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1 INTRODUCTION
1.1 Current Situation of English Language

Education in Japan

In recent years, the interest in English education
has been becoming increasingly high in Japan. Towards
the 2020 Tokyo Olympics, Japanese government has
tried to develop human resources to survive the inter-
national community. The Ministry of Education,
Culture, Sports, Science and Technology (MEXT)
showed the “English Education Reform Plan Corres-
ponding to Globalization” (MEXT, 2013a) In that
article, MEXT released this reform plan as a guide:
through all levels of school, making clear learning
targets with “what you can do in English”, integrating
text-contents and evaluations, and increasing the
learning contents and improving the quality of lan-
guage activities in terms of CAN-DO Statement
(CDS). MEXT also claims junior high school teachers
are expected to use English in English lessons in
general, and teachers should take advantage of using
meaningful activities that enhance students’ commu-

nication in familiar situations.
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1.2 Focus of the Study of the CAN-DO

Statement (CDS)

MEXT (2013b) has shown three advantages of
using a CAN-DO Statement (CDS). First, based on
the Course of Study, each school should make the
learning goal clear on “the ability to understand a
foreign language” and “the ability to express oneself
in foreign language.” Teachers should improve their
teaching methods or techniques by making the learn-
ing goal clear. Second, based on the Course of Study,
four skills of listening, reading, speaking and writing
must be developed; the ability of expressing oneself in
a foreign language concerning the cultural and social
background; the learner can properly convey their
thoughts. Third, from the point of view of lifelong
learning, teachers must share the learning goals with
students to enhance the students’ positive attitude
towards autonomous learning.

The survey of the situation on English education
reform plan (MEXT, 2014) shows the current CDS
setting in each school. In 2013, 17.4% of junior high
schools set the learning goals in the format of a CDS,
which has risen up to 31.2% in 2014 (MEXT, 2015).
However, this is not sufficient. This might be because
the teachers do not feel that they have sufficient time
to create the CDS. MEXT has thought that a CDS can



be a step to create the new phase of English language
education; therefore, MEXT has strongly encouraged
teachers to make a CDS in junior high and high
schools in Japan; however, there is little research to
demonstrate its effects, and few studies for junior high
schools. It is important for teachers to know the CDS
influences, such as “What kind of effect,” “How it
works,” and “How it affects the students’ English
abilities.” Then they will be able to make their own
CDS:s.

1.3 Objectives of This Study

In this study, the researcher focused on two top-
ics: creation of the CDS based on the textbook, and
setting task activities. Naganuma (2009) claims it is
important to set CAN-DO formatted learning goals in
English class. They should be matched to task activi-
ties well and each task should be designed for the
enhancement of the learner’s English ability.

The most important thing for teachers is to share
the learning goals with the learners. There are many
studies about CDSs, but little research about how self-
evaluation affects the learners’ motivation in English
class, and how CDSs affect their learning strategies.
These three research questions are formulated to make
sure of their effects;

RQ1 How does learners’ motivation to learning
English change by self-evaluation in a Task
Based English class?

RQ2 How do learners’ four English skills change
throughout a Task-Based English class?

RQ3 How do collaborative tasks have an influ-
ence on learner’s motivation?

RQ1 is about the change in motivation by self-
evaluation. By indicating the learning goals in the
form of the CDS, the teachers can make the target
clear in lesson plans, and also integrate teaching and
evaluation. Sharing the CDS may help to improve
teaching skills, and thus it might be effective. But we
still need to verify how the self-evaluation influences
the motivation of learning, so it is important to discuss
this topic.

RQ2 is about the effect of Task-Based Language
class (TBL) in junior high schools in Japan. There has

been a great discussion about TBL in Japan, too.

Takashima (2005) mentioned that in the Japanese edu-
cation situation, the TBLT (task-based language
teaching) method took too much time. Matsumura
(2012) claimed its possibility in the Japanese language
education environment. So in this study, I used a
“Mini-Task” based teaching method. Textbooks used
in Japan are currently configured with the ideas of
“focus on form.” The Course of Study of junior high
school said that grammar should not be neglected be-
cause it was the fundamental support of communica-
tion (MEXT, 2007). It is important for instructors to
give learners opportunities to use the target language.

RQ3 is about the cooperative tasks in language
learning. This analyzes how cooperative tasks influ-
ence learners’ ability of learning English. According
to Takashima (2005), we cannot see much use of
English, especially among slow learners, so he pointed
out that this task might not be appropriate for the
Japanese English class. It may be true for Japanese
junior high school students to have few task based
English class experiences, but this view on the task
may be questioned. We should have the view that
learners can acquire language in a collaborative way,
and their abilities will grow.

Nakajo (2008) says achieving task goals and get-
ting a greater sense of accomplishment will raise self-
esteem. Sugie (2011, p.1) argued about cooperative
learning. It stimulates the learners to acquire learning
skills and attitudes to be an autonomous learner. In a
wide range of intellectual learning, interpersonal skills
can be directed to solve problems with friends. Slow
learners can make an achievement when the teachers
use cooperative teaching approaches as scaffolding.
Scaffolding is the support given during the learning
process, which is tailored to students in need with the
intention of helping the students to achieve their learn-
ing goals (Sawyer, 2006). It makes learners eventually
develop self-regulation, autonomy after developing
other-regulation (Kohonen, 2009). Swain (2000) claims
that collaborative dialogue can play great roles in lan-
guage learning. By doing collaborative dialogue,
learners can monitor their language to use accurate
English, and collaborative dialogue can enhance lan-
guage skills. In this study, by doing cooperative tasks,

even if it’s a difficult task, learner will manage to
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achieve goals. That is important to improve slow
learners’ self-esteem if they need some help. The pur-
poses of this study is to verify whether the students’
language expression and learners’ motivation are
changed and to suggest the way to use CDSs in the

daily lessons.

2 PREVIOUS STUDIES
2.1 Studies of Task Based Language Teaching

MEXT (2013a) notes the importance of English
in the international community in the following way:

“Corresponding to the progress of globalization

of society, it is not good enough to be able to get

English grammar.”

TBLT should be one of the solutions to English
teaching in an authentic situation by doing meaningful
tasks. There are many studies about tasks in class in
the field of Second Language Acquisition (SLA), and
many definitions exist. In my study, the researcher
used Ellis’s definition (2003), which many scholars
have supported. Ellis (2003) and Matsumura (2012)
define a task as having these four dimensions:

(1) The outcome should be evaluated.

(2) The activity should focus on meanings.

(3) During the activities, there should be a natural
cognitive process of language learning.

(4) Tasks should involve learners in language
learning.

Takahashi (2005) mentioned there were some
problems of doing Task-Based Language Teaching in
an English as a Foreign Language (EFL) environment
like in Japan. He pointed out that in the Japanese EFL
environment, many learners didn’t achieve the stages,
and they could not even convey the meaning or com-
plete the task. It seemed they couldn’t use grammati-
cal structures or couldn’t use them appropriately
because of the lack of the experience of tasking.

Tasks are the language activities that simulate
real life events in language classrooms (Ellis, 2003).
Johnson (1988) claimed that they enhance learners’
language capabilities to give learners opportunities to
use the target language in an authentic situation; there-
fore, doing tasks is quite important. Sometimes TBLT
may not work in the EFL environment like in Japan

because many Japanese teachers of English think it is

sometimes difficult to teach grammar with TBLT ap-
proach and it takes much time to teach grammar with
the TBLT approach.

The researcher is using the Task framework for
Task-Based Language Learning (Willis, 1996). This
framework is used in the Task Based English lan-
guage class. According to Willis (1996), the frame-
work consists of three phases: pre-task, task cycle and
language focus.

(1) Pre-task phase: introducing the class to the
topic and the task, activating topic-related
words and phrases.

(2) Task-cycle: offering learners the chance to use
whatever language they already know in order
to carry out the task, and then to improve that
language, under teaching guidance, while plan-
ning their reports of the tasks.

(3) Language focus: allowing a closer study of
some of the specific features naturally occur-
ring in the language used during the task cycle.

Only using the target language cannot lead to ac-
quisition (Swain, 1998). The most important thing is
immediate feedback when the learners make mistakes.
Johnson (1988) mentions that doing tasks is an effec-
tive strategy for second language acquisition. He
claims that the cycle of tasking is important. He men-
tions three steps: (1) A mistake has occurred, (2) the
instructor immediately corrects it in many ways such
as elicitation, clarification request, etc. As the final
step, (3) the instructor gives the opportunity to retry
tasks. And this retrial is the most important part.
Learners use the language in a real situation, then,
teachers should give them immediate feedback on
their mistakes, and make learners try the task again.
Under Johnson’s theory, it is important for learners to
retry tasks, to understand their achievement of the

goal of the tasks.

2.2 Studies of the CAN-DO Statements
Tasks will be more effective when the learners
check their achievement on a self-evaluation check-
sheet (Naganuma, 2009). Naganuma (2009) says that
the CDS is an objective evaluation criteria and is ex-
pected to give learners a learning goal. The meaning-

ful situation makes tasks effective and thus task based



classes will affect language learning. MEXT (2013b)
mentioned these three points about the effect of using
CAN-DO statement in language classes:

(1) It will be effective for instructors to improve
teaching skills and for learners to improve
English skills by sharing learning goals to-
gether.

(2) It will make learners get the positive attitude
like “I want to do that” or “I want to be like
that” as an autonomous learner by getting used
to the language.

(3) After completing tasks, learners will get a sense
of achievement by using the language. That
will enhance their motivation to learn the lan-
guage.

Now it is important to think how the instructors
operate the CDS. Naganuma (2009) says it is impor-
tant for learners to check their abilities with CDS, and
then tackle a bit more difficult or easier tasks than the
ones their current English ability can cope with. When
English language classes become task-based then each
task should be related to the goal of the CDS. And
instructors should intend to share the goals of the CDS
with the learners together.

Okazaki (2014) mentions that instructors should
clarify the goal of the class at the beginning, and make
learners write a learning journal which can be used to
reflect on their learning on that day; “what they can
do” or “what they want to do.” That helps learners en-
hance their abilities by introspection. At the same time
he mentions sometimes CDSs do not fit the goal of the
everyday classes because the CDSs are long term
goals, so the instructor should work hard to fit the
CDSs to each class.

2.3 Studies of Autonomous Learner

Naganuma (2009) & Okazaki (2014) mentioned
that the effect of using CDSs for learners is to be able
to gain introspective ability and autonomy. Holec
(1981) defines autonomy as “the ability to take charge
of one’s own learning.” Learners decide what they
learn and how they learn, and choose what material
they will use. An autonomous learner is also the
learner who monitors their learning progress and

evaluates themselves. Benson (2001) defines autonomy

as “a recognition of the rights of learners within edu-
cation systems.” An autonomous learner should con-
trol their learning on these three levels:
(1) Management of the learning
(2) Processes of cognition
(3) The contents of the learning
So it is important to confirm whether learners can

get the ability of introspection in this study.

3 PRESENT STUDY
3.1 Participants

The two classes used in this study were taught by
the researcher. Both classes were made up of 36 stu-
dents. Two classes were selected in a junior high
school in Toyama Prefecture, where the researcher
works. The participants in this study were 72 second-
year junior high school students (33 males and 39
females, aged 13 and 14) with generally similar edu-

cational backgrounds.

3.2 The Research on Task-Based English

Language Classes

In order to adjust task-based English class to
Japanese junior high schools, the researcher made the
framework of the task based English language classes
and set learning goal referring to Fujita (2014) and
Nunan (2004). In order to achieve task goals Nunan’s
claim is clear and concrete as to how the learner can
achieve the goal, and it is fit to the Japanese teacher
s’ customs to make the lesson plans for each unit
(Fujita, 2014).

3.2.1 Making the List of the CDS

One of the problems is that once teachers make
their CDSs, they feel relieved, but in everyday English
classes they conduct classes in the traditional ways.
The difficulty to fit CDSs into the classes is one of the
reasons why CDSs haven’t become popular in
Japanese junior high schools. Mizuno & Goto (2015)
claim it is difficult to use CDSs in everyday classes
because the statements (descriptor) made by referenc-
ing the Course of Study usually seem to become am-
biguous and unclear. The language descriptors should
be clear and concrete (Mizuno & Goto, 2015), and

they should be familiar to the learners so as to
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Table 1. The learning goals of each unit
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improve their abilities as autonomous learners.

The CDS the researcher made in this research
was the checklist type (Naganuma, 2009). By making
the CDS as a checklist type, learners can easily under-

stand how much they should achieve, and they can un-

derstand

searcher made.

in  which

learning

stages
(Naganuma, 2009). Table 1 is a CDS that the re-
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3.2.2. Setting Tasks Based on the Contents of
Textbook
The researcher made the CDS fit everyday English
lessons. Table 2 shows how the CDS fit the contents
of the textbook.
In this research, the textbook was “New Horizon
English Course 2” (2012). In that textbook, grammar

points and the target sentences are used in dialogues,

they are

monologues, and stories. And these grammar points

Table 2. The CDS and the contents of the textbook
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are expected to be used repeatedly in each unit, which
will help learners acquire the target grammar. Basically
in textbooks, each page has grammar points or new
expressions which should be taught.

The task-based lessons consisted of three parts
(1) introduction, (2) language activity, (3) consolida-
tion. The target grammar was introduced by the com-
prehension tasks such as structured-input activities
(Lee & Van Pattern, 2003). For example, learners fill
in the blanks on the worksheet by getting information
from listening or reading activities, or from question
and answers in English.

Nunan (2004) set the task goal at the end of the
unit, and also set the other tasks related to the task
goal. This method of planning tasks seems to adapt
well for Japanese teachers of English because
Japanese teachers are used to making annual English
lesson plans; therefore, it is relatively less difficult
(Fujita, 2014).

3.2.3 Self-Evaluation Worksheet Based on the
CDS

In this study the researcher set a time of writing
a self-evaluation worksheet at the end of each English
class, so that learners can compare their competence
with the language descriptor, and reflect on their
learning during the day. Each self-evaluation work-
sheet has between 2 and 5 questions, and each ques-
tion is measured with Likert’s (1932) five-point scale.
“5” means “good,” and “1” means “bad.” And at the
beginning of the classes, learners do the similar tasks
from the last class again, and they check on the “M
Y CDS” (Table 1.) again. On the self-evaluation
worksheet, in addition to the five-point scale, the
worksheets have the space to write their comments.
Tono (2013) claims that for better language learning,
it is important not only to set the goals in the form of
the CEFR CAN-DO descriptors but also to use the
learners’ language portfolio to improve learners’ cog-
nitive ability to monitor their learning and to integrate
the teaching with evaluating; therefore, self-evaluation
worksheets play great roles in improving their

metacognitive ability in this study.

3.3 The Contents of Questionnaire

On May 29th and July 24th, the researcher
conducted the questionnaires to measure the change of
attitude toward English language learning. The
researcher made the questionnaire by referring to
Okazaki (2014) and Naganuma (2008). This question-
naire has three parts. The first part measures the
attitude towards English language learning and the
learning method with a five-point scale. “5” means
“good” and “1” means “poor.” The second part is set to
measure how the learners’ metacognitive approaches
for learning are changed, and how much higher
learners’ self-esteem becomes with four-point scales.
It also includes the questionnaires to measure the
change of their needs towards learning English refer-
encing Naganuma checklists (2009). By asking their
feeling of “CAN DO” and “NEED to DO,” the rela-
tions between their self-esteem and their attitude
towards learning can be drawn. The third part of the
questionnaire asks about the learners’ feelings towards
learning English.

Question 1 to 3, 7, 12, and 13 are the items ask-
ing general ideas of English classes. Question 4 to 6,
and 10 are the items asking attitude and motivation to-
wards English learning. Question 8, 9, 11, and 14 are
the items designed for detecting changes in conscious-
ness in English learning behaviors. Question items in
the second part are asking learners how they think
they are able to achieve goals. The third part of the
question items is free writing columns. Learners write
about to what degree they achieve the goals. The
researcher used the third part to understand the

learners’ needs in the classes and improve them.

4 RESULT AND DISCUSSION
4.1 Consciousness Change in English Language
Learning
From the pre-survey and post-survey, the
changes in attitude towards English learning is shown
in Table 3 and Table 4. In the post-survey two of the
participants were absent from school, so the survey
was done with 68 participants. The numbers in the ta-
bles show the frequency of the usage of a five-point
scale, the mean of the scale, and the standard devia-

tion.
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Table 3. Students’ pre-survey perceptions about the English language learning (N=70)

Items (N=70) 51413 1 |Mean
(1) I like English. 10 [ 19 | 28 4 1331
(2) 'm good at English. 417 (202910 2.52
(3) I want to communicate with foreign people in English. 33125183 |1 |427
(4) Thanks to “Today’s CAN-DO list,” I can understand what I need to do in class.| 26 | 28 [ 13 | 3 | 0 | 4.06
(5) T have achieved the goals shown “MY CAN-DO list” 1013028 1 | 1 | 3.66
(6) I can manage to do things in English 6 |12 23 ]|25] 4 | 2.82
(7) 1 try to use English even if I made mistakes in the usage of English 101833 7 | 2 | 3.36
(8) I know how to study English 6 | 1522231 4 | 296
(9) I like to study with pairs or groups 32115116 4 1 3.96
(10) T know the learning goal in English class 11 {31126 0| 3.73
(11) By using English in tasks, I can understand how to use it 15|30 | 21 0 |3.79
(12) In the future I want to go abroad to study or get a job abroad. 7 1019|2113 | 2.69
(13) T want to get some English certifications like EIKEN 121162213 7 | 3.21
(14) How much you understand the classes 8 | 18129 | 11| 4 | 3.21
Table 4. Students’ post-survey perceptions about the English language learning (N=68)

Items (N=68) 51413 1 |Mean
(1) T like English. 1212320 6 | 3.40
(2) 'm good at English. 819 2513 |13 2.79
(3) T want to communicate with foreign people in English. 34123110 1 | 0 | 431
(4) Thanks to “Today’s CAN-DO list,” I can understand what I need to do in class.| 26 |29 [ 10 | 3 | 0 | 4.13
(5) I have achieved the goals shown “MY CAN-DO list” 1512916 8 | 0 | 3.75
(6) T can manage to do things in English 311911 6 | 1 | 4.09
(7) 1 try to use English even if I made mistakes in the usage of English 1313113 8| 3 | 3.64
(8) I know how to study English 1312019 (10| 6 | 3.36
(9) I like to study with pairs or groups 31 (21112 2| 2 | 4.13
(10) T know the learning goal in English class 26 |24 | 16 0 | 4.09
(11) By using English in tasks, I can understand how to use it 22120 |17 2 | 3.78
(12) In the future I want to go abroad to study or get a job abroad. 1316|2813 8 | 3.04
(13) T want to get some English certifications like EIKEN 1711919 8 | 5| 3.52
(14) How much you understand the classes 8 | 18124117 | 1 | 3.22

At the pre-survey the items with averages over
three was (1), (3), (4), (5), (7), (9), (10), (11), (13),
and (14) (see Table 3). Especially for item (3)
“Communication in English” the average was 4.27.
Considering that there are some foreign students in the
class, many of the Japanese participants tend to be
motivated to speak English. Even in the pre-survey,
the point of (4) “Today’s CDS” were high at 4.06, be-
cause the learners might be able to feel the CDS were
effective for their learning at the beginning.

On the other hand, in Table 4, almost all items

show high average scores except item (2). In the pre-
survey, the average point of item (6) “Daily lives in
English” was 2.82 (SD=1.02), but in the post survey
it became 4.09 (SD=1.05) (See Figure.2). Because the
researcher conducted classes, keeping the CDS in
mind, English classes involved task-based instruction.
Therefore, the participants seemed to regard English
as a tool of communication. They also feel they can
manage daily lives in English because in the task it is
easier for the students to connect English class to their

everyday lives. The average score was elevated up



from 2.96 (SD=1.07) to 3.36 (SD=1.21) in item (8)
“Understanding of learning strategies.” One of the
reasons was that thanks to the CDS, learners’ under-
standing of the class was enhanced. Another was that
the students learned how to learn English by repeating
the self-evaluations. The average of item (12) “Desir
e to use English in the future” was also higher. It is
not a notably high score, but the change of the
learners’ positive attitude towards English leaning can
be seen in this result.

To make sure whether the results are statistically
significant or not, the researcher analyzed the average
scores of pre-survey and post-survey by using a paired
t-test analysis. To analyze, the researcher used the
analytical tool in Microsoft Office Excel 2013.

Table 5 shows the results of the paired t-test. In
the post-survey, two of the participants are absent
from school, so they were not included in the data;
therefore, the number of participants here was sixty-

eight.

We can see the positive attitude towards lan-
guage learning from the results of (2) and (13). This
shows task-based English class contributed to
motivating learners to use English. They also enjoyed
doing tasks, and they were very motivated to learn
English and thus they weren’t afraid of making
mistakes. The more the learners tried the tasks, the
more they got used to them and the more they did
tasks, the less worried they were about making
mistakes in class. The results of (6), (7), and (12)
indicated that although doing the tasks is difficult for
junior high school students, the tasks might be
effective on their motivation and they also encourage
students to listen, speak, read, and write in English.
From the result of (8) and (10), students came to know
the plot to reach the learning goal because they could
recognize what they needed to learn and how they

learned.

Table 5. The result of t test between average scores of pre-survey and post-survey

n-68
Items
M SD t p r
P 3.31 | 1.07
(1) 1 like English. < 09033 | 037 - 0.1
Post | 3.40 | 1.16
. Pre |2.52 | 1.06 *
(2) ’'m good at English. -2.658| 0.01 — 0.3
Post | 2.79 | 1.24
. . . . . Pre |4.27 | 0.87 ns
(3) I want to communicate with foreign people in English. -0.519| 0.61 — 0.1
Post | 4.31 | 0.78
P 4.06 | 0.84
(4) Thanks to “Today’s CAN-DO list,” I can understand what I need to do in class. < -0.671| 0.67 Rl 0.1
Post | 4.13 | 0.83
P 3.66 | 0.80
(5) T have achieved the goals shown “MY CAN-DO list” < 20.7996 | 043 = 0.1
Post | 3.75 | 0.94
: ) . Pre |2.82 | 1.02 *
(6) I can manage to do things in English -8.7404 | 0.00 — 0.7
Post | 4.09 | 1.05
P 3.36 | 0.94 *
(7) I try to use English even if I made mistakes in the usage of English < -2.228| 0.03 — 0.3
Post | 3.64 | 1.06
P 2.96 | 1.07 *
(8) T know how to study English < 2.9572| 0.00 — 0.3
Post | 3.36 | 1.21
. . . Pre 396 | 1.18 ns
(9) I like to study with pairs or groups -1.4677| 0.15 — 0.2
Post | 4.13 | 1.01
P 3.73 1 0.74 *
(10) T know the learning goal in English class < -3.389| 0.00 —1 0.4
Post | 4.09 | 0.86
. L . Pre | 3.79 | 0.86 +
(11) By using English in tasks, I can understand how to use it 0.1195| 091 — 0.0
Post | 3.78 | 1.10
P 2.69 | 1.17 **
(12) In the future I want to go abroad to study or get a job abroad. < -3.6156| 0.00 — 0.4
Post | 3.04 | 1.24
. . . . Pre |3.21 | 1.20 *k
(13) T want to get some English certifications like EIKEN -2.8788 | 0.01 — 0.3
Post | 3.52 | 1.20
Pre | 3.21 | 1.04 ns
(14) How much you understand the classes -0.159| 0.87 —1 0.0
Post | 3.22 | 1.00
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Table 6. Pre-survey of self-evaluation on the learners’ language skills (N=70)

Items 4 131211 M

CL1 To be able to understand the context by listening cohesive English sentenses 3127| 34| 6239
CL2 To be able to think and choose the collect situation by listening to TV programs or TV commercials| 8| 26| 30| 6| 2.51
CL3 To be able to answer questions properly by listening English. 313224 11239
CL4 To be able to understand the contexts by listening in-flight broadcasting 3121 23] 23]2.06
CL5 To be able to understand the table or figures by listening easy presentations 9120| 24| 17| 2.30
CS1 To be able to tell others about plans for the future 121 25| 24| 9] 257
CS2 To be able to explain about the Japanese cultures using English they’ve already learned 41 16| 31| 19| 2.07
CS3 To be able to ask a favor and ask permission 10| 15] 21| 24 2.16
CS4 To be able to tell the aim of the behaviors 7122| 25| 16| 2.29
CS5 To be able to talk in English by asking questions 171 19| 21| 13| 2.57
CR1 To able to understand overview of the contexts 121 19| 26| 13| 243
CR2 To be able to summarise the ideas by reading discussion 8| 18| 29| 15| 2.27
CR3 To be able to undersnatd the graphs by reading questionaires 4115] 36| 15| 2.11
CW1 To be able to write the future jobs or future dreams 41 10| 28| 28] 1.86
CW?2 To be able to write about vacation or holidays with five sentences 91 23| 18| 20| 2.30
CW3 To be able to explain what you research in five sentences 31 9]36]22(1.90
CW4 To be able to write an advise to a question 21 7129]32]1.70
Table 7. Post-survey of self-evaluation on the learners’ language skills (N=70)

Items 4131211 M

CL1 To be able to understand the context by listening cohesive English sentenses 6| 34| 23| 5]2.60
CL2 To be able to think and choose the collect situation by listening to TV programs or TV commercials | 9| 30| 18| 11| 2.54
CL3 To be able to answer questions properly by listening English. 81 29| 23| 7|257
CL4 To be able to understand the contexts by listening in-flight broadcasting 7129 22] 10| 2.49
CL5 To be able to understand the table or figures by listening easy presentations 10| 33| 17| 8| 2.66
CS1 To be able to tell others about plans for the future 191 24| 18| 7] 2.81
CS2 To be able to explain about the Japanese cultures using English they’ve already learned 6| 24| 30| 8f241
CS3 To be able to ask a favor and ask permission 241 19| 19| 61290
CS4 To be able to tell the aim of the behaviors 14| 24| 22| 8|265
CS5 To be able to talk in English by asking questions 12125 24| 7262
CR1 To able to understand overview of the contexts 121 24| 23| 9257
CR2 To be able to summarise the ideas by reading discussion 10| 20| 29| 9] 246
CR3 To be able to undersnatd the graphs by reading questionaires 1132] 19| 6]271
CW1 To be able to write the future jobs or future dreams 12| 17| 30| 9] 2.47
CW?2 To be able to write about vacation or holidays with five sentences 17| 21| 26| 4]2.75
CW3 To be able to explain what you research in five sentences 4126|301 7240
CW4 To be able to write an advise to a question 6| 19| 34| 91232

4.2.1 The Change of Self-Evaluation about the
Learners’ Achievement
In this section we discuss how the CDS influ-
ences the learners’ self-evaluation about their lan-
guage skills. Comparing between pre-survey (Table 6)
and post-survey (Table 7), in total the number of
learners who chose “4. I can do this easily” and “3. 1
can do this under normal circumstances” have in-
creased from 37.1% to 53.4%.
Each of items below is changed from the pre-
survey (Figure.1). We might think this is because the

instructors and the learners share the learning goals

written in the format of the CDS, and because the
learners repeated self-evaluations after doing the
tasks, it became easier for the learners to feel success-
ful with their tasks. It is also because even if it’s not
an easy task, the learners can easily feel a sense of
achievement; therefore, their self-esteem is raised.
The remarkable growth is shown in especially
item (CS3) “To be able to ask a favor and to be able
to get a permission to do something.” The point grew
from 2.16 (SD=1.06) to 2.90 (SD=0.99). The item
(CR3) “To get information from the result of ques-
tionnaires” is increased from 2.11 (SD=0.81) to 2.71
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CW2 To be able to write about vacation or holidays with
five sentences

CW3 To be able to explain what you researchin five
sentences

CW4 To be able to write an advise to a question
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Figure 1. Comparison of self-evaluation with
language skills

(SD=0.85). The item (CW4) “To write an advice to
the questions” are also increased from 1.70 (SD=0.77)
to 2.32 (SD=0.82).

To make sure whether the results are statistically
significant or not, the researcher analyzed the average
scores of pre-survey and post-survey by using a paired
t-test analysis and got the result (See Table 8). And
this shows almost all items’ differences are statisti-
cally significant.

As you can see Table 8, the items which show
large effect size are CS3 (t=5.7938, p<.0001, r=.58,
effect size=large), CR3 (t=5.6887, p<.0001, r=.57,
effect size=large), CWI1 (t=5.1789, p<.001, r=.54,
effect size=large), CW4 (t=5.9147, p<.001, r=.59,
effect size=large).

By doing the collaborative tasks, gradually the

Table 8. The result of paired t-test about self-evaluation with language skills

TV commercials

n-68
Items
M SD t p r
N . . Pre |239]0.71 *k
CL1 To be able to understand the context by listening cohesive English sentenses 2.7994| 0.01 —0.33
Post | 2.60 | 0.76
CL2 To be able to think and choose the collect situation by listening to TV programs or | Pre | 2.51 | 0.81 ns

0.7268 | 0.47 —0.09
Post | 2.54 | 0.92

CL3 To be able to answer questions properly by listening English.

Pre 2.39 | 0.80 ns
1.4252| 0.16 —0.17
Post | 2.57 | 0.84

CL4 To be able to understand the contexts by listening in-flight broadcasting 4.2233| 0.00 —0.46

Pre | 2.06 | 0.90 oK

Post | 2.49 | 0.87

CL5 To be able to understand the table or figures by listening easy presentations 2.713| 0.01 —0.32

Pre |2.30 | 0.98 oK

Post | 2.66 | 0.87

CS1 To be able to tell others about plans for the future

Pre |2.57]0.93 *
1.9958| 0.05 —0.24
Post | 2.81 | 0.97

learned

CS2 To be able to explain about the Japanese cultures using English they’ve already | Pre | 2.07 | 0.86

2.5198| 0.01 — 03
Post | 2.41 | 0.81

CS3 To be able to ask a favor and ask permission

Pre |2.16 | 1.06 oK
5.7938| 0.00 [—0.58
Post | 2.90 | 0.99

CS4 To be able to tell the aim of the behaviors

Pre |2290.93 oK
2.6807| 0.01 —0.31
Post | 2.65 | 0.94

CS5 To be able to talk in English by asking questions

Pre 2.57 | 1.06 ns
0.2564| 0.80 —10.03
Post | 2.62 | 0.90

. Pre | 2.43]0.99 +
CR1 To able to understand overview of the contexts 1.9073| 0.06 —0.23
Post | 2.57 | 0.94
P 2.27 1 0.93 *
CR2 To be able to summarise the ideas by reading discussion < 2.0139| 0.05 —0.24
Post | 2.46 | 0.90
Pre | 2.11]0.81 **

CR3 To be able to undersnatd the graphs by reading questionaires

5.6887| 0.00 —0.57
Post | 2.71 | 0.85

CW1 To be able to write the future jobs or future dreams

Pre | 1.86 | 0.87 ok
5.1789| 0.00 [—0.54
Post | 2.47 | 0.94

CW?2 To be able to write about vacation or holidays with five sentences 3.852| 0.00 043

Pre |2.30 | 1.03 oK

Post | 2.75 | 0.90

CW3 To be able to explain what you research in five sentences

Pre | 1.90 | 0.78 ok
4.5504 | 0.00 —0.49
Post | 2.40 | 0.76

CW4 To be able to write an advise to a question

Pre | 1.70 | 0.77 oK
5.9147| 0.00 —0.59
Post | 2.32 | 0.82
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learners could evaluate themselves accurately and
objectively by comparing what they spoke with what
the CDS indicated. They could easily understand their
achievement. They easily compared the task outcome
with what the CDS showed, so they could feel a sense
of achievement, especially on CS3. The reason why
CR3 increased is because the topic was very familiar
to the learners and also the instructor used the visuals
to help the learner understand. Regarding the writing
skills (CW1 and CW4), some of the factors where the
significant difference happened were; the instructor
gave the learners enough opportunities to write in
English, the topic was familiar to the learners, and the
task was meaningful to them. They also could feel
achievement because they could evaluate themselves

by the writing itself as an outcome.

4.2.2 The Change of Learning Attitude
The researcher compared the pre and post items
about learners’ needs in the questionnaire. The
researcher asked about the learners’ needs regarding
listening, speaking, reading, and writing skills. The

questions were written in the form of the CDS, and

the learners answered in a four-point scale;

4: 1 can do this, but I want to do this more.

3: 1 can do this, so I don’t want to do this.

2: I can’t do this, but I don’t want to do this.

1: I can’t do this, so I want to do this more.
(Naganuma, 2009)
The result was shown in Table 9 and Tablel0.

In the pre-survey (Table 9), the percentage of
choosing “I can do this, but I want to do this more”
and “I can’t do this, so I want to do this more” are
over eighty percent. However, in the post-survey
(Table 10), the percentage of choosing “I can do this,
so I don’t want to do this” and “I can’t do this, but I
don’t want to do this” increased. We must be careful
here, when the students chose the item “I can do this,
so I don’t want to do this,” that doesn’t exactly mean
“they really don’t want to do this.” They may want to
try the other skills, i.e. it may mean that their learning
needs changed. The learners became able to recognize
their abilities objectively. Through tasks and self-
evaluations, they gradually understood what skills
they needed to acquire and what knowledge they

needed to learn. They monitored themselves and they

Table 9. Pre-survey of learners’ needs about language skills (N=70)

NL1|NL2|NL3|NL4|NL5|NS1|NS2|NS3|NS4|NS5|NRI |NR2|NR3|NWI|NW2|NW3|NW4
4 1 can do this, but [ want to do it |N| 30| 31| 33| 25| 27| 33| 26| 23| 25| 33| 36| 26/ 23] 16| 31| 13| 16
more. % | 42.9| 44.3| 47.1| 35.7| 38.6| 47.1| 37.1| 32.9| 35.7| 47.1| 51.4| 37.1| 32.9| 22.9| 44.3| 18.6| 22.9
3 I can do this, so I don’t want to do| N 5 6 4 6 8| 12 6 6 7 6 5 9 9 6 6| 10 5
1t % | 7.14| 8.57| 5.71| 8.57| 11.4| 17.1| 8.57| 8.57| 10| 8.57| 7.14| 12.9] 12.9| 8.57| 8.57| 14.3| 7.14
2 1 can't do this, but I don't want to | N 3 4 3 4 3 6 5 4 5 4 4 3 6 4 5 8 5
do it. % | 4.29( 5.71| 4.29| 5.71| 4.29| 8.57| 7.14| 5.71| 7.14| 5.71| 5.71| 4.29| 8.57| 5.71| 7.14| 11.4| 7.14
. . N| 32 29| 30| 35| 32| 19| 33| 37| 33| 27| 25| 32| 32| 44| 28| 39| 44

1 T can't do this, so I want to do it.
% | 45.7| 41.4| 42.9| 50| 45.7|27.1| 47.1| 52.9| 47.1| 38.6| 35.7| 45.7| 45.7| 62.9| 40| 55.7| 62.9
441 N| 62| 60| 63| 60 59| 52| 59| 60| 58| 60| 61| 58| 55 60| 59| 52 60
% | 88.6| 85.7| 90| 85.7| 84.3| 74.3| 84.3| 85.7| 82.9| 85.7| 87.1| 82.9| 78.6| 85.7| 84.3| 74.3| 85.7
342 N 8 10 71 10| 11 18 11 10 12 10 91 12| 15 10 11 18 10
% | 11.4| 14.3| 10| 14.3| 15.7| 25.7| 15.7| 14.3| 17.1| 14.3| 12.9] 17.1| 21.4| 14.3| 15.7| 25.7| 143

Table 10. Post-survey of learners’ needs about language skills (N=68)

NL1 |NL2 |NL3 |NL4 |NL5 | NSI | NS2 | NS3 [ NS4 | NS5 |NRI [NR2 |NR3 INW1[NW2|NW3|NW4
4 1 can do this, but I want to do it |N| 33| 31| 31| 25| 28| 36| 30| 35| 33| 32| 27| 24| 28| 31| 36 28] 26
more. % | 48.5| 45.6| 45.6| 36.8| 41.2| 52.9| 44.1| 51.5| 48.5| 47.1| 39.7| 35.3| 41.2| 45.6| 52.9| 41.2| 38.2
3 I can do this, so T don’t want to do| N| 10| 8| 8| 9 14 11| 9| 11| 13| 10| 8| 12| 18/ 9| 10| 11| 8
it. % | 14.7| 11.8] 11.8| 13.2| 20.6| 16.2| 13.2| 16.2| 19.1| 14.7| 11.8| 17.6]| 26.5| 13.2| 14.7| 16.2| 11.8
2 T can't do this, but I don't want to | N 3 7 711 7 2 3 4 2 8 7 5 3 3 4 5 4
do it. % | 4.41] 10.3| 10.3| 16.2| 10.3| 2.94| 4.41| 5.88( 2.94| 11.8| 10.3| 7.35| 4.41| 4.41| 5.88| 7.35| 5.88
. . N| 22| 22| 22| 23| 19| 19| 26| 18| 20| 18| 26| 27| 19| 25| 18| 24| 30

1 T can't do this, so I want to do it.
% | 32.4| 32.4| 32.4| 33.8] 27.9| 27.9| 38.2| 26.5| 29.4| 26.5| 38.2| 39.7| 27.9| 36.8| 26.5| 35.3| 44.1
4+ N 55| 53| 53| 48| 47| 55| 56| 53| 53| 50| 53| 51| 47| 56| 54| 52 56
% | 80.9| 77.9] 77.9] 70.6| 69.1| 80.9| 82.4| 77.9| 77.9| 73.5| 77.9| 75| 69.1| 82.4| 79.4| 76.5( 82.4
142 N 13 15 15| 20 21 13 12| 15 15| 18 15 171 21 12| 14| 16| 12
% | 19.1] 22.1| 22.1| 29.4| 30.9| 19.1| 17.6| 22.1| 22.1| 26.5| 22.1| 25| 30.9| 17.6| 20.6| 23.5| 17.6




planned a learning schedule. This might be evidence
that the learners’ autonomies had grown.

As you can see in Table 10, the needs concerning
speaking and writing skills decreased, and the needs
about listening and reading skills increased. The learn-
ers felt it was difficult to listen to and read English as
shown in Table 9, so they could not feel a sense of
achievement in reading and listening skills. The needs
concerning writing skills are still high, but when they
evaluated themselves, and compared their abilities
with the CDS, they felt they needed to practice read-
ing and listening skills more. The checklist type of
CDSs helped the learners to be autonomous learners
by looking over the list.

Here we should be careful with the learners who
choose “I can’t do this, but I don’t want to do this” be-
cause they may have difficulty in doing tasks. The
comments (1) to (4) below are sample of the com-
ments from a low achieving student.

(1) T want to speak more fluently. So I’ll practice
hard.

(2) I want to be able to speak English without any
help.

(3) T managed to speak, but it’s not good enough.

(4) I couldn’t speak English.

Some low level students showed some self-
depreciating attitudes because of repeating difficult
tasks. In the early period (the first week of the
research), positive attitudes were seen in the comments
of the self-evaluation worksheet. But in the latter
period, low level students wrote mostly negative
comments. In this case, the teacher should have been

more careful about the level of the task.

Table 11. Categories and the self-evaluation

4.3 Learners’ Comments in Self-Evaluation

Worksheet

The learners evaluated themselves in all of the
thirteen English lessons on the self-evaluation work-
sheets. They wrote comments about English lessons
freely. And the researcher analyzed them using a
qualitative research method. The comments were
divided by words (coding), and labeled in the qualita-
tively similar groups. The similar groups were
integrated and then the researcher made four categories.
The categories are (1) “Consciousness in Learning,”
where the learners consciously thought about what
they needed to achieve for the learning goals, (2)
“Positive attitude in learning,” where the learners
thought about their learning behavior positively, but
they didn’t think about the learning strategies, (3)
“Negative attitude in learning,” where the learners
thought of their learning behavior negatively, and (4)
“No answers.”

In almost all tasks, the percentage of learners
answering (1) and (2) are over 80%, so overall the
learners considered their learning with a positive
attitude, and to some extent, they thought about what
they needed to learn more to achieve the learning
goals. (Table 11, Figure 2)
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Figure 2. The consciousness changes towards
English learning in each task

N=68

Labels ( )
Taskl| Task2|Task3@ |Task3®@ |Task4®|Task4@| Task5| Task6| Task7| Task8| Task9| Taskl10| Taskll
Consciousness N 18 17 20 5 15 14 13 13 11 24 16 18 11
in Learning % 39.1 32.6 23.9 23.9 20.0 19.6 19.6 17.4 32.6 32.6 21.3 4.3 21.7
Positive Attitude N 22 3 4 2 23 2 2 2 29 4 3 9 24
in Language % 47.8 50.0 63.0 52.2 35.6 47.8 76.1 73.9 43.5 47.8 44.7 67.4 47.8
Negative Attitude | N 6 1 3 0 8 1 1 1 3 2 1 1 10
in Language % 13.0 17.4 6.5 21.7 6.7 23.9 43 8.7 239 17.4 31.9 17.4 23.9
N 0 0 1 0 0 0 0 0 3 0 0 1 1

None

% 0.0 0.0 6.5 2.2 37.8 8.7 0.0 0.0 0.0 2.2 2.1 10.9 6.5

— 100 —
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In the self-evaluation worksheet of Task 4, Task
5, Task 6, and Task 10, the scores of “Positive attitude
in learning” were relatively high between 47~76%,
but the percentages of “consciousness in language
learning” were less than 20%. That means the learners
tended to consider English class itself positively, but
when they evaluated themselves, the negative feelings
with tasks may have come up to their mind or they
were just satisfied with the English activities. The rea-
son why the number of the “No answers” in Task 4 is
that the researcher could not give enough time for the
learners to write comments on the worksheets.

These are the comments which show the
awareness of language learning on the self-evaluation
worksheet.

* When I read English sentences without a dictionary,
I didn’t understand the meaning. But after that, I
knew that the word I didn’t understand was the
word I’ve already learned. I will try to memorize
the words in the context.

* I speak English better, but it’s not enough yet. So
I will try to practice more to communicate to
each other.

I can ask friends what they want to do in the
future. But I still need to repeat English questions
to understand better.

The learners did the self-evaluation thirteen times
in this study. We can see comments that mentioned
the contexts of the tasks, and grammar. And we also
can see comments that were meta-cognitively focused
on the four language skills. We also could see a lot of
comments where the learners compared themselves
according to the CDS and they connected their learn-
ing to the contents they had learned previously.

According to Naganuma (2008) and Okazaki
(2014), repeating the self-evaluation in this study
contributed to improvement of the meta-cognitive
ability. The CDS checklist helped learners to compare
their achievements to the learning goals; therefore,
they could set a new learning goal for themselves.
Here again, it is important for the instructors to share
the learning goals with the learners at the beginning,
and make them reflect on their ability and their goals.
That will lead the learners to improvement of their

meta-cognition and the ability of introspection.

4.4 Learner’s Consciousness Raising
To check the trends of the learners’ comments,
the researcher used the method of text mining. Text-
un-stylized

sentences into words or phrases in the way of natural

mining is the system that divides
language analysis, analyzes the frequency of words
appearance and the correlation coefficiency, and then
extracts the useful information from there. The soft-
ware the researcher used was KH coder, which could
help us see the change of learners’ comments over
time. In this analysis, the words, names, proper nouns,
and names of the places are not included because they
are not related to the context of this study.

The comments from the first week of the
research to sixth week of the research are objects in
this analysis. Table 12 shows the thirty most frequent
words in these comments. The comments are based on
English class, so the word ‘“understand,” and the
words related to four language skills are seen in the
comments. “Vocabulary” and “difficult” are also
frequently used words. This is because the learners
felt their lack of vocabulary when they wrote speech

scripts.

Table 12. 30 most frequent words in general

Words [Frequency | | Words [ Frequency | | Words | Frequency
5in% 155 X 70 % 39
&< 110 HEX 57 ~T 38
HiGE 110 W~z 50 U 37
#HLw 101 HEfiR 45 WA B 37
HF 97 i) 49 TRE 35
EE) 94 =9 44 TRl 34
A% 85 EA5 44 Fib] 34
HEFh 75 ] < 44 ) 33
KB 75 H 40 NZ 32
fiti 5 74 A 40 Kb 30

Then the researcher used the same data and made
the co-occurrence network of the words appearing
over ten times in the comments (Figure 3.).

The researcher analyzed the co-occurrence
network by searching for students’ comments. From
this co-occurrence network, we can see these things
below:

(1) In the network, a lot of words related to the task
like, “plan” and “advice” are seen.

(2) In the first week, the words related with what
the learners do in tasks, like “listen” and

“questions” are shown, but in the sixth week
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Figure 3. Co-occurrence network of learners’
comments. (Appearance over 10)

the words are related to each other. The words
“think” and “express” show that the learners
are conscious with communicating in pairs.

(3) A lot of words related with the CDS like
“read,” “write,” and “tell” are seen because the
sharing of the list and repetition of the self-
evaluation made the learners feel familiar with
the list.

Then this research tried to focus on low learning
needs groups to clarify what the learners, who chose
“I can do, so I don’t want to this” or “I can’t do this,
but I want to do this,” thought in depth, so the
researcher used the same method of text-mining. The
most frequent 23 words are in Table.15. The most
frequent word is “understand.”

Figure 4 shows the co-occurrence network.

Figure 4 shows these five points:

(1) Even low motivated the learners felt a sense of
achievement when they completed a task like
“To be able to tell the plan in the future.”

(2) Especially low motivated learners liked to do
tasks collaboratively, and their attitude towards
learning improved in collaborative tasks.

(3) By doing collaborative tasks, the low motivated
learners could complete the task through
scaffolding with other learners and their self-
esteem improved (Nakajo, 2008). That contrib-
uted to making the low motivated learners
positive towards English language learning.

(4) They especially have difficulties in writing, and

Figure 4. Co-occurrence network of words in low
motivated group

have strong negative feelings about writing in
English.

(5) The low motivated learners tried to compare
their ability by themselves. The words “before”
shows their conscious connecting of each task.

The result of the text-mining clearly shows that
the learner’s consciousness was raised to recognize
English as a communication tool, not just grammar in
this research of collaborative task. And the words
“want to do” and “was happy to understand” from the
comments indicate that the CDS contributed to
learners’ positive attitude towards learning English to
some extent. It also became clear that the learners felt
achieved towards learning goals via scaffolding. At
the same time, with the low motivated learners, the
contribution of the difficult tasks had a negative effect
on the learners’ attitude, and made them feel they
could not complete the task by themselves. So the
instructors should be careful of the difficulty of the

tasks.

5 PEDAGOGICAL IMPLICATIONS
5.1 Points for Making Learning Goals in the
Form of the CDS
The researcher examined the CDS referred to
Tono (2013), and the guide to study-attainment goal
setting for foreign language teaching in the form of
the “CDS” (MEXT, 2013). Making the CDS is very
important and useful for teachers, but there are some

problems. The problems the researcher found are:
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(1) Arrangements in the school; creating common
understandings among the English teachers and
principals

(2) Ensuring the reliability of the CDS

(3) The practical use of the CDS in the daily
English class

In some prefectures and cities, prefectural Board

of Education and English teachers made a common
CDS together. Nagano prefectural Board of Education
has cooperated together with Shinshu University to
make a common CDS in Nagano Prefecture. This kind
of collaboration between schools and universities will
be highly encouraged to help teachers improve their
teaching skills. It is also important to share the
common ideas of the CDS and cooperate together.
The researcher also had some difficulties in this
respect.
To ensure the language descriptors are reliable, it is
clearly important for English teachers to check the
descriptors repeatedly. Mizuno and Goto (2015) have
pointed out the lack of clarity in the aims of the Junior
High School Course of Study (2007). They also noted
two further points about making the CDS:

(1) English language acquisition should be under-
taken though interactions;

(2) CAN-DO language descriptors need to include
four factors: when, why, what, and language
ability.

According to Mizuno and Goto (2015), in
general, when teachers make the CDS, they make
ambiguous descriptors. For example, “To be able to
understand mostly what was said in English in a
simple context.” However, here “simple context” is
too ambiguous for imagining the learning goals, and
“mostly” is not clear enough that learners can reach
exactly the level the teacher expects. Mizuno and
Goto claim that it is important for teachers to consider
learning goals together with coworkers.

It is possible to fit the CDS into daily English
lessons. We use textbooks and we set learning goals
alongside the textbook. It is easy to create a task in the
context of the textbooks, and fit the CDS to the text-
book. Teachers should use the CDS in the daily
English class, so it is clear enough when learners see

the list that they also understand the learning goals. As

the guide to the “CDS” (MEXT, 2013b) for study-
attainment goal setting in foreign language teaching
pointed out, English teachers should cooperate to
make the CDS reliable.

5.2 The Effect of Using Self-Evaluation in the

Form of the CDS

In the research, the correlation between using the
CDS in English class and the understanding of English
in class is medium (r=.48, effect size=medium) relative
to other measurements. It is assumed that the effect of
using the CDS is to raise the learners’ self-esteem and
their metacognitive abilities. When the learners compared
their learning with the CDS, their understanding in
English classes was improved. Their words in the
comments, which reflected their learning, are often
seen in the worksheets, as are the descriptions of their
language abilities. Repeating the self-evaluations
contributed to the following kinds of improvement:

(1) English was strongly considered as a communi-
cation tool because tasks and learning goals
were connected to each other.

(2) Thoughts toward the learning strategies were
deepened because students compared their
learning with the CDS, and began to look at
themselves objectively.

(3) As a result, in some groups, the grammatical
ability and skills were improved.

(4) Self-evaluation encouraged learners to reflect
on their learning strategies.

(5) Evaluating their task outcomes increased the
learners’ positive attitude toward completing

tasks.

5.3 Suggesting a Task-Based English Class

Framework

The task in this research was based on Ellis’s
definition (2003). To make tasks easier in English
class, the researcher tried to make them shorter and
lighter (Mini-task). All 13 English classes were based
on Mini-tasks. Each class was based on the ideas of
Willis’s task framework (1996). Figure 5 shows the
procedure used in each class. The task framework
(Willis, 1996) consisted of three cycles. In this

research, the four cycles of the task are:
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(1) Pre-task: activate introduce new

vocabularies, and conduct comprehension tasks;

schema,

(2) Task-cycle: do productive task, share ideas, and
discuss;

(3) Language focus: introduce new grammar

points, explain;

(4) Retry: do similar production or comprehension

tasks again.

1 Activate m

0
productive {1 Tn¢roduce m

2 Introduce

new . tasks new 1 Do similar
vocabularies §9 Shaye the [language productive

3 Do ideas and grammar tasks again
comprehensi |discuss 2 Explain

on tasks

Figure 5. Short-Term Task Procedure for Junior
High Schools

The retry is most important in this short-term
task framework. By giving the learners opportunities
to retry the task, learners are able to finish the class
with the feeling of having achieved the learning goals.

In junior high school, doing English tasks will
sometimes stress students. It is important for teachers
to consider that students cannot acquire the language
with only one task; they will acquire it only by doing
the tasks repeatedly. It is also important to show the
model of the task outcome to junior high school
students. In junior high school, learners cannot easily
imagine their outcomes without models. The students’
comments show their feelings of achievement toward
the learning goals. Those feelings contributed to
improving their desires to do the tasks again. The
teacher’s feedback on the tasks is really important in
language acquisition.

In the self-evaluation worksheets, we see positive
comments, such as “I couldn’t do the task well the
first time, but I could the second time” or “I didn’t
understand what I should say in the task, but after the
explanation, I understood what I should say, and I did
it.” These show the contribution of the task and the
CDS in improving their learning and communication

strategies.

6 CONCLUSION

In this research, it has become clear that when
teachers made CDS and shared it with students, their
instruction is integrated with assessment. This is one
of the ways of reforming English education in Japan.
It is also important to adjust the CDS to the daily
learning goals (Okazaki, 2014). Many teachers in
Japan wonder how they should create the CDS. Some
of them have already done it once; however, it is not
clear whether they use the list in daily English lessons.

According to Okazaki, Rakuyama, and Iguchi
(2015), many of the junior high school teachers in
Japan expected that MEXT would create the model
CDS along with the Course of Study. Junior high
school teachers must use the textbooks that each city
chooses, unlike high school teachers. This is one of
the reasons why teachers sometimes have difficulty in
making own CAN-DO Statements. Thus it is possible
for the prefectural Board of Education to make the
CDS, and the City Board of Education to adjust it to
the junior high schools in the cities. The next revision
of textbooks (2016) is already available. Some of the
textbooks have adopted the CDS. The learning goals
in the form of the CDS are shown in each unit in these
textbooks. It is hoped that teachers keep studying
about the CDSs and use them in daily lessons.

One of the limitations of this research is that it
would be difficult to verify whether repeating self-
evaluations in the form of CDS or implementing task-
based classes could cantribute to students’ conscious-
ness changes. Also keeping task difficulty egual
across English lessons would be the most difficult
part. Thus, for the further study, it is necessary to
divide these two factors that can affect learner motiva-

tion in learning languages.
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