning in Foreign
Language Activities,” was generated by 5 par-
ticipants (4 HRTs and 1 ALT). Four HRTs (A, D,
H, I) indicated the importance of having enough
listening and speaking activities, in order to im-
prove students’ listening and speaking ability
by utilizing sounds familiar to students from
learning in Foreign Language Activities. One
HRT (H) suggested utilizing sentences and
words familiar to students into writing and
reading. One ALT (F) indicated that JHS JTEs
and ALTs should teach vocabulary based on
words and expressions familiar to students from
learning in Foreign Language Activities.
According to Nakajo et al. (2009), “Eigo
Note” (supplemental material edited by MEXT)
includes 386 vocabulary items and 60 expres-
about half of all the

sions. In addition,

vocabulary and expressions in “Eigo Note” are
repeated in JHS (Ishizuka, 2011). Even if not all
ES HRTs use “Hi, Friends” (revised edition of “
Eigo Note”)

Language Activities is not having pupils memo-

and the purpose of Foreign

rize all things in “Hi, Friends”, utilizing vocabu-
lary and expressions familiar to students from
learning in Foreign Language Activities into
English instruction seems to be possible.

Pupils become familiar with vocabulary and
expressions through listening and speaking ac-
tivities. Benesse’s (2010) survey, conducted with
approximately 2,400 JHS first grade students,
reported they could become familiar with listen-
ing to English (50.8%), with sounds and rhythms
of English (41.2%), and with speaking English
(18.9%), in English activities (Foreign Language
Activities). Therefore, having listening and
speaking activities seems to be effective for uti-
lizing students’ experiences in Foreign Language
Activities. In addition, Teruyama (2011) states
that in writing and reading activities, English
sounds familiar to students can be used to assist
them to recognize relationships between spell-
ing and sounds.

The second concept, “maintaining and im-
proving students’ motivation and attitude to-
ward learning English”, was generated by 4
participants (1 Japanese participant and 3
ALTSs). One HRT (E) and two ALTs (D, I) indi-
cated the importance of maintaining students’
motivation, positive attitude and interest which
were established in Foreign Language Activities.
In addition, one ALT (D) stated that ALTs
should be used for fun activities outside the
textbook.

Benesse’s (2010) survey, conducted with
JHS first grade students, reported 60% of the par-
ticipants liked English
Language Activities). Okazaki and Saida (2013)
report that about 80% of approximately 900 JHS

first grade students answered that they enjoyed

activities (Foreign

Foreign Language Activities. However, Benesse’s
(2009) survey, conducted with 1,800 JHS second
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grade students, reported 60% of participants
chose “I'm not good in English”. It can be said
that a lot of students’ motivation and positive
attitude established

Activities are lost in JHS. Therefore, utilizing

in Foreign Language

and improving students’ attitude and motiva-
tion are one of the problems in English educa-
tion in JHS.

The third concept, “having enough commu-
nicative activities”, was generated by 3 partici-
pants (1 HRT and 2 ALTs). One HRT (B)
indicated the importance of giving students
enough oral communication activities in which
to use expressions, before teaching writing. Two
ALTs (F, K) claimed that JHS English lessons
should be more communicative, in order to uti-
lize sounds, words, and expressions that students
are familiar with from learning in Foreign
Language Activities. In detail, one ALT (F)
stated that before teaching grammar and vo-
cabulary, JHS JTEs and ALTs should teach stu-
dents to express their own thoughts and ideas,
using words they are familiar with from learn-
ing in Foreign Language Activities.

Takahashi (2011) explains the difference be-
tween the overall purposes of Foreign Language
Activities and JHS English education. The pur-
pose of Foreign Language Activities is to estab-
lish pupils’ communication abilities which can
create good relationships with others. The pur-
pose of JHS English education is to establish st
udents’ communication abilities in order to
achieve others’ understanding of students’ feel-
ings and thoughts. Therefore, students’ experi-
ences in communicative activities in Foreign
Language Activities should be utilized for ex-
panding students’ expression in self-expression
activities in JHS (Takahashi, 2011).

Okazaki and Saida (2013) researched what
JHS first grade students were satisfied with in
Foreign Language Activities, by using an open-
ended questionnaire with approximately 900
participants. The survey reported that 46

participants wrote they are satisfied with

“conversation in English”, 12 participants wrote
“activities with peers”. From these results,
Okazaki states that some pupils feel communi-
cating with their classmates in English can give
them a different sense of achievement and inter-
est from communicating in Japanese; therefore,
it is recommended for JHS English education to
have instruction and activities which focus on
communication and relating with others.

All concepts for the research question,
“What do ES HRTs and ALTSs recognize as to
how JHS JTEs and ALTs should utilize students’
experiences in Foreign Language Activities?”
can be put into the categories, “understanding
Foreign Language Activities” and “improving
instruction based on students’ experience in
Foreign Language Activities ”. In addition, all
concepts were generated by descriptions from
both HRTs and ALTs. From these results, the

following hypotheses were generated:

1.ES HRTs and ALTSs recognize that under-
standing Foreign Language Activities and
improving instruction based on students’
experiences in Foreign Language Activities
are effective for JHS JTEs and ALTs to
utilize students’ experiences in Foreign
Language Activities in JHS English educa-

tion.

2.ES HRTs and ALTs have a similar percep-
tion about what JHS JTEs and ALTs
should do to utilize students’ experiences

in Foreign Language Activities.

4. Conclusion

The purpose of this study was to construct
conceptual models (hypotheses) which explain
what elementary school homeroom teachers (ES
HRTs) and assistant language teachers (ALTSs)
recognize about ways for the smooth transition
of pupils’ English learning from elementary
school (ES) to junior high school (JHS).

From the results of this study, some
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hypotheses have been generated. ES HRTs and
ALTs have almost similar perceptions about
ways for achieving the smooth transition of
pupils’ English learning from ES to JHS. They
commonly recognize that improving instruction
and instructors’ abilities, and establishing an
English language environment outside Foreign
Language Activities are ways for improving
pupils’ future English learning in JHS. However,
they have different perceptions about instruc-
tion of writing and reading.

ES HRTs and ALTs have similar percep-
tions about ways for utilizing students’ experi-
ences in Foreign Language Activities. They
commonly recognize that understanding
Foreign Language Activities and improving in-
struction based on students’ experiences in
Foreign Language Activities are effective for
junior high school Japanese teachers of English
(JHS JTEs) and ALTSs to utilize students’ experi-
ences in Foreign Language Activities in JHS
English education.

These hypotheses were explained with asso-
ciated research studies, so it can be said these
have enough validity. However, the current
study investigated and generated hypotheses
only about ES HRTs and ALTs perceptions
about ways and attempts for achieving smooth
transition of pupils’ English learning from ES to
JHS. Further studies should investigate JHS JT
Es’ perceptions about that matter. In addition, to
generate more various concepts and categories,
and relationships among these, further studies
are necessary in order to generate more valid

hypotheses.

References

Iwata, K., Sakurai, C., Kimura, K., Muta, A., Doi,
A, Oba, Y., Oka, H, Ohji, G., and Saijo, T.
(2010). How were the High-Fever Consulta-
tion Center Perceived by the Officers Who
Provided it in Kobe City, During Swine-
Origin Influenza A (H1IN1) Outbreak? A
Qualitative Study Utilizing SCQRM. Kobe J.

Med. Sci 56.5, 195-203

Okazaki, H. (2012). English Teacher Reflective
Thinking Based on Student Feedback.
Annual Review of English Education in
Japan 23, 185-199. The Japan Society of
English Language Education.

HAINR. (201D). [REOFEHROREH D &L
TRHEBE] kb G FTnrs
D/NFRHGEBE OFEE] 35-45H B 1 T
70 3y bk

7 Ly BRI (2010). [VNERBE L G & %
Bl A KB

AFEHL (201D, VN TR ED S 5 WD HEED
TL—RXEFELTLBADTTHI?] EAK— -
ELLLARHR T« Oth el () T/hHadd Q&A
EFEER]  36,37TH B R

AL (2008). [214EE D S DI BiTHEE T, /I
¥ 5« 6 AT [HVEREGEE)) 250 ] ] 2012
H12H25 HRER
http://eic.obunsha.co.jp/resource/topics/
0804,/0403.pdf

KOAHED « FEM. (2011). [/NFRINEREE )
DEUR LFREND—FE - BIREHE~NDOT ¥
T NAED» S — | TBIRRFHE ]
§45%, 9-17TH

R 7« PEIISEYL. (2013). [z 1 A, 6’
toNFRANEREEE)) [ AT ER PR
vy -] B8

e U 22 75 RN AZ IR/ VRS « AEIR AL, (2011).
[BEEHAEFE GEERFEIERR) A%
2.

efrim. (2010). [N [AEREES) ] OO »
D %% % %] TARCLE REVIEW] % 4 =,
103-117H

efra. (201D). [VNERAVEREES) i) & %55
DORAR] BT T pRFEE

e (2012). [VNERAEREREISKRD 515 3
fal ] THEEHE] HF60%&11+%5 (1 4%5) , 10,
11H.

AKFRC. (2003). T/ 59 vy ekt ) =7
7w —F OFE] F AL oS

ENZEBE BRI « BHEFEE® ¥ & —. (2009).
[VNFRAC B T B 9GEHEH 0L HFIBT 5
AL .

Jine
o

— 195 —



INRTET « ONIRRG ] « PERRRE « BILRERF » thEE
. (2012). [VNERAEREEE OBIfE, T LT
Kk T9GEHE] $560%115 (1 HS), 34-
41H.

PEIERIIYL. (2007). 5 1 733 « BHITIZE & 130 H
SCQRM ~— v v 7 #] el © Frifgtt

PEGRII S, (2008). TS 1 7336 « EWIHIZE & (2] h
SCQRM 7 F N v 2] Bt @ gt

A BRI, (2009). [Z2MHEd 5 [ALT] 0E 3L
K2 201281216 HMER
http://benesse.jp/blog/20091001 /p4.html

BEFER. (2010). [AEREES) « /@It d 5
INEERE B DGR E D & DRI — B &
LT — ] TEEBRFRFERE AR 2]
%280 5505, 211-218H

BEHEEGAR. (2012). [AAEREEENCH T 2/ NVEREE
DRI BT 2 BRI — B O BLK — J
[VNERIESEERE PR 125, 102-114
H

k. (2011). [Hhep SRS AY/ NN D 152 3
THERCRLECARBOVETNL?] BEAK
— o EILARFET < ItGElfth (BR) T/hebads
Q&A L FEH] 62,63H Ll : B

EEFEHAL. (2011). [VNERANEREIEE) D> O th2Eig
YEEHE N — B SEE L oo o — |
EEEHL W [Thh o O/NERIEGERE
DFERE] 9-34H Wl 77 3 v Hik

FOEFIH « KBRAED e o4 v F —« FAT 1 R,
(2010). [/NEBAEREEEICE T 5 ALT @
TR OFE D 5B 2 KEEsE (2) | TAE
SNEREZE ST 13, 1-14.

LB —. (201D). [AEREFH) 21T, Thhr o
PR OGRAESIFECTHEETNE I EE?
B — « EIARRET - IIErG Rt (R T/)
HdHE Q&A & FEEE] 74, 75H A BHKRE

ELLLARFE . (201D). [AAEREEE)ICH T 5/ st |
B - EILARKET < IitEIfth GR) T/
e Q&A ST 6,7 H O ¢ BHkRE

LA (2012). [HAEEEIEE) C i & OFRE ]
20124E12H 25 HiRER
http://benesse.jp/berd/center/open/report/
syo_eigo/2010/honl 2 05.html

HHGESE « PRIEANEE T « BRI (2009). [/NFHRL
5« 6fF4E [F5E/ — ] ofEm—E | THAK

FHEAREE TR RS B) 554275, 99-116H.

BEET « /NRC. (2012). [/Ndudfgic s 3 5/
RIGEIEENCBE S 5/ h# B &Gk ] TARCLE
REVIEW] #i 6 5, 22-32H.

PR EET. (201D, [N THICO VW HEPX
ELofiris I 2NHII>EEd, EH Lo
FWTL & 5227 ] EEE— « BILAFHF - 90
wotialfth G [/hrodid Q&A 528 84,85
H WA Bk

kA (2010, [VNVERTRIGEDTA H E 35
BRBOVOTETR? ] BHRE— - EILARMHTS -
guskeEElft () T/hepodidf Q&A & FEER] 34,
35H Wl Ak

kA% (2012). VINEREE OG> S [EU]
DT =7 b - THERA | [3EEHFE] 560
% 1195 (1 H5), 22, 23H

N b7 =R (2005). THARD/NERSGEZ#
A5 Wil =H%E

REFSER. (2011). [T ok o AFTHITEE 3
EokoiTRETTA?] ERE—-EHL
ARAEF-« Ot EI GiRD T/ Q&A &
FED 72,735 HA BB

HisEe, (201D). 7S REBEHM oA T CH
EORENHKAZDTTN?] ERE— - E
ILIARHRF « JtG EM () T/ Q&A
L] 24,258 U B

NF oy HEWRMTE L 4 —. (2006). [5 1 1]
INERCRGEICRE Y B AT E (BEFAE] 2012
F12H21 HiRER
http://benesse.jp/berd/center/open/report/
syo_eigo/2006/index.shtml

Nx oy e HBE PR L v ¥ —.(2009). [5 1[4
PSR ISR s AT S CEiERE) -
i ] 20124E12 7 08 H ik
http://benesse.jp/berd/center/open/report/
chu_eigo/seito _soku/index.html

Nz oy HEWRMEFE L 4 —.(2010). [5 2 [
INFRIGE BT 5 HAT A (BEFA | 2012
F12H21 HiRR
http://benesse.jp/berd/center/open/report/
syo_eigo/2010/index.html

Nx o 2 HERERTEE 5 —.(2012). [/« 5
ROJFERE I 2 & « dsfhi ] 20124
12H3H# %

— 196 —



Qualitative Research on Japanese Elementary School Teachers and Assistant Language Teachers’ Perceptions About Foreign Language Activities

http://benesse.jp/berd/center/open/report/
syochu_eigo/2011/soku/index.html

EARKE— (2011). [2 3 2 =47 — v 3 VRES)OFH
L RETI 7] EEE— - EILARRF - 05K
thalth G T/hhadif QA & %] 20,21
H WA bk

EE— < ELRHET « DG E] « G - thit
HRET - R A (2011). /hrElE Q&A &
FER] U BAPEE

XHEEFFEE. (2011, [SERR23FELANL/N « HhEEgL
2B 5 BEHREDMLK « FEHARIFE (B 5
DOFEFIT OV T] 20124E12H 21 HRER
http://www.mext.go.jp/a_menu/shotou/
new-cs/__icsFiles/afieldfile/2012/01/31/
1315677_2_1.pdf

CHRFEA. (2008). [VNFER E e EL AR
A B .

AT (2012). [ HAICE T 5 JGBH D 5Gh
JNcBd 2 HE ] TREN L FRFERFERE  #
BWamEl % 75, 163-160H.

TN

aul

(20134 5 A17H3ZA)
(20134F 7 H10H =)

Appendixes
Appendix A-1
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Appendix A-1
Questionnaire for the ALT Participants

Appendix B-1
Analysis Worksheet 1

b ¥k &Y RN IR A DT D0 He - BEE
T8 PIEELY RN AL E 27 O 158 HIEC AR
QUESTIONNAIRE FOR ALTs JPN-B ZF= J72DVD\"H§%Q«%W@' gnp‘ﬁ‘ilb"{'h"g.,
IPN-H Frip, Kb BOBRPOHT, VAP - ERGIL TS,
This survey is being conducted as a part of the thesis of a post-graduate student of JPN-I EFAVABICHT .,
Toyama University in order to better understand ALTS’ perceptions about English education in JPN-J HEDA PR L RESY T,
Japfmese elementary schtlnols amf, thus, to ) improve it. This questionnaire l‘:ollilils of 'rour L ?_;;:;ﬁ;r:::‘;;&;hzﬂ!ﬁib;’f;:; graders ot
sections, Please read each instruction and write your answers. The results of this survey will be elementary schools, they should NOT assume that Sthand 6thgraders remember
used only for research purposes, so please give your answers sincerely. Thank you very much everything they learned previously. For example, Sth and 6th grade English
for your help. teachers expect students to remember names of fruits, vegetables or simple
JALT-E phrases we learned in 1stto 4thgrade, so they just move on with the next lesson.
Therefore, I thmk team teaching classes should focus on reviewing previous work
Part1 IALT-E instead of teaching new grammar or vocal 3
One of the biggest problems I see is that when the students are taught English in
Please briefly tell me your background ALT-F elementary school they don’t learn the Japanese equivalent of anything.
JALT-F 'Vocabulary words and phrases are taught, but their isn’t always
Your country ‘Your major at Syyr—vav  [ALTG Introduce proper sound understanding and i
university AT [Fay—liggers)
our teasons for s SCFER o fc T (B0 B J9=5 D)
ming an =R KT IRBETIL
JPN-B 7 3= 9P ADVDAR R ¥ warming up T WL T 3.
As an ALT: JPN-D CHEED2FIEY S, M 70— FOXFGRTLT VD,
o . - . TPN-L XFEREIEEEILCH, BT ABRSR FRINL TS,
(1) Which is your professional affiliation? (Please circle below.) In the opinion of my JTE coworkers at my JHS, teaching the alphabet is essential
JET program  Private company Other ( ) at the ES level. If the goal of English here is to get into a good high school and a
good college thereafter, then I agree. However, if the goal is language acqmisition,
(2) Please answer if you belong to a private company. Which is the format of contract between your ::t;; ;xJ—m}ﬁ: :nd:; Feees) :";':;nﬂ Em
company and local authorities? (Please circle below.) Students moving from elementary to junior high experience a big shock when they
consignment contract (your company plans whole classes instead of HRTs) encounter lots of writing and grammar. To make the adjustment easier for
. FPYT—vay  |ALT-N students, they should be & to writing activities from elementary school.
dispatch contract (your company does not plan classes) ETYE 7o)~ [ e
other ( )
o=y FREE BHAFROODIES FE
(3) How many years have you worked as an ALT? (Please circle below.) TR RED ?W.ﬁﬁxﬁfﬁiﬁgﬁﬁi:@@ &8 GLE
e “ ol rd b cth JPN-J 22— g ETHRL S HLTed,
This igmy (17, 27, 3% 47 37, otber) year PN [ HE~ 0B MOAETALIL T A,
Discipline early is extremely vital because continually allowing students to
(4) During this time, how many kinds of schools have you worked at and how often have you misbehave durng ES can potentially rum future JHS classes.
worked as an ALT? ALT-D
Frequency oTyour VIS ® | Grade and mumber of - The students looks to their HRTs for guidance during the confusing and
Kinds of schools that school classes you teachan | £ 1oUUeneY of your tcﬁﬂ;ms of the IALT-G uncomfortable time of learning 2 new language,
(ES.JHS, HS, othery | (€% 3 times a week/ thaischool | S classal thal schoo (Activites in Eaglish classes should be fun in order to promote positive atttudes to
(ex) 5% graders. 2 classes | {ex.) once a week/ twice a month ALT-T ing English.
| week a month and 67 graders, 2 classes - - — - -
lastly HRT must mainly evaluate the pupils interest, motivation ant attitude in
terms of active use of the foreign language for communication as well as pupils
JrUr—isa  |JALT-M L i i
HIRAE 7 )~ EigerE)
i) HEERRD RENEL
EHR 18R RO AEEETO0 BT LBURENER PSR AL,
Since the HRTs usually don’t speak English (or even necessarily like English),
they should have little to no role in planning for the English lesson. They are
IALT-D imply not qualified to lead Engh: ing on a r basis.

I think a big step would be improving the English of the HRTs and getting them to
use English with their stdents more.

If an ALT does a great job every time he/she goes to a school but the HRT does
not teach effectively when the ALT is not there, then students will not be helped
very much.

And for the HRT, her ability to draw up teaching plan based on the pupils interest
and create teaching content and activities is the most important

ALT-H

IALT-L

ALT-M

Part2
Cooperation between elementary schools and junior high schools

(1) Inn your opinion, how should ALTs and elementary schools’ HRT: teach pupils in order to improve
upoir their English language fearning in funior high schools?

(2) In your opinion, how should ALTs and junior high schools’ Japanese teachers of English teach
Students in order fo activate knowledge and skills they learned in elementary schools?

Thank you very much for your cooperation.

BF - TiRGEREN ML, DTV RESE HRE

ALTY b5 3 ES)

AEZEBHES B TALTICRBEhA RN,

FEZDALTSH, HOSNFER R RELERCBIL T3, 1805
~6 EREL T D,

. EMIIIRICI~2ETHD.

In my opinion_ the ability of ALT to create teaching content and activities that
suits pupils developmental stages and capture their attention and interest is one of
IALT-M the most important.

JPN-K

TPYT—vav

ALT-M Second the ALTs ability to motivate pupis to actively communicate with other
and lastly, ALT's ability to familiarize their pupils with the sounds and basic
FPYT—ay  |ALTM jon of the foreign language.
[ETS (7 A~ TiERE oSN A7) - TEESE [ FEE
sh [FEEEMAD B RETF
ot [AEEEBLA T LTS R RN A D TESRIBE AL,
TPN-T |8 WE®ESREE SR BT D,

Theoretically, if one could play an hour's worth of TV shows or a half of a movie
per day for ES students startmg from the first grade and continuing through to
sixth grade, then I think we wouldn™t have to start JHS English with underhanded,
ALT-A incomprehensive, and misguiding phenics lessons.

JALT-C They should try to i classroom English into other classes as well.

They should use easy English in their everyday lessons like “Ohayou gozaimasu™
mg” to be able to famiiarize students m the of Engli

1 think that the teacher should create an environment where kids must use some
English. For example if a kid wants a ball for P_E. they have to ask the teacher in
[English. This requires effort on the part of the teacher.

IALT-K

ALT-L

IPEAAE

MARML SRR AL 3 ITFES

— 198 —




Qualitative Research on Japanese Elementary School Teachers and Assistant Language Teachers’ Perceptions About Foreign Language Activities

Appendix B-2
Analysis Worksheet 2

{tnat] S Bl A o IR
EE REEYARCALTH A R EHOHTERET AL
s %;g_ﬂmﬂﬁ%ﬁl‘iﬂ!b%!#?& o EFFRI 7110356:5’.75‘1!‘25‘!%}-}16&5
- o

VT OREOUT AL T SLUL THEREL THILY . B0 ETIRESACE
JPN-K L TERL

JPN-L RIS RO E R oD ORI, FEEET AT S,

|First of all, JHS JTEs should familiarize themselves with the material m the ES
ALT-D textbooks.
IALT-G |Be familiar with the course material used in ES so that they can trigger memories.
|At the very least, JHS teachers should coordinate more with the elementary
school teachers because there is weird overlap between what ES kids learn and
ALT-H JHS

In addition, it is necessary for clementary indmorhghschnulteachﬂml:am

JrUI—iar  |ALT-M about each other’s teaching content and methods through i fi

REAT - T E RSB~ 0 FER)

] AFROEEEEEE

B FERBRRTALTH AL RENELET 20 0mE PR
TPN-M DR IRATEIRL T(TRBLIA. TRRCELR) . H1OTOVTLEHET 5.

'Waork with the Elementary school teachers to find out student's level of
lknowledge. Den't just assume every student has zero English knowledge when
ALT-B become first graders.
Because of the ES curriculum and the way the JHS textbook is organized, we
essentialy have to teach first grade students s if they have no prior knowdedge
IALT-C of which can be a waste of time for students.

and because junior high teachers simply assume that the students remember
everything from elementary schools, they move on with the next lesson. In the
end, students get lost in junior high because of this high expectation that was not
ALT-E fulfilled in elementary school

If students can see what they're able to do with English first. they may be more
YyUr—i-gls  |ALT-F motivated to continue learning!
ERAE 77— T ERREE~ 0 AR
L] H3amh— L gt RO R
' FEERERVAITHERIC I b - BB A T L,
JPN-B B CED RIS OD S DIasy —avDRE,

1 think it’s extremely important that students leam to form their own thoughts and
lideas in English using words they already know first, before teaching them a lot of]
JALT-F Inew vocabulary along with grammar. It becomes too much.

1 believe that making the English lessons in JHS more communicative like ES
FyYr—ig  JALTK [would help the students develop their skills learned in ES.

BT [T TEEo EHEREA L EERE)
WS [FEERCHER AE
=& [FegHERUALTH E B0 F BN EREWRT A LS AT,

=713, FRBIFRLNBOLEENIEEER IS E L,

They also need to use ALTs to lessen the tedium of the English lessons by
allocating time for activities mnslde of the textbook, whether these activities be
JALT-D fun games or cultural

Continue to teach English in a fun andposnvcmamc( in order to maintain/create
the student’s positive dispositions to
73— G0 e HE A I 150 E)

[Fryr—igl  |ALTI
AT

L] HAEBREBT OERARLSEIENT B
FEEHERGALTHE S EREET MR WL A BT BREE
EE et HEEETSCL,

Eh 4 R,

p— ilsﬁﬁﬁi‘ﬁkgi:u?#‘& BECRUALALRIECRCR T LALLE N D
= [T

JPN-T L=

I think we need to build on vocabulary already learned in elementary school and

YyUr—ia  |ALTF use that to help the students make their own sentences.

HEWRAE T3 FiE0 EFEHEEA - 1580 E)
’EB 24 E 7 B EEL O R
RPEERANNPERE R EREETS REL T W HALTE iR
EE ATl
SRR AN MER AR ERE T 5, TITRII T noR e EE A sh 2L
JPN-T R,

VT OREGET RS LRR T LU THRAL THLY . BOLTIRENACE
JPN-K L TERL A

'Waork with the Elementary school teachers to find out student's level of
(knowledge. Don't just assume every student has zero English knowledge when
|ALT-B |become first graders.

The JTE can simply ask the ALT or look in the ES textbooks to find out this
IALT-D mformation.
In addition, it is necessary for clementary and junior high schnnllnc‘n:nnleam
[YrUr—-ar  |ALT-M about each other’s teaching content and methods through exct

I ERRE#hO NEFRE) T AFRORENEE KFEE, 17a)-TAR
BRAE LizkicE 2 laoke 3201
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